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The Gro,nge Curriculum Drivers

Building on Hle Frameworl( I.‘Or Exceuence, The Gronge Curriculum ensures HlOl' PUPilS are:

Resilient

PUPi«[S are resllienk learners WhO overcome barriers ITO learnlng o,nd understand Hlelr own skrengths O,I’ICJ, areas I.‘Of‘ furﬂler developmenf

Independenl

Pupils are safe and happu in Religion & Worldviews lessons which give them opporkunihes bo exPlore their own inveshgahve skills o,nd

knowledge developmenf

Arliculole CO”ObOFOlO rs:

PU,PilS are able ITO crihque Hmeir own WOf‘l( because H'ICH |<now |’10W ITO be SUCCCSSFLLL TI’IGH are ab[e ITO ITO,“< o,bouk a VOI"iGIIH OF keu COﬂCCPl«'S,

skius o,nd disciplmes.

Ambilious Individuals:

Pupils are encouro,ged and nurlured fo overcome any barriers to their [earning or se[f-conpdence because feedbo,ck is Posihve and

J:ocuses on Sl(i”S, know[edge O,l’ld human COD[TCXI«'.

Considerale Porhcilpotors:

Pupils are engo,ged because H‘»eg are cha“enged bﬂ the Gro,nge Curriculum which H‘»eg are Provided with. Theg deve[op skills and
conpdence over lime because of careful P[o,nn'mg, focused de[iverg and fime fo Prochce and hone skills.
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Tlie Grange Curriculum Principles

Building on the Framework for Excellence, The Grange Primorg Curriculum has six core Principles:

* Enlilemenk: All pupils have the riglil lo learn whal is in the Grange Learning curriculum, and schools have o clulu lo ensure
that all pupils are laughl the whole of it

* (Coherence: Taking the Nakional Curriculum as its slarling poinl, our curriculum is co,refullu sequencecl so thal Powerful
knowleclge builds term bu lerm and year bu year. We make meaningful conneclions within subjecls and belween subjecls

° Masleru: We ensure that founclo,lional knowleclge, skills and concepls are secure before moving on. Pupils revisit Prior
learning and applu their unclerslancling in new conbexts

° Adoplabililg: The core conkent — the ‘what — of the curriculum is stable, bub schools will l)ring it fo life in their own local
context, and teachers will o,clo,Pl lessons — the ‘how — o meel the needs of their own classes

° Represenlalion: All PuPils see lliemselves in our curriculum, o,ncl our curriculum lo,l<es o,ll Pupils beuoncl H’ieil" immecliale
exPerience

° Educalion willi cliaracler: Our curriculum - Wl’iicl’i inclucles llie lo,uglil subjecl limelo,l)le as well as spirilual, moro,l, socio,l

ancl cullural developmenl, our CO-CUf‘f‘lCU,lO,F PFOVlSlOn o,ncl ll’ie CHWOS O,I’iCl ‘l’ilddel’i curriculum’ 0}' lflie SCliOOl —is inlendecl lO

sparl( curiosilu and o nourish both the head and the heart

Subjecl—specific ralionales are buill on these six Principles.
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The Gronge Curriculum Principles: Religion & Worldviews

The Gronge curriculum for Religion & Worldviews Provides all children, regordless of their background, with:

Coherent and sequenced subslanlive knowledge of re[igion and worldviews represenled in Brilain and the wider world, selected o build Pupilsl
underskanding leough three verlical concepts. These vertical concepts build a themalic narralive and Provide context across diverse worlclviews, as well

as using small steps bo help Pupils gain a deep understanding of complex, abstract ideas:

° Sacrij:ice: Giving somelhing up for the benefil of someone else is a recurring concepf across religious and non—religious worldviews and
bakes many olifferenl forms. What motivates human aclion and whal are the socielal and Personal consequences?

° Knowledge and Meaning: One of the unique clualihes of human inke”igence Hmrough lime has been our quest for knowledge and meaning. How
have re[igion and belief impacked on humanihj's search for Truth? How do beliefs impack human behaviour? Whal is it reasonable to believe?

* Human Conlext: Human beings exist in and are influ,enced bﬂ, their P[o,ce in time and their geogrophical. po[ihcal and social context (Person,
Time and Place). Evergone is clifferent, so how have our diversities been influenced bg our Personal context? Whal influences a personal
worldview?

A Worldviews approach provides opporfunihes for all pupils lo see themselves re]:lecled in the curriculum, but also to be taken begond their own
experiences. The Religion & Worldviews curriculum leaches pupils aboul cliversitg within and belween beliefs, cultures and worldviews from across the

world, and seeks o teach the skills and knowledge to hold respectful and informecl conversalions aboul religion and belief; to be religiouslg literale.

A conscious inclusion of vocabularg and subslantive conltent that recognises the need to decolonise teaching maberials in o meaning;ul and

accessible waﬂ.

A scholarlﬂ o,pproo,ch lo the core disciplinarg knowledge of H‘eologg, philosopha and social sciences, developing pupils' abilifg to hold the lgpes

OII conversahon and ITO O,PPll:j H1e meH;ods and PFOCCSSGS Of l:heologians, Philosophers and SOCiGl scien[isls.

A curiositﬂ and openminded approach to the worldviews of others and o reflechve consciousness of their own worldview.
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The Gronqe Curriculum: Reliqion & Worldviews

Whﬂ Religion & Worldviews?

Since lhe pul)licolion op lhe RE Council's Commission on Religious Educolion (CORE) Reporl in 20|8, lliere lio,s been a signiJ:iconl shifl williin lhe RE communilij

loword Wl'iO,l is colled a 'religion ond worldviews opprooch'. The opproocli suggesls l7l10,l7 everuone l'iO,S (or 'inl*iobils') a worldview. Our worldview is our wou op

looking ol, experiencing, inlerpreling ond inlerocling willi lhe world oround us (lliis is oplen referred lo as a posilionolilu). Il is personol lo eocli op us ond chonges

as we lrovel llirougli life. Our worldview is inJ:luenced l)u our liJ:e experiences ond exlernol inJ:luences SU,Cl'i as medio ond our porenls ond leocliers. Our worldview

Wlll CLH,'CCI? lflle WOU we respond lO people ond siluolions oround us.

As well as individual worldviews, lhere can lae inslilulionol or orgonised WOrldviews, lliese mou lae llie colleclive volues op a religious group, sucli as lhe Colliolic

Cliurcli or Sunni Islom. A person Wl’iO cliooses lo laelong or idenlijtu lliemselves willi an orgonised religious Worldview will be influenced l)u lliol, liowever lheu mou

nol odliere lo everulhing lliol religious Worldview represenls; lheu are slill an individuol williin an orgonisolion.

The religion ond worldviews opproocli lo Religious Educolion l'iO,S a number OJ: beneJ:ils:

I} starts with people, seel<ing bo pul the signiJ:iconce of lived experience ak the heart of pupils' leorning.

Everuone can recognise themselves in the curriculum, as we all inhabil o worldview whelther we idenlijtu as religious or nok.

It opens up our underslonding of the lived diversilu within religious and non-religious worldviews, rather than seeing o group as a homogenous whole.

Pupils opprooch substantive knowledge lhrougli the developmenl of scliolorlu, disciplinoru skills.

If we learn to understand whal influences a religious worldview, we can opplu that underslonding in our inlerprelolion of religious bext or laelief in oclion; we
can seek bo see llirough a believer's eyes.

As pupils develop an awareness of whal influences their personol worldview, lheu can begin bo occepl cliollenges bo their preconceplions and understand both

lliemselves ond olhers beller. Tliis is imporlonl in developing personol l(nowledge in lhe curriculum.
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The Gro,nge Curriculum: Religion & Worldviews

Disciplinarg Knowledge: WG‘Ljs of Knowing

Religion and Worldviews is mull:idisciplino,rﬂ subjecl louching on many academic disciplines. In the United curriculum for Religion and Worldviews, we focus on developing our disciplinarg skills

leough H’Le l'HPeS Of conversal‘ion and meH'tods and PFOCGSSCS required LO be SChOlQFlH in H’»e sludies 0}‘ Tl’leologﬂ, PhilOSOPhH cmd SOCiOl Sciences. The sfo,femenfs below, exemplified an H1e

following pages, are developed of progressive dele Hmroughout the year groups. The curriculum has been sequenced so that the disciplinary conkent is also reviewed in subsequenl‘ units and developed

as scholarlg LGOLS LG access a wide ro,nge Of subsfanl‘ive conl‘enl‘.

Theology (Beliefs) b
Theologians v

Philosophy (Thinking)
Philosophers

@

Social Sciences (Living)
Social Scientists

i

Theologians deal with types of conversation that
consider:

* Where beliefs come from
* How beliefs change over time
* How beliefs relate to each other

* How beliefs shape the way believers see the
world and each other

Methods and processes used by theologians:
* Interpretation of story and text
« Consideration of reliability of sources

+ Considering unity and diversity within and
between worldviews

+ Considering how beliefs change over time
« Considering impact of belief on practice

Philosophers deal with types of conversation that
consider:

» The nature of knowledge, meaning and
existence

» How and whether things make sense
« Issues of right and wrong, good and bad

Methods and processes used by philosophers:
« Analysis of the validity of ‘truth’ claims (doubt)
» Development and use of coherent questioning

» Development of and analysis of coherent
argument

» Understanding of the human quest for
knowledge and meaning

- Connecting belief (motivation) with behaviour

Social Scientists deal with types of conversation
that consider:

 The diverse nature of religion

» The diverse ways in which people practice and
express beliefs

« The ways in which beliefs shape individual
identity, and impact on communities and society

Methods and processes used by social scientists:

« Seek evidence of belief in human behaviour and
forms of expression

» Recognise similarities and differences within
and between groups

« Consider forms of evidence and its reliability
(e.g. data)

+ Consider individual, local, national and global
evidence of lived experience

—— I —— ®  Panofunited Leaming
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The Gro,nge Curriculum: Religion & Worldviews

Disciplinarg Knowledge: WGHS of Knowing

Theologg — This Is Aboul Belie]:s

The sLorH of creaﬁon is at Hte beginning of Hme Bible and
Theologians deal with lﬂpes of conversalion thal consider: the Torah. M“”H Christians and Jewish PWPle believe

GOC[ made Hme worlcl ancl humans should lOOI( afler il’.
® Where beliefs come from

> How beliefs change over hme

*  How beliefs relate fo each other KSI|

® HOW beliefs shape Hw WGIJ believers see Hw WOI"[CJ, cmd eac|'1 oHner

Melh‘)ds Qnd Processes U/Secl bH H“eO[ogiansz EQF‘[H Chrishan H\eologians were divided bH languoge,

O Interpretol?ion OI.' slforg and Lext geogrqphﬁ and power. TheH disqgreed aboul the wording

OJI H}e Nicene Creed ond H}e no,ture Of Hw Trinikﬂ.

O Considerahon o reliabilit Of sources
F H f Evenfuauﬂ, this led to the Grea} Schism (|;eo,r)A

O Considering unilfg ond d'wersifg wiH‘»in and beMeen worldviews

O Considering how be[iefs change over hme

KS2

d Considering impact of belief on Proc|;ice
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The Gro,nge Curriculum: Religion & Worldviews

Disciplinarg Knowledge: WOHS of Knowing

Philosophg — This Is About Thinking

On Hte Hindu shrine, I saw flowers and cancues, I could
Philosophers deal with lﬂpes of conversalion thal consider: smell the incense and I heard the bell ring. 1 e”JOHeCl

haring the delici if opreri ith the class.
*  The nalure of knowledge, meaning and existence Saning e GETCIOLS IS Cperngs WE e £oss

® HOW o,nd wheHler Hlings mo,|<e sense

® ISSUCS OF I"ighb o,nd WFOHS, SCOd and bO,Cl KSl

Medes and PFOCGSSGS used bg Philoscphers:

* Anolysis of the validity of truth cloims (doubl) In Plako's Analogy of e Cove, the philospher has seen the

O Development and use OJ.‘ coherent queshoning Truth” and refurns fo lell the Prisoners in the cave what he

o Developmen} Of o,nd onolgsis Of coherent orgument has discovered. Some People might see the Buddha's
enlightenmenf and shoring of l(nowleclge like that too.

® Underslfo,nding OF Hwe humo,n queslf I.'OI" know[edge o,nd meoning

O Connechng be[ief (mohvahcn) wiH1 behqviour

KS2
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The Gro,nge Curriculum: Religion & Worldviews

Disciplinarg Knowledge: WOHS of Knowing

Dino's familg clean H‘le house on a FriClOH reaclH fOI"

Shabbal‘; H"teﬂ clon} dO On‘Lj WOFI( on Shabbak and

Social Sciences = This Is Aboul Living
have o daH of rest with the fumilﬂ. Levi's fomilﬂ are

also J ewish, Hle‘Lj don't drive their car cluring
Social Scientists deal with lﬂpes of conversalion thal consider: Shabbat, so H‘GH walk fo the synagogue.

*  The diverse nature of religion

The diverse ways in which People Prachce o,nd express beliefs

KSI

The ways in which beliefs shqpe individuql idenhkﬂ, ond impocf on communihes cmd

socieh.j

Methods and processes used bH social scienlishs: We looked ak census daka for

aur [OCG[ area. Tl’}& dGl’O was collecl‘ed in 202' ond showed H’»at

O Seek evidence of belief in humo,n behoviour o,nd forms of exPression

there's a smaller Proporlion of Muslims living in our area

Recognise Similarihes and dlfferences Wikhm O'nd bel:ween 9r‘OUPs compared with nalional claka, but the local Muslim communikg

Consider forms o evidence and ils reliabilitg (e.g. dala)

hOS grown since H’1€ lOSk census in 20” RGCGHHH, a new mosque

Consider individual, local, no,hono,l cmd 9[050[ evidence of lived exPerience oPened in-our area,  used fo be o Melhodist church

KS2
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The Gro,nge Curriculum: Religion & Worldviews

Personal Knowledge: Pupil Posihonolitg

The O'psked Research review series: Religious Educohon 202|, sugges}s Personol knowledge should be developed olongside

subskonhve ond discip[inorH know[edge in Hw curricu[um. The review defines it as: 'Personol Imowledge': Pupils build an

awareness of Hueir own Presupposihons ond volues obout Hte religious ond non-religious }rodihons HICH studg.

Through the United curriculum, as Pupils develop an awareness of whal influences their Personol worldview (their Posihonoliku),
Hmeu can begin bo accept chollenges to their Preconcephons and understand both themselves and others belter. This is imporkan} in

developing Personal l(nowledge in |:he curriculum.

Deve[opmen} of Personal know[edge is cli]:]:icuu' bo cle]:ine. All Pupils are on a Personal, lifelong joumeu and Hteu will develop o
differenk ro,tes; new substanlive or discip[inqru know[edge may cho,nge (or not) their Persono[ responses to the world in vosHu
differenl and somelimes unpredickable ways. For this reason, if is not recommended thal teachers oHempL bo assess this progress.
The curriculum includes progress'we opporlfunilries bo exp[ore personal know[edge in response bo the substantive and disciplinaru

con|:en|:.

Opporbunihes for Pupi[s bo re]:leck on their own posihonali}\u will take many forms within the cumulalive curriculum, some of these
are imp[ic‘u and others exp[ici}. Theu may also appear o di]:]:erenk p[aces in differen} units. Ik is imporkanb that the teacher is
aware of Hlese oPPorkuniHes cmd, where approprioke, gives Pupils Hw opportunﬂru |:o opp[u H’»eir know[edge of religion o,nd belief in

their Persono[ reflechons. Some substantive conlent na}urouu lends i}self more obvious[u bo these opporlfunilries than others.

FurHler suggesl?ions can be found in H‘»e RE Councll’s Rehglon ond Worldviews APprooch Handbool( (Poges 54-57)

In the Uniled curricu[um, personal know[edge is explored Hwough differen} values (such as belonging, stewardship, jusl’ice and
empaHlu) in relation lo the substantive and disciplinaru elements of the curriculum. I would be misleoding bo express these values
in terms ofa Progression map because, as stated bejtore, eru represent an unpredickoble, deeplu subjechve and Personaljourneu.

Subject leaders should be aware of the importonce of these oPPorlfuniﬁes as an inlfegro,l Park of the curriculum.
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The Gro,nge Curriculum: Religion & Worldviews

Verlical concepbs build a themalic narralive and Provide context across diverse worldviews, as well as using small sleps bo help pupils ga‘m a deep unders}onding of complex,

abstract ideas:

A

Socrifice

Giving something up for the benefil of someone else is a recurring concept across religious and non-religious worldviews.
Sacrifices can be for the benefit of people close o us or peaple we have never met.

Sacrifices can be everyday commitments of lime, money, malerial objects or service o others.

Some worldviews see sacrifices as a way of pleasing God and may involve the molivation of rubure reward.

Some people see sacrifices for the soke of others as allruistic acks, with no personal reward.

Sacrifices can be on a higher level and invalve risking or giving up a lige for the sake of others.

In Chrisl:ianil:g, the Ullimale SacriJ:ice of Jesus — giving up his [i]:e for the Peop[e he loved — is a Principo,l be[ief.

Knowledge and Meaning

Be[iefs impo,ck how People ma|<e sense of Hme wor[d: humanikﬂis ideo,s of righk o,nd wrang; |:ruH1, meo,ning cmd purpose.
Beliefs impack human behaviour in diverse ways including how people and organisahons exercise power.

Some Peop[e seek to c[ueshon how reasonable it is to believe certain ospec}s of re[igious ond non-religious Leochings.

Human COHLCXL

Human beings exist in, and are influenced bg, their Place in lime and their 9eographical, Polihcal and social conbext (Person, Time and Place).

EVCI"EIOHC is differenl; our diversihes are influenced bﬂ our Personal COHLCX'? WhiCl’l 'mfluences aur Pel"SOﬂOl worldview.
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The Gro,nge Curriculumz

N 3-4

Planned
activities and
enhanced
continuous
provision

Planned
activities and
enhanced

continuous
provision

How do
Christians
show God is
important to
them?

Why are symbols
important to
some Jewish

families during
Shabbat?

What questions
does the
creation story
rmake us ask?

Who made
the world?

Why does
Christrmas matter
to Christians?

How do

people show
they belong?

Relig ion & Worldviews

Where is
religion in our
local
community?

What does
it mean to
be free?

What do stories
from the Bible
reveal about

what God is Llike?

Why does
Easter matter
for Christians?

What do our

senses tell us

about Hindu
worship?

How do
celebrations
give Hindus a
sense of
belanging?

*How do Sikhs
think about
equality and
service?

*Y5 Sprl —
Alternative unit

How do
Muslims
express
their
beliefs in
daily life?

Where do
Islamic beliefs
come from?

How do people
make moral
decisions?

How have
artists used
symbolism to

express Trinity?

What is
the Bible?

people think about

\

What do
we mean
by truth?

What does
sacrifice
mean?

How do

powverty, justice

Where do
I stand?

How has belief
in Jesus as the
Messiah

impacted art?

How have
events in history
shaped Christian
diversity?

and sacrifice?

How do people
contribute to
society?

How have people
and events in
history shaped
Islamic diversity?

How has
religion and
belief shaped

our area?

How do
Buddhists
explain
suffering?

How does sacred
text help Hindus
understand
Dharma’?

How are Hindu
beliefs

expressed in

worship?

Lo

¥

Why is the
resurrection
significant for
Christians?

Are religion
and science in
conflict?

In what diverse

ways do Hindus

build a sense of
community?

What do
philosophers
teach us about
life’s purpose?

How is an
understanding
of life's purpose
reflected in
people’s lives?

Key Stage

3
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The Gro,nge Curriculum: Religion & Worldviews

religious artefacts, places

Christian beliefs about the

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
SOCIAL SCIENCES THEOLOGY THEOLOGY PHILOSOPHY SOCIAL SCIENCES SOCIAL SCIENCES
- Christianity & Judaism Christianity Christianity & Judaism Humanism Judaism Christianity
—
Z | How do people show they Why does Christmas Who made the world? What questions does the Why are symbols and
> belong? matter to Christians? - - story of creation make us
Religious text as origin of
Showing belonging through

artefacts important to

How do Christians show

local community?

Looking for evidence of
lived religion in our local
community

[Local Choice]

freedom in diverse Jewish

free?

The significance of

practices at Passover
(seder)

What do stories from the
Bible reveal about what
God is like?

Interpreting meaning in
stories about Jesus and
stories told by him
(parables)

Why does Easter matter to
Christians?

Beliefs about Jesus' life,
death, resurrection and
salvation.

God is important to them?
¢ f Creati ask? Can we find any some Jewish families p . d hi
n story of Creation answers? during Shabbat? rayer, praise and worship
Nativity story and The Creator God and
and actions incarnation h € Lreator to argj Asking questions and Some diverse ways that
umans as stewards suggesting answers different Jewish families
Humanist / scientific mark Shabbat
explanation of creation
SOCIAL SCIENCES PHILOSOPHY THEOLOGY THEOLOGY PHILOSOPHY SOCIAL SCIENCES
feas) &« | T |t | & | &
o~ @ % Judaism Christianity Christianity
| S
8 Where is religion in our What does it mean to be
>

Hindu Dharma

What do our senses tell us
about Hindu worship?

Senses in Hindu worship at
home and in the Mandir

Hindu Dharma

How do celebrations give
Hindus a sense of
belonging?

Celebrations of Jatakarma,
Raksha Bandhan and Diwali

5>

_—

—_—
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The Gro,nge Curriculum: Religion & Worldviews

Origins, content,
significance, construction
and interpretation of the

How have artists used
symbolism to express
Trinity?

One God as Father, Son and

decisions?

Rules and human choice

Where do Islamic beliefs
come from?

History of Prophet
Muhammad, revelation of

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
THEOLOGY THEOLOGY & PHILOSOPHY THEOLOGY SOCIAL SCIENCES SOCIAL SCIENCES
SOCIAL SCIENCES
| | | ﬂ C C C
m Christianity Christianity Christianity & Humanism Islam Islam Islam
| o
8 How do people think about What is the Trinity? How do people make moral
> the Bible?

How do Muslims express
their beliefs in their daily
lives? (1)

How do Muslims express
their beliefs in their daily
lives? (2)

Plato’s cave, evidence and
scientific reasoning

What does sacrifice mean?

Abraham/Ibrahim in sacred
text, Eid-ul-Adha, animal
sacrifice, Jesus as Ultimate

Sacrifice r

How do people think about
poverty, justice and self-
sacrifice?

Meaning of poverty and
elative poverty, justice and
everyday self-sacrifice

Self-sacrifice in the form of

How do people contribute
to society?

charity or community
action

Expression of beliefs about Expression of beliefs
the Qur'an, significance of Allah, Tawhid and lived through the Five Pillars of
Bible Holy Spirit Makkah diversity of the hijab Sunni Islam
Significance of metaphor Lived diversity
and symbolism

PHILOSOPHY THEOLOGY PHILOSOPHY SOCIAL SCIENCES THEOLOGY SOCIAL SCIENCES
< Christianity / Judaism / Christianity / Islam / Islam / Christianity Islam
| - .
g [ what do we mean by truth? Islam Humanism
>

How have people and
events in history shaped
Islamic diversity?

Succession after
Muhammad, conflict,
Qur'anic interpretation

Sunni, Shi'a, Sufi

How has religion and belief
shaped our local area?

International, national and
local data

Lived expression in area

5>

_—
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The Gro,nge Curriculum: Religion & Worldviews

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
SOCIAL SCIENCES THEOLOGY THEOLOGY & THEOLOGY SOCIAL SCIENCES PHILOSOPHY
PHILOSOPHY

30 30 L T T

7 Hindu Dharma Hindu Dharma Buddhism Christianity Christianity
§ How are Hindu beliefs How does sacred text help | How do Buddhists explain How have people and
> | expressed in artefacts and Hindus understand

How has belief in Jesus as
suffering in the world? the Messiah impacted art
worship?

and music? An exploration of pupils’

events in history shaped
Dharma? Spiritual journey of Christian diversity?

Siddhartha Gautama,

Where do | stand?
One supreme being,

Diverse interpretations of
Brahman Trimurti, avatars

Great commission, Roman
the Ramayana

personal worldviews,
Prophecy (Isaiah), through artistic expression
enlightenment, Four Noble | Empire, Nicene Creed, Great | fulfilment, New Testament, . .
. . Truths, Eight-fold path Schism, Martin Luther, Ultimate Sacrifice (NATRE Spirited Arts link)
Diverse worship as form of Henrv VIl oresent
expression yviLp Global art and Handel's
[History] Messiah
THEOLOGY THEOLOGY

SOCIAL SCIENCES PHILOSOPHY

+ |+ | & +BCREQ

Year 6

Christianity Hindu Dharma Christianity / Hindu Dharma / Islam / Humanism
. . . . . . " . Judai Sikhi
Why is the resurrection Are religion and science in | In what diverse ways do What do philosophers / Judaism / [Sikhi]
significant for Christians? conflict? Hindus build a sense of teach us about life's How is an understanding
. . S . community? rpose?
Different gospel narratives, Creation, interpretation, antty purp
truth claims, salvation

of life’s purpose reflected in people’s lives?
diversity of opinion Festivals and Pilgrimage Self and Soul Diverse expression of purpose in lived worldviews
[Science]

[Local Choice]
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EYFS - Developmenl MOHCI" S

N 3/4

Through @ range of Plonned aclivities and enhanced conlinuous Provision, children work towards the fo”ow'mg milestones:

Undersl‘anding the World — People, Cullure and Communilies

Continue develop‘mg Posil‘ive alitudes aboul the differences bebween people.
Know that there are differenl‘ countries in the world and talk aboul the diﬂ:erences Hleg have experienced or seen in Phol‘os.
Show interest in diﬁerenf occupol‘ions.

Beg‘m to make sense of their own life-slorg and familﬂ's his}org.

Communicalion and Languoge (Supporhng R&W)

Use G vider range of vocabulary
Understand ‘why queshions, like: Why do you think the caterpilar got so ol

Know many rhymes, be able fo talk about familiar books and be able ko kell o lang skory.

Be able fo express o poink of view and debake when they disagree with an adult or o priend.

Start a conversation with an adult or J:riend ond conlkinue i for many burns.

Lileruca (Supporling R&W)

Engage in extended conversalions aboul skories, learning new vocabularg.

Talk about what H‘teg see, using a wide vocabularﬂ.

PSED (SuPPorl'ing R&W)

Develop their sense of responsibilily and membership of a communily
Talk with cthers to salve conglicks.

Talk about their feelings using words like happy, sad, angry or worried.
Understand gradually how others might be feeling,

C:} Grange Primary Academy
\r The best in everyone™
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EYFS - Developmenl MOHCI" S

RecePl'ion

Through @ range of Plunned aclivities and enhanced conlinuous Provision, children work towards the follow‘mg milestones:

Underslanding the World — People, Cullure and Communilies

Understand that some places are special fo members of their communiky,

Recognise that peaple have digrerent beliegs and celebrate special limes in digperent ways.
Recognise some similarilies and digperences behween lige in this country and lige in other counlries.
Talk about members of their immediake pamily and community

Name and describe People who are fo,milio,r to them.

Communicalion and Longuoge (Supporhng R&W)

Listen to and talk about stories fo build familiarity and understanding,

Learn new vocabulary,

Use new vocabulary in diggerent conlexts.

Listen to and talk about selected non-fiction to develop a deep pamiliarity with new knowledge and vocabulary.
Ask questions to find out more and to check they understand what has been said to them.

Articulate their ideas and thoughts in well-formed senfences.

Describe events in some deail.

Use hl”( Lo he[P wor|< ou} Problems and organise Ht'mldng and acl"ivihes, and |:o explain how Ht'mgs w0r|< and Wh':J HleH might haPPenA

PSED (SuPParl'ins R&W)

See themselves as a valuable individual.

Build construchive and respectul relationships.

Express their reelings and consider the feelings of others

Identiry and moderate their own feelings socially and emotionally

Think about the Perspecl’ives of others.

C:} Grange Primary Academy
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EYFS — Eorlg Leoming Goals

By the End of Reception

Through @ range of Plunned aclivities and enhanced conlinuous Provision, children work towards the follow‘mg milestones:

Eorlg Leaming Goals

Understanding the World — People, Culture and Communities

* Talk about the lives of the peaple around them and their roles in socieky.

* Know some similarilies and diggerences between diggerent religious and cullural communilies in this country, drawing on their experiences and whal has been read in class.

*  Explain some similarilies and diggerences between lige in this country and life in other counlries, drawing on knowledge rom stories, non-fiction texts and — when appropriate — maps.
Communication and Language (Supporting R&W)

*  Listen olfentively and respond to whal they hear with relevant questions, comments and actions when being read fo and during whole class discussions and small group inkerachions.

* Make comments about whal they have heard and ask questions ko clarigy their understanding,

* Ofper explanakions for why things might happen, making use of recenHly introduced vocabulary prom stories, non-fiction, rhymes and poems when appropriate.

. Express Hleir ideas and feel'mgs abouk Hteir experiences using full senlences, including use of Pasl, Presenl‘ o,nd ful‘ure lenses o,nd mal(e use of conjuncﬁons, wiH1 made”ing and suppor}

from Hleir teacheh
PSED (SuPParl'ing R&W)

. Show an unclerstanding of Hteir own fee[‘mgs ancl ste of alfhers and begin lfo regulal’e H’Leir behaviour accordinglﬂ.

C:} Grange Primary Academy
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N3-4:

Pupils Should Be Exposed To

How Knowledge Will Be Built Upon

* Talk about recent exPeriences in their own lives and those close to them.
* Know that there are dif;erences belween differenf individuals and familles
* Show curiosikﬂ about how other Peop[e [ive, PlOH, eak or celebrale.

® TO“( abouk hOW Hleﬂ celebrale SPeCiO[ ClClHS such as H@eir l)il"H’lClClU,

* Understand that Places are sPeciol fo People in their communikﬂ. (Rec)
® Reccgnise that People have differenf beliefs and celebrale special limes in differenk ways. (Rec)
* Talk about sPeciol days, celebralions and objects and represent this erough PlOE} (Rec)

® TO[I( obouk similorihes OI’ICl clij:ferences behNeen Hleil" experiences Cll’lCl H’IOSG Of OHIGI"S PI"Om cliJ:ferenL

_-é * Notice Picfures of celebralions or sPecial objecfs and comment on what erH see. religious groups and cullures. (Rec)
_.3 * Understand thal some Ploces are sPeciol or imporkanl lo People. * Show underskandmg of anather child's Perspechve. (Rec)
é ® Show interest in jobs or roles that adulls do, both af home and in the communik&

* Use new vocabularH when Lalking aboul people, Places or evenls.

* Name simple feel'mgs in themselves and others (e.g. hO’PPH' sad).

° Begin bo recognise how their achions can affect how olhers feel.

° Develop Posihve altitudes about differences belween PeoP[e.

Eurlg Foundalions Earlﬂ Foundalions

Theologions: Theologions:

® Lisken to simple stories and ask queshons like Who is that?” or What happened?) or ‘Whﬂ is he sad? * Answer ‘whal, ‘whH) and how' queshons about o text. (Rec)
= Philosopherst Philosophersz
g * Stark to work with other children bo think of their own ideas. * Use talk to helP work oub Prcblems, organise Hlinking and achivilies, exPlain how Hxings work and whH HLCH
§'- . Begin fo recognise when someH’ming is nob fair’ or when someone has been unkind. mighk hQPP*?“ (Rec)
a Social Scienlists: ® Begin fo understand and discuss consequences of our behaviour. (Rec)

* Talk about Places erH 90 (home, nursery, Park) and who erg see there. Social Scienlists:

* Notice similarilies and diﬂ:erences belween themselves and other People (clothes, food, celebralions). * Talk about members of their immediale familﬂ/ ccmmunlLHA (Rec)

* Draw on their experiences and what has been read in class. (Rec)

° Sacri]:ice: There are loks of People who help us. ° Knowledge & Meaning: PecPle must decide what is righf and wrong. (Rec)
") ° Knowledge & Meun'mg: People have senses. * Human Conlexk: People have differences and similarities expressed leough clothes, Food, celebralions
s and speciol cbjecks. (Rec)

° Knowledge & Meaning: Some Hxlngs are rlghf and wrong.

* Human Conlexk PeoPle have diﬁerences and similarilies.

° Humon Contextz PCOP[C can be diﬁerenk bui shll belong, (RCC)

— M ® PanofunitedLeaming
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Recephon:

Building on Prior Underslonding

Pupils Should Be ExPosed To

How Knowledge Will Be Built Upon

* TO”( obout recenk experiences in H’leW own l’wes ond ste ClOSG kO H’»em.

(N3-4)

* Know there are differences between dif;erenl individuals and Fomilieso (N3-
k)

* ShOW CUFiOSiITH ObOUL hOW oner PeOPle live, PIOH, eot or celebrole. (N3-4)

* Understand that Ploces are speciol lo People in their communilﬂo
® Recognlse that People have dif;erenk beliefs and celebrale speciol fimes in different
ways.

® TO“( oboul speciol dOHS, celebrolions oncl objecls Cll’lCl represenl Hwis H@rough PIOH

® WOHS OF showing Belonging in Chrisﬁonit\Lj/Judoism
(Y1 Autl).

* Jesus as special to Christians. (Yl Aull)
* Jesus as the incarnalion of God. (Y] Aul2)

2 * Comment on Plcfures of feshvols celebrated bH others. * Jewish and Chrishian skorﬂ of Crealion. (YI Spr|)
% * Talk about how H‘e}j celebrate 5[5"5°i°l doﬂs such as their Birkhdoﬁ. (N3-4) | » Talk about similarities and dif;erences between their experiences and those of others | ® SHmbols and orfefoclfs used bH Jewish PeoPle durlng
A Develop Posihve alitudes about diﬁerences between Peopleo (N3-4) from dif;erenk religicus groups and cullures. Shabbat. (Yl Sum2)
* Show empothg bowards their peers. ° Vocobularﬂ used 55 Christians o show God's
* Show underslonding of ancther child's Perspechve. impor}once. (Yl Sum2)
* Talk Poslhve[ﬂ about themselves and whal Hmeﬂ can do. * Religian in local communitﬂ. (Y2 Aut)
* Discuss cliﬂ:erenk occupohons of J:omilﬂ members and People who are known lo them.
Eorlg Foundalions Eorlg Foundalions
Theologians: Theologians:
® Listen fo simple stories and ask ques}ions like Who is thal?” or ‘What * Answer ‘what, ‘whH' and how quesﬁons about o fext. (Rec)
hoppened? or 'WHH is he sad? Philosophers:
g Philosophers: * Use lalk to help work out Problems, organise Hwinking and achivikies, exPloin how
_:'é- ® Start bo work with other children to think of their own ideas. Hn'mgs work and whg Hle\Lj might hoPPen. (Rec)
5"2 ° Begin bo recognise when scmeHming is not Folr' or when someone has been | ® Begin fo understand and discuss consequences of our behaviour. (Rec)
unkind. Sacial Scienlishs:
Social Scienlists: * Talk about members of their immediake fomilﬂ/communitg. (Rec)
* Nolice similarilies and differences belween themselves and other People * Draw on their experiences and what has been read in class. (Rec)
(clothes, food, celebralions).
M Socrifice: There are loks of PeoPle who help us. (N3-4) ° Knowledge & Meoning: People must decide whal is righk and wrong.
g., ° Knowledge & Meoning: People have senses. (N3-4) * Human Conlext: People have differences and similarities exPressed leough clothes,

° Knowledge & Meoning: Some Hxings are righk and wrong. (N3-4)
* Human Conlexk People have clif;erences and similarilies. (N3-4)

fOOd, celebroﬁons ond special objects.

® Humon Conlexlz People can be dlfferenf buf Sl?i“ belong.

Grange Primary Academy
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YCOI" IZ Au}umn I

HOW DO People ShOW Theg Belong?

Chrisl’ianlbﬂ & Judaism

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

+ Develop positive attitudes about
differences between people. (N3-4)

» Show curiosity about how other people
live, play, eat or celebrate. (N3-4)

+ Talk about similarities and differences
between their experiences and those of
others from different religious groups
and cultures. (Rec)

» We belong in different places such as family, school, class, clubs.

« A person who belongs to Christianity is called a Christian.

* The Cross is a symbol of Christianity.

* The Bible is a special book for Christians.

« A Christening gown is sometimes worn during the baptism as a baby.
« A prayer book helps Christians find the right words to talk to God.

* A Christian place of worship is a church.

« Jewish and Christian story of Creation. (Y1 Spr1)
« Jesus as the incarnation of God. (Y1 Aut2)

» Symbols and artefacts used by Jewish people during
Shabbat. (Y1 Sum2)

* Vocabulary used by Christians to show God's
importance. (Y1 Sum2)

* Religion in local community. (Y2 Aut1)

special objects. (Rec)

* People can be different but still belong.
(Rec)

_g « Understand that places are special to « Christians welcome new members into the church by Baptising them in the name of the
€ people in their community. (Rec) Father, and of the Son and of the Holy Spirit. Baptism often happens to babies, but older
= - Recognise that people have different people can also choose to be Baptised.
a beliefs and celebrate special times in « Part of the Bible has stories about a man called Jesus, who is special to Christians.
5’, different ways. (Rec) * A person who belongs to Judaism is a Jewish person.
+ Show understanding of another child’s * The Star of David is a symbol used in Judaism.
perspective. (Rec) « A kippah is a skull cap worn by some Jewish people.
* The Torah is special writings for Jewish people.
« A Tallit is a prayer shawl worn by many Jewish people during prayer.
* A Jewish place of worship is a synagogue.
* In both the Torah and the Bible is the story of Noah and the Flood. The main themes in
the story are faith, perseverance and a promise.
Social Scientists: As Social Scientists, pupils will: Social Scientists:
: Eotice similarities and differences «Recognise that people look at the world in different ways. « Recognise that Jewish families celebrate Shabbat in
etween themselves and other people .
| (clothes, food, celebrations). (N3-4) +Recognise that people choose to belong to different groups. Some people choose to diverse ways. (Y1 Sum1)
g « Talk about members of their immediate belong to a religion. « Link artefacts, wgrds apd practices dgring Shabbat as
3| family/community. (Rec) «Link that Christian and Jewish people use symbols, artefacts and actions to show they away Of. expressmg'betllef and belonging. FW Sum1)
‘G | - Draw on their experiences and what has belong. ~.Reco'gn.|se how Christians express God's importance
) been read in class. (Rec) in their lives. (Y1 Sum2)
=) * Use vocabulary of ‘prayer’, ‘praise’ and ‘worship’ and
recognise these are shown in different ways. (Y1
Sum2)
Human Context Human Context Human Context
* People have differences and similarities. | * People show they belong through special objects, buildings, worship, celebrations and * People express their beliefs through special objects,
(N3-4) rites of passage. buildings, worship, celebrations and rites of passage.
3 » People show difference and similarities * People show their beliefs on their own and in groups. (Y2)
> through clothes, food, celebrations and « Different groups express their beliefs in different

ways. (Y2)

— M ® PanofunitedLeaming
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YCOI" IZ Au}umn 2

Whg Does Chrisimas Malter ko Christians?

Chrlshanﬂ;g

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Develop positive attitudes
about differences between
people. (N3-4)

» Show interest in jobs or roles
that adults do, both at home
and in the community. (N3-4)

« Discuss different occupations
of family members and people
who are known to them. (Rec)

* Recognise that people have
different beliefs and celebrate
special times in different ways.
(Rec)

« Comment on pictures of
festivals celebrated by others.
(Rec)

« Jesus as special to Christians.
(Y1 Aut1)

« Saviours take many forms in everyday life e.g. Police, Fire, Ambulance, Doctor, Lifeguard.

* The story of the Nativity, found in the Bible, tells of the coming of a saviour in the unlikely form
of a special baby. The Nativity story takes place about 2000 years ago.

» An angel announced to Mary and Joseph that she was going to have a baby, and that he would
be God's son and be called Jesus Christ. Jesus means “God saves” in Hebrew. Christ means
anointed or chosen one.

» Mary and Joseph were Jewish and, one day had to travel from their home to Bethlehem. When
they arrived, there was nowhere to stay. Jesus was born and put into a manger.

» There were three signs that Jesus was a special baby.

« The first sign that Jesus was a special baby was that an angel appeared to Mary to tell her
about Jesus, and an angel visited Joseph in a dream.

» The second sign that Jesus was a special baby was that angels appeared to shepherds to
tell them to visit.

« The third sign that Jesus was a special baby was that a star appeared in the sky and
guided the Magi (wise men) to visit (probably three years later). The magi brought gifts.

« Christians believe that Jesus was the incarnation of God. Incarnation means 'God with a body'.

« Advent is the period of getting ready for Christmas. It is during the four Sundays leading up to
Christmas and is celebrated by lighting candles in church.

* Christmas is celebrated by Christians to remember the birth of Jesus as a special gift from God.

» Vocabulary used by Christians to show God's importance.
(Y1 Sum2)

- Jesus in the Bible. (Y2 Spr1)

- Jesus’ sacrifice at Easter. (Y2 Spr2)

- Jesus as a person of the Trinity. (Y3 Aut2)

« Jesus as Ultimate Sacrifice. (Y4 Aut2)

« Jesus as Messiah. (Y5 Sum1)

« Significance of resurrection. (Y6 Aut1)

Theologians:
« Listen to simple stories and ask

As Theologians, pupils will:
+Link the story of the Nativity with Christianity.

Theologians:
+Link that Christians and Jewish people share the same story

VCs

* There are lots of people who
help us. (N3-4)

Human Context

* People have differences and
similarities. People show
difference and similarities
through clothes, food,
celebrations and special
objects. (Rec)

* People can be different but still
belong. (Rec)

« Christianity teaches that Jesus was a special baby, the incarnation of God, a saviour.

Knowledge & Meaning

« Stories help some people understand the world.

Human Context

+ People show they belong through special objects, buildings, worship, celebrations and rites of
passage.

* People show their beliefs on their own and in groups.

« Person, Time and Place: Jesus (Jewish), about 2000 years ago, Judea (Israel).

2'| questions like ‘Who is that?’ or | «Understand that Christians believe Jesus was a special baby, the incarnation of God. of how the world was created by God, found in the Bible and
CE’ ‘What happened? or ‘Why is he | .Recognise that Christians show how important Christmas is by getting ready during Advent. the Torah. (Y1 Spr1)
B | sad”(N3-4) «Consider the belief that the Creation story shows that God
‘g | - Answer ‘what’, ‘why’ and ‘how’ had a special relationship with humans, but human beings
-‘é’ questions about a text. (Rec) make mistakes. (Y1 Spr1)
*Retell stories about Jesus and link with Christian ideas
about God and how to behave. (Y2 Spr1)
Sacrifice Sacrifice Sacrifice

« Christians believe Jesus sacrificed his life to save the
people he loved. (Y2)

Knowledge & Meaning

« Stories from sacred texts teach people about right and
wrong. (Y2)

Human Context

* People express their beliefs through special objects,
buildings, worship, celebrations and rites of passage. (Y2)

- Different groups express their beliefs in different ways. (Y2)

The best in everyone™
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Year |: Spring |

Who Made the World?
Chrisl’ianlbﬂ & Judaism

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

» Develop positive attitudes about differences
between people. (N3-4)

+ Discuss different occupations of family
members and people who are known to
them. (Rec)

« The beginning of the Bible and Torah tell the same story about how the world came to be (was
created).

* The book of Genesis contains the story of creation. It says that God made the world from
nothing in six days and that he rested on the seventh day.

« A key belief of both Judaism and Christianity is of the Creator God. God is very important to

« Alternative theories of creation. (Y1 Spr2)

* Link Creation with Jewish celebration of
Shabbat. (Y1 Sum1)

- Jewish practices at Passover. (Y2 Aut2)
 Jesus as means to salvation for sinners.

« People have senses. (N3-4))

* People must decide what is right and wrong.
(Rec)

°>’ * Recognise that people have different beliefs Christian and Jewish people. (Y2 Spr2)
# | and celebrate special times in different « The Genesis story reveals that humans are the ‘most special’ of God’s creations and have a
S ways. (Rec) special relationship with God.
& | - Talk about special days, celebrations and « The story of creation gives people a responsibility to look after God's creations.
5’, ?géi;ts and represent this through play. » God gave Adam and Eve one rule: 'Do not eat from the tree of knowledge of good and evil.’
They did eat the fruit, and this was a very big mistake. This was the first sin.
’ Ways .Of §howing_BeIonging in « Adam and Eve's mistake meant that they and all humans were separated from God (the Fall).
Christianity/Judaism. (Y1 Aut1) ; ) o )
« Even after the sin and separation from God, there was hope. Christians believe God had a plan.
* The Genesis creation story reveals that, according to Jewish and Christian belief, God has
(supernatural) power that human beings don't.
Theologians: As Theologians, pupils will: Philosophers:
«Link the story of the Nativity with Christianity. | ¢ Link that Christians and Jewish people share the same story of how the world was created by +Can think about whether the Genesis story
(Y1 Aut2) God, found in the Bible and the Torah. of Creation makes sense. (Y1 Spr2)
*Understand that Christians believe Jesus « Connect that the story teaches Christians and Jewish people that they have a responsibility to *Look for answers to questions about belief
=»| was a special baby, the incarnation of God. look after God’s creation. about where the world came from. (Y1 Spr2)
g| (Y1Aut2) « Consider the belief that the Creation story shows that God had a special relationship with *Question if stories are real or made up and
E, humans, but human beings make mistakes. link with what people might learn from a
% story. (Y1 Spr2)
) Theologians:
= *Retell stories about Jesus and link with
Christian ideas about God and how to
behave. (Y2 Spr1)
*Retell parables and suggest what they reveal
about God and how to behave. (Y2 Spr1)
Sacrifice Sacrifice Sacrifice
« There are lots of people who help us. (N3-4) | « In Genesis, humanity was divided from God by Adam and Eve’s disobedience. « Christians believe Jesus sacrificed his life
« Christians believe Jesus was a special baby, | Knowledge & Meaning to save the people he loved. (Y2)
G| theincarnation of God, a saviour. (Y1) « Stories from sacred texts teach people how to behave. Knowledge & Meaning
> | Knowledge & Meaning « Stories help some people understand the world. + Stories from sacred texts teach people

about right and wrong. (Y2)

* People use their senses to try to understand
the world. (Y2)
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Year |: Spring 2

What Questions Does the SLorH of Creation Make Us Ask? Can We Find Ang

Answers? - Humanism

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

« Show curiosity about how
other people live, play, eat or
celebrate. (N3-4)

» Talk about similarities and
differences between their
experiences and those of
others from different religious
groups and cultures. (Rec)

» Show understanding of
another child’s perspective.
(Rec)

« Genesis story of Creation. (Y1
Spr1)

» The word ‘philosophy’ comes from Greek ‘philo’, meaning love, and ‘sophy’, meaning wisdom. Philosophy
means a love of wisdom and is about asking difficult questions and thinking about possible answers.

* Philosophical idea 1: ‘Nothing can come from nothing.’

« Philosophical idea 2: ‘Everything has a cause, and the ‘first cause’ was God.’

» Some people do not believe in God and do not believe the world was created by an outside power.

» Humanists are one group of people who do not believe in God. They only look for a scientific explanation
of where the world came from.

« Scientists now know that the universe began with a 'big bang'. The Big Bang Theory says that everything in
the entire universe started from a tiny, incredibly hot point, which then got bigger to become the vast and
amazing universe we know today.

» Many Christians and Jewish people believe that the Big Bang was caused by God.

» Many Christians think the story in Genesis is a way of teaching people about God and what he does in a
way that people will understand.

 Hindu understanding of ‘god’ through senses.
(Y2 Sum1)

« Are religious stories ‘reasonable’ evidence?
(Y3 Sum2)

» Meaning of ‘truth’. (Y4 Aut1)
« Is belief in God rational? (Y5 Sum?2)
- Are religion and science in conflict? (Y6 Aut2)

Disciplinary

Theologians:

* Link that Christians and
Jewish people share the same
story of how the world was
created by God, found in the
Bible and the Torah. (Y1 Spr1)

» Connect that the creation
story teaches Christians and
Jewish people that they have
a responsibility to look after
God'’s creation. (Y1 Spr1)

As Philosophers, pupils will:

*Think about whether the Genesis story of Creation makes sense.

»Ask questions about things that are puzzling.

*Look for answers to questions about belief about where the world came from.

*Question if stories are real or made up and link with what people might learn from a story.

Philosophers:

«Ask questions about the story of Moses. (Y2
Aut2)

*Think about what it means to ‘know’
something. (Y2 Aut2)

*Suggest a reason why a Jewish person might
believe elements of the story. (Y2 Aut2)

*Connect the story of the enslaved Jewish
people being freed with ideas of right and
wrong. (Y2 Aut2)

*Consider why freedom is important and how it
is expressed in the Seder meal. (Y2 Aut2)

VCs

Knowledge & Meaning
* People have senses. (N3-4)

* People must decide what is
right and wrong. (Rec)

Knowledge & Meaning
« Stories help some people understand the world.
» Some people ask big questions and try to answer them using reason.

Knowledge & Meaning

« Concepts such as freedom are hard to define
but have huge human significance. (Y2)

* People use their senses to try to understand
the world. (Y2)
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YCOI" IZ Summer

WhH Are SHmbOlS ond AF'FG[.‘OC[TS Importanlf |FO Some Iewlsh People Durlng

Shabbal?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Talk about similarities and differences
between their experiences and those of
others from different religious groups and
cultures. (Rec)

« Develop positive attitudes about differences
between people. (N3-4)

+ Understand that places are special to people
in their community. (Rec)

* Recognise that people have different beliefs
and celebrate special times in different
ways. (Rec)

« Show understanding of another child’s
perspective. (Rec)

« Talk positively about themselves and what
they can do. (Rec)

 Ways of showing Belonging in Judaism. (Y1
Aut1)

* The Genesis story of creation. (Y1 Spr1)

» Shabbat is a weekly Jewish celebration involving a day of rest. It is a way for Jewish people to
remember the story of Creation through resting, prayer and family time.

+ Shabbat begins at sundown on Friday evening and ends at nightfall on Saturday evening.

« Shabbat is remembered differently across different Jewish traditions and by individual families.

Some families have more strict rules than others.

» Many Jewish families believe they should do no work during Shabbat, as it is a day of rest.
They may clean the house to prepare for Shabbat.

» Some Jewish families have very strict rules about what counts as work. They count shopping,
cooking, driving or even turning things on as work. This means they need to prepare food in
advance.

« Different objects and words have symbolic meanings.

* When bringing in Shabbat on Friday evening, many families will light two candles and say a
blessing. They may drink wine (or grape juice) in Kiddish cups. They may say blessings for the
children and have a family meal. During the meal, two challah loaves (sweet bread) are on the
table under a challah cover. Some people may wear a kippah.

« During Shabbat, many families spend time together talking, visiting, playing games and singing.

They may go to the synagogue on Saturday.

« At nightfall on Saturday, Shabbat ends. This is marked with the lighting of a plaited Havdalah
candle to say goodbye to Shabbat and begin the working week. A spice box may be passed
around to smell sweet spices. This is to help cheer people who might be sad that Shabbat is
ending.

« Jewish practices at Passover. (Y2 Aut2)

Disciplinary

Social Scientists:

*Recognise that people look at the world in
different ways. (Y1 Aut1)

*Recognise that people choose to belong to
different groups. Some people choose to
belong to a religion. (Y1 Aut1)

+Link that Christian and Jewish people use
symbols, artefacts and actions to show they
belong. (Y1 Aut1)

As Social Scientists, pupils will:

*Recognise that people look at the world in different ways.

+Link that many Jewish people remember the story of creation by resting on the seventh day.
*Recognise that Jewish families celebrate Shabbat in diverse ways.

+Link artefacts, words and practices during Shabbat as a way of expressing belief and belonging.

Social Scientists:

*Recognise how Christians express God’s
importance in their lives. (Y1 Sum2)

*Use vocabulary of ‘prayer’, ‘praise’ and
‘worship’ and recognise these are shown in
different ways. (Y1 Sum2)

« Identify how beliefs impact peoples’ choices

of in everyday life, including local special
places. (Y2 Aut1)

VCs

Knowledge & Meaning

* People have senses. (N3-4)

Human Context

* People have differences and similarities.
People show difference and similarities
through clothes, food, celebrations and
special objects. (Rec)

« People can be different but still belong.
(Rec)

Knowledge & Meaning

« Stories help some people understand the world.

Human Context

» People show they belong through special objects, buildings, worship, celebrations and rites of
passage.

* People show their beliefs on their own and in groups.

Knowledge & Meaning

* Stories from sacred texts teach people about
right and wrong. (Y2)

Human Context

* People express their beliefs through special
objects, buildings, worship, celebrations and
rites of passage. (Y2)

+ Different groups express their beliefs in

— M ® PanofunitedLeaming
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YCOI" IZ Summerz

How Do Christians Show God 1s Important ko

Them?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

+ Show empathy towards their peers. (Rec)

 Show understanding of another child’s
perspective. (Rec)

* Talk about similarities and differences
between their experiences and those of others
from different religious groups and cultures.
(Rec)

» Ways of showing Belonging in
Christianity/Judaism. (Y1 Aut1)

- Jesus as the incarnation of God. (Y1 Aut2)

« Genesis Story of creation. (Y1 Spr1)

» God is important to Christians. Different Christians have many different ways of showing how
important God is.

» Worship is treating something as more important than anyone else, like the way some people
treat the king or royalty.

« Christian worship can happen in song, dance, buildings, art, giving money and other ways.

« Praise is the saying of well done for something.

« Christian praise often happens through song and music.

« In Psalms, David the shepherd boy praises the natural world he sees and believes God made.

« Prayer is the act of talking and listening to God.

« Christians might use personal or group prayer to say, 'sorry' to God.

« Christians might use personal or group prayer to ask for something, to say 'please’ to God.

« Christians might use personal or group prayer to say, ‘thank you' to God.

« The story of Jesus and the ten lepers teaches that God likes it when people say ‘thank you'.

« Transferable vocabulary ‘prayer’, ‘praise’
and ‘worship’ — Local Study. (Y2 Aut1)

- Jesus in the Bible. (Y2 Spr1)

« Jesus’ sacrifice at Easter. (Y2 Spr2)

« Jesus as a person of the Trinity. (Y3 Aut2)
« Jesus as Ultimate Sacrifice. (Y4 Aut2)

« Jesus as Messiah. (Y5 Sum1)

« Significance of resurrection. (Y6 Aut1)

Disciplinary

Social Scientists:

*Recognise that people look at the world in
different ways. (Y1 Aut1)

*Recognise that people choose to belong to
different groups. Some people choose to
belong to a religion. (Y1 Aut1)

*Link that Christian and Jewish people use
symbols, artefacts and actions to show they
belong. (Y1 Aut1)

«Link artefacts, words and practices during
Shabbat as a way of expressing belief and
belonging. (Y1 Sum1)

As Social Scientists, pupils will:
*Recognise that people look at the world in different ways.
*Recognise how Christians express God’s importance in their lives.

*Use vocabulary of ‘prayer’, ‘praise’ and ‘worship’ and recognise these are shown in different
ways.

Social Scientists:

» Connect correct vocabulary with religious
groups. (Y2 Aut1)

« Identify how beliefs impact peoples’
choices of in everyday life, including local
special places. (Y2 Aut1)

VCs

Knowledge & Meaning

* People have senses. (N3-4)

* People must decide what is right and wrong.
(Rec)

Human Context

« People show difference and similarities
through clothes, food, celebrations and special
objects. (Rec)

« People can be different but still belong. (Rec)

Knowledge & Meaning

« Stories from sacred texts teach people how to behave.

« Stories help some people understand the world.

Human Context

« People show they belong through special objects, buildings, worship, celebrations and rites of
passage.

* People show their beliefs on their own and in groups.

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

* People use their senses to try to understand
the world. (Y2)

Human Context

« People express their beliefs through special
objects, buildings, worship, celebrations
and rites of passage. (Y2)

« Different groups express their beliefs in
different ways. (Y2)

The best in everyone™

g‘:f}
Part of United Leaming

—_—N_ e

Grange Primary Academy



YCOI" 2: Autumn I

Where Is Religion in Our Local Communilfg?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

» Ways of showing Belonging in
Christianity/Judaism. (Y1 Aut1)

* Vocabulary ‘prayer’, ‘praise’ and
‘worship’. (Y1 Sum?2)

« Geography mapping local area. (Y2
Aut)

« Local History. (Y2 Aut)

+ The way a person looks at the world is called their worldview. We all inhabit a worldview, which is
shaped and changed by our life experiences.

» Some people choose to belong to organised religious groups. This can be a shared religious
Worldview.

« In the UK, Christianity is the largest religious group, but there are lots of other religious groups too.

+ Another religious group is Islam. A follower of Islam is called a Muslim and their place of worship is
called a mosque.

« Another religious group is Hindu Dharma. A follower of Hindu Dharma is often called a Hindu and
their place of worship is called a mandir.

« Another religious group is Sikhi. A follower of Sikhi is called a Sikh and their place of worship is called
a gurdwara.

» We can look for evidence of religion in our local area, such as places of worship, symbols, shops and
people.

«  Forms of worship in Hindu Dharma. (Y2
Sum1)

« Expression of beliefs in Islam. (Y3 Sum1)

* How beliefs have shaped our local area.
(Y4 Sum2)

» Link between origins of Judaism,
Christianity and Islam. (Y2 Aut2)

Disciplinary

Social Scientists:

*Recognise that people look at the
world in different ways. (Y1)

*Recognise that people choose to
belong to different groups. Some
people choose to belong to a
religion. (Y1 Aut1)

+Link that Christian and Jewish
people use symbols, artefacts and
actions to show they belong. (Y1
Aut1)

*Use vocabulary of ‘prayer’, ‘praise’
and ‘worship’ and recognise these
are shown in different ways. (Y1
Sum2)

As Social Scientists, pupils will:

+ Connect correct vocabulary with religious groups.

* Recognise evidence of belief in the local community.

« Identify how beliefs impact peoples’ choices of in everyday life, including local special places.

Social Scientists:

*Use correct vocabulary to name items and
celebrations important in Hindu Dharma. (Y2
Sum2)

+Link beliefs with evidence in the community.
(Y2 Sum2)

+Identify how artefacts and practices are used
in everyday life to show belonging. (Y2 Sum?2)

*Consider what data can tell us about religion
locally, nationally and internationally. (Y4
Sum2)

*Seek evidence of lived religion in our local
area. (Y4 Sum2)

VCs

Human Context

* People show they belong through
special objects, buildings, worship,
celebrations and rites of passage.
(Yn

* People show their beliefs on their
own and in groups. (Y1)

Human Context

« People express their beliefs through special objects, buildings, worship, celebrations and rites of
passage.

- Different groups express their beliefs in different ways.

Human Context

+ Individual expression of belief can impact
everyday life, this can show diversity within,
as well as between, worldviews. (Y3)

» Some people express religious symbolism
through creative arts, others don't. (Y3)
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YCOI" 2: Autumn 2

Whak DOGS ]} Mean LO Be Free?

Judaism

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

» Ways of showing belonging in
Judaism. (Y1 Aut1)

- Jewish celebration of Shabbat. (Y1
Sum1)

« Vocabulary differentiating Judaism,
Christianity and Islam. (Y2 Aut1)

Substantive

» Freedom can mean many things. We could say it is the freedom to choose what we say and do.

* Philosophical idea 1: "Our freedom is limited by physical laws and our responsibilities.’

* Philosophical idea 2: "Freedom should be decided by reason. One person’s freedom should not stop
other people’s freedom.’

« The story of Exodus can be found in the Torah (Jewish) and the Bible (Christian). It is also special to
Muslims.

« In the Exodus story, the Jewish people (Hebrews) were enslaved to the Egyptians. The Egyptians forced
them to work and took away the Jewish people's freedom.

« In the Exodus story, Moses followed God's commands and freed the Jewish people from the Egyptians
who had enslaved them.

« Passover (or Pesach) is a way of remembering the story of Exodus and what freedom means.

» Jewish families remember the story of Exodus using special objects and actions during the Seder meal.

» The Seder plate contains symbolic items to help remember the story of Exodus.
« Children have an important role during the Seder. Using the Haggadah, they ask four questions that the
adults must answer. This is one way of passing on the traditions of Judaism to the next generation.

» Jesus’ actions at Last Supper as Jewish
celebration of Passover. (Y2 Spr2)

 Symbolic items used in Hindu worship. (Y2
Sum1)

- Reason in moral decision making. (Y3
Spr1)

« Reasonable to believe? (Y3 Sum?2)

« Evidence and reasoning. (Y4 Aut1)

Philosophers:

+Can think about whether the Genesis
story of Creation makes sense. (Y1
Spr2)

* Ask questions about things that are
puzzling. (Y1 Spr2)

*Question if stories are real or made up
and link with what people might learn
from a story. (Y1 Spr2)

Disciplinary

As Philosophers, pupils will:

»Ask questions about the story of Moses.

*Think about what it means to ‘know’ something.

*Suggest a reason why a Jewish person might believe elements of the story.

»Connect the story of the enslaved Jewish people being freed with ideas of right and wrong.
*Consider why freedom is important and how it is expressed during the Seder meal.

Philosophers:

«ldentify philosophical questions. (Y3 Spr1)
+Decide if a Christian belief about morality
makes sense and give reasons why. (Y3

Spr1)
*Recognise that ideas of right and wrong
are difficult to define. (Y3 Spr1)
»Consider that people have different
answers to questions about the world.
Humanists believe they can still be ‘good
without God.’ (Y3 Spr1)

Knowledge & Meaning

+ Stories from sacred texts teach
people how to behave. (Y1)

« Stories help some people understand
the world. (Y1)

» Some people ask big questions and
try to answer them using reason. (Y1)

Human Context

* People show they belong through
special objects, buildings, worship,
celebrations, rites of passage. (Y1)

« People show their beliefs on their own
and in groups. (Y1)

VCs

Knowledge & Meaning

« Stories from sacred texts teach people about right and wrong.

» Concepts such as freedom are hard to define but have huge human significance.

* People use their senses to try to understand the world.

Human Context

 People express their beliefs through special objects, buildings, worship, celebrations and rites of
passage.

- Person, Time and Place: Moses (Hebrew), about 3400 years ago, Egypt.

Knowledge & Meaning

* Teachings from sacred texts help some
people make moral decisions. (Y3)

+ Ideas about what is true can be critically
examined using logic and reasoned
argument. (Y3)

Human Context

« Individual expression of belief can impact
everyday life. This can show diversity
within and between worldviews. (Y3)

» Some people express religious symbolism
through creative arts, others don't. (Y3)
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Year 2: Spring |

What Do Slories From the Bible Reveal About What God Is Like? -

Chrlshanﬂ;g

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

* The Bible is a special book for
Christians. (Y1 Aut1)

« Jesus as the incarnation of God. (Y1
Aut2)

* There is historical evidence that a Jewish person called Jesus lived around 2000 years ago in Judea
(modern day Israel). Some people believe he was God incarnate, some do not.

« The Christian Bible has two parts: the Old Testament (which has the stories of Genesis and Noah) and
the New Testament.

« Content of the Bible. (Y3 Aut1)
- Jesus' sacrifice at Easter. (Y2 Spr2)
« Jesus as a person of the Trinity. (Y3 Aut2)

«Link the story of the Nativity with
Christianity. (Y1 Aut2)

*Understand that Christians believe

*Retell stories about Jesus and link with Christian ideas about God and how to behave.
*Retell parables and suggest what they reveal about God and how to behave.

d>: « Jesus as Ultimate Sacrifice. (Y4 Aut2)
< | * Vocabulary used by Christians to » The New Testament of the Bible contains stories about what Jesus did. These stories show Jesus ;
= o . . . > X « Jesus as Messiah. (Y5 Sum1)
g show God’s importance, including could perform miracles, was a great teacher and leader. Many Christians believe these events really « Siqnifi ¢ ) V6 Aut]
2 ‘Praise’, ‘Prayer’ and ‘Worship’. (Y1 happened. ignificance of resurrection. ( ut1)
-g Sum2) » The New Testament also contains stories Jesus told. These are called parables. Christians do not
n think these things really happened but were stories to teach people about right and wrong.

« The Bible contains lots of stories that have hidden meanings to help people understand what God is

like. He is described as Father, Good Shepherd, forgiving, a rock and others.
« Jesus had twelve special friends and followers called disciples.
Theologians: As Theologians, pupils will: Theologians:

«Link events of Holy Week with Christian
beliefs about Jesus. (Y2 Spr2)

+Link concepts and vocabulary of incarnation,

VCs

« Christians believe Jesus was a
special baby, the incarnation of God,
a saviour. (Y1)

Knowledge & Meaning

+ Stories from sacred texts teach
people how to behave. (Y1)

« Stories help some people
understand the world. (Y1)

« Christianity teaches that Jesus sacrificed his life to save the people he loved.

Knowledge & Meaning
« Stories from sacred texts teach people about right and wrong.

=)
G | Jesuswas a special baby, the sacrifice, resurrection and salvation. (Y2
5 incarnation of God. (Y1 Aut2) Spr2)
2 *Beliefs about Easter are expressed in diverse
z ways. (Y2 Spr2)
a
Sacrifice Sacrifice Sacrifice

* Christians believe Jesus was a person of the
Trinity, God in human form, sent to guide and
save God's people. (Y3)

Knowledge & Meaning

* Teachings from sacred texts help some
people make moral decisions. (Y3)
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Year 2: Spring 2

Whg Does Easter Matter bo Chrishians?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

« Jesus as the incarnation of God. (Y1 Aut2)

+ Adam and Eve's mistake meant that they and
all humans were separated from God (the
Fall). (Y1 Spr1)

* Vocabulary used by Christians to show God'’s
importance, including ‘Prayer’, ‘Worship’ and
‘Praise’. (Y1 Sum2)

- Passover (or Pesach) is a way of remembering
the story of Exodus and what freedom means.

* Holy Week is a special time for Christians to remember the last week of Jesus'life.

* Holy Week starts with Palm Sunday. Christians remember how Jesus was welcomed when he
arrived in Jerusalem. People waved palm leaves and shouted “Hosannah” meaning ‘Save us’.

» Some people didn't like that Jesus was saying he was the Son of God, they thought it was a lie.

 On Thursday of Holy Week, Christians remember the Last Supper. Jesus washed his disciples’
feet, showing he was there to serve them. Before the Passover meal, Jesus said one of them
had betrayed him and Judas left. Jesus shared bread and wine saying they were his body and
blood, and his followers should remember him by sharing them.

» On Thursday of Holy Week, Christians remember Jesus' arrest. That night, Jesus went to pray in

« Jesus as a person of the Trinity. (Y3 Aut2)
- Jesus as Ultimate Sacrifice. (Y4 Aut2)

- Jesus as Messiah. (Y5 Sum1)

- Significance of resurrection. (Y6 Aut1)

behave. (Y2 Spr1)

Q| Jewish families remember the story of Exodus a garden and was arrested by Roman soldiers, who had been brought by Judas. Peter took out
5 | using special objects and actions during the his sword and cut off one of the soldier's ears. Jesus stopped Peter and healed the soldier.
S| Sedermeal. (Y2 Aut2) Jesus went with the soldiers.
1 | ° The New Testament of the Bible contains + The Friday of Holy Week is called Good Friday. Christians remember Jesus being crucified on a
8| stories of things that Jesus did, and parables cross along with other criminals. Everything went dark as Jesus died. He had sacrificed his life
v | that he shared. (Y2 Spr1) because he loved his people.
 The Sunday of Holy Week is called Easter Sunday. Christians remember Jesus appearing to his
followers, showing them the holes in his hands and feet. Christians call this the resurrection,
and they say this is proof Jesus was God.
* The Bible says that Jesus appeared many times over the next 40 days. He was taken up to
heaven and not seen in body again. This is called ascension.
« Christians believe that Jesus’ death was important. It was part of God's plan because it brings
salvation to his followers. Humans had been divided from God after Adam and Eve’s mistake.
Jesus’ death allows all human sin to be forgiven. Some Christians see Jesus as a bridge
between humanity and God.
Theologians: As Theologians, pupils will: Theologians:
2 Link the story of the Nativity with Christianity. *Retell stories about Jesus and link with Christian ideas about God and how to behave. *Consider how some Christians might
g (Y1 Aut2) «Link events of Holy Week with Christian beliefs about Jesus. interpret Biblical text. (Y3 Aut1)
=S | -Understand that Christians believe Jesus was a | «Link concepts and vocabulary of ‘incarnation’, ‘sacrifice’, ‘resurrection’ and ‘salvation’. *Interpret the Bible to try to understand the
% special baby, the incarnation of God. (Y1 Aut2) | .understand that beliefs about Easter are expressed in diverse ways. concept of God as Trinity: Father, Son and
4 | -Retell parables and stories about Jesus and Holy Spirit. It is one but also three, and
O | link with Christian ideas about God and how to Christians try to make sense of it in different

ways. (Y3 Aut2)

VCs

Sacrifice

« Christians believe Jesus was a special baby,
the incarnation of God, a saviour. (Y1)

* In Genesis, humanity was divided from God by
Adam and Eve’s disobedience. (Y1)

Human Context

« People show they belong through special
objects, buildings, worship, celebrations and
rites of passage. (Y1)

Sacrifice

« Christianity teaches that Jesus sacrificed his life to save the people he loved.

Human Context

* People express their beliefs through special objects, buildings, worship, celebrations and rites
of passage.

Sacrifice

* Christians believe Jesus was a person of
the Trinity, God in human form, sent to
guide and save God’s people. (Y3)

Human Context

» Some people express religious symbolism
through creative arts, others don't. (Y3)
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YCOI" 2: Summer

What Do Qur Senses Tell Us About Hindu

Worship?

Required Prior Knowledge Knowledge to Be Explicitly Taught How Knowledge Will Be Built Upon
* The Worldview of Hindu Dharma, « In Hindu Dharma, God is thought about in a different way to Christianity (or Judaism). « Hindu celebrations and community. (Y2
Hindu followers and mandir as a + In Hindu Dharma, it is understood that there is One Supreme Being (Brahman) who has no physical form. Sum?2)
place of worship. (Y2 Aut1) Many Hindus believe that Brahman is in everything and everyone. « Hindu beliefs expressed in worship. (Y5
* Jewish people remember the story of | « The aum symbol is widely used to represent Brahman and is used in meditation. Aut1)
the Exodus at the Seder meal, where + Because Brahman is everything and everywhere and has no physical form, there is no way of drawing « Hindu sacred text and Dharma. (Y5 Aut2)
different items represent different Brahman. « Hindu Community. (Y6 Spr1)
parts of the story. (Y2 Aut2) « Many Hindus use pictures or statues in worship called murtis. They help Hindus focus their worship. « How do people make moral decisions?
* Deities are gods that - together — show some ideas of what Brahman is like. There are many deities (Y3 Spr1)
0>J that each have some qualities of Brahman. » Meaning of ‘truth’. (Y4 Aut1)
B » Three important deities are Brahma the Creator, Vishnu the Preserver and Shiva the Destroyer. They are | » Where do | stand? (Y5 Sum2)
5 known as the Trimurti. * Are religion and science in conflict? (Y6
7] » Worship is important to many Hindus as a way of connecting with Brahman. Aut2)
'g * Many Hindus choose to worship using a shrine in their home.
wn + Puja at home appeals to all five senses and may include: a bell (hearing) to show the deity they are ready
to worship; murti (sight) to focus worship; incense (smell) to purify and fill the room; tilak powder
(touch) to mark the head of worshippers and sometimes the murti; fruit offerings (taste) to the deity.
« An Arti lamp is waved before the deities and worshippers wave their hands over the flame to gain
blessings from the deity.
» Many Hindus worship in the Mandir.
« Visitors to the mandir remove their shoes. In the main shrine room, where the images of the deities are
kept, priests may lead worship by ringing the bell and leading prayer. Worshippers make offerings of
food to the God to show respect and the food is later shared with worshippers.
Philosophers: As Philosophers, pupils will: Philosophers:
2 +Ask questions about the story of +Ask questions about practices from Hindu communities. «ldentify philosophical questions. (Y3 Spr1)
g Moses. (Y2 Aut2) «Consider how we can find out about something using our senses. «Consider that people have different
= | *Think about what it means to ‘know’ *Recognise how many Hindu communities express their ideas about Hindu Dharma through the senses. answers to questions about the world.
8— something. (Y2 Aut2) Humanists believe they can still be ‘good
A | -Consider why freedom is important without God'. (Y3 Spr1)
O | and how it is expressed in the Seder
meal. (Y2 Aut2)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
« Stories from sacred texts teach « People use their senses to try to understand the world. * Ideas about what is true can be critically
people how to behave. (Y1) Human Context examined using logic and reasoned
v | © Stories help some people understand | - People express their beliefs through special objects, buildings, worship, celebrations and rites of argument. (Y3)
g the world. (Y1) passage. Human Context
Human Context « Different groups express their beliefs in different ways. * Individual expression of belief can impact
* People show they belong through everyday life; this can show diversity
special objects, buildings, worship, within, as well as between, worldviews.
celebrations, rites of passage. (Y1) (Y3)
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YCOI" 2: Summer 2

How Do Celebrations Give Hindus
A Sense of Belonglng?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

» Ways Jewish and Christian people
show belonging. (Y1 Aut1)

» Brahman as the ultimate reality;
Brahman expressed through deities,
particularly Brahma, Vishnu and Shiva;
murtis as representations of deities
(and the Trimurti as representations of
Brahma, Vishnu and Shiva); and deities
taking the form of different avatars.
(Y2 Sum1)

+ Family belonging is important in most people's lives. Our families may have welcomed us in special
ways when we were babies.

« Hindu belonging can be expressed in lots of different ways, such as celebrations of Jatakarma,
Raksha Bandhan and Diwali.

- Jatakarma a ceremony for the family to welcome a new baby. Honey and ghee (like butter) is placed
on the baby's tongue and the name of God is whispered in the baby’s ear.

« Raksha Bandhan (or Rakhi) is a Hindu celebration of brothers and sisters. The sister ties a Rakhi
bracelet made of threads around the brother’s wrist. She says a prayer marks his forehead with Tilak
and gives him a sweet. The brother promises to protect his sister and gives her a gift.

« Raksha Bandhan is celebrated differently by different families and may include food, cards, flowers
and celebrations for the whole family.

« Diwali is a five-day family and community celebration of harvest, light and good defeating evil. It is
celebrated by cleaning the house, decorations, mandalas, lighting Diya lamps, fireworks, food and
sweets. Lakshmi, the Goddess of wealth, is worshipped.

+ Diwali remembers the story of Rama and Sita found in the Ramayana.

» The Ramayana is a story about Prince Rama, an avatar of Vishnu the Preserver, and his wife Sita. It
tells how Rama rescued Sita from the wicked demon, Ravana. There are lots of versions of the story.

« Hindu beliefs expressed in worship. (Y5
Aut1)

« Hindu sacred text and Dharma. (Y5 Aut2)
* Hindu Community. (Y6 Spr1)

Disciplinary

Social Scientists:

+Link that Christian and Jewish people
use symbols, artefacts and actions to
show they belong. (Y1 Aut1)

*Use vocabulary of ‘prayer’, ‘praise’ and
‘worship’ and recognise these are
shown in different ways. (Y1 Sum2)

« Connect correct vocabulary with

religious groups. (Y2 Aut1)

« Identify how beliefs impact peoples’

choices of in everyday life, including
local special places. (Y2 Aut1)

As Social Scientists, pupils will:

*Use correct vocabulary to name items and celebrations important in Hindu Dharma.
+Link beliefs with evidence in the community.

«Identify how artefacts and practices are used in everyday life to show belonging.

Social Scientists:

*Recognise that the Islamic belief in Allah as
one is called tawhid and is expressed in
different ways. (Y3 Sum1)

+Consider evidence of the influence of the
Five Pillars of Sunni Islam on daily life. (Y3
SumT)

«Identify how belief can be expressed in
similar and diverse ways depending on
individual worldview within Islam. (Y3
Sum1)

VCs

Human Context

* People show they belong through
special objects, buildings, worship,
celebrations and rites of passage. (Y1)

* People show their beliefs on their own
and in groups. (Y1)

Human Context
* People express their beliefs through special objects, buildings, worship, celebrations and rites of
passage.

« Different groups express their beliefs in different ways.

Human Context

« Individual expression of belief can impact
everyday life, this can show diversity
within, as well as between, worldviews.
(¥3)

» Some people express religious symbolism
through creative arts, others don't. (Y3)

— M ® PanofunitedLeaming
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YCOI" 3: Autumn I

How Do People Think About the Bible?

Chrtsho.n&g

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

« Very few Christians think that the
Genesis story describes the creation
exactly as it happened. Many
Christians think the story in Genesis is
a way of teaching people about God
and what he does in a way that people
will understand. (Y1 Spr2)

The Christian Bible has two parts: the
Old Testament, which has the stories

* Theology comes from Greek words 'theos' (meaning God), and 'logos’ (meaning study).
Theology is the study of God and religious beliefs.

* The Bible is used in many Christian’s daily lives in lots of ways, such as for private prayer,
collective worship and quiet reflection.

« The Old Testament includes stories about how the world began (Genesis), God’s relationship
with people (Noah, Exodus), histories, prophesies, songs and rules.

* The writings in the Old Testament are also found in the Tanakh, and are special to Jewish
people.

* Messiah, in the Old Testament and Jewish sacred text, is understood to be a saviour who would
unite the Jewish peoples in an age of peace.

« Biblical reference to persons of the Trinity. (Y3
Aut2)

* Bible stories and attributes of God. (Y3 Sum2)

« Biblical reference to sacrifice. (Y4 Aut2)

« Biblical reference to charity. (Y4 Spr1&2)

* The Bible and Christian diversity. (Y5 Spr2)

* Prophecy of Messiah. (Y5 Sum1)

« Gospel narratives of resurrection. (Y6 Aut1)

Human Context
« Different groups express their beliefs
in different ways. (Y2)

« Individual expression of belief can impact everyday life, this can show diversity within, as well as

,qz) of Genesis, Noah and Exodus, and the | | 1,4 New Testament tells the life and teachings of Jesus Christ, whom Christians believe is the
1 [ New Testament. The New Testament Messiah prophesied, and the early Christian Church. It was written ~100 years after Jesus' life.
B c:)nt'amshSto;es T(;)out Jislus, ar\1{dz * The Bible is organised into books, chapters and verses.
| stores that he told (parables). ( « The writings in the Bible were originally written in Hebrew (most of the Old Testament), Aramaic
5| Ser) (the language Jesus probably spoke) and Greek (most of the New Testament).
) * Bibles have been translated in different ways over time. This means we must think about how
meaning can be changed by a translator’s choice of words.
* The Bible was written by many different authors and contains many different types of writing,
inspired by God.
« About 400 years after Jesus, Church leaders agreed which writings should be included in the
official Bible. The Catholic Bible also includes some additional writings.
* The words in the Bible can seem hard to understand. Christians today think hard about what the
words mean to them today.
« Very few Christians see all the Bible as describing things that actually happened. Most
Christians say some parts are stories to help people understand God.
Theologians: As Theologians, pupils will: Theologians:
- Retell stories about Jesus and link with | *Consider how some Christians might interpret Biblical text. *Interpret the Bible to try to understand the concept
5 Christian ideas about God and how to *Infer how Christian beliefs developed based on events. of God as Trinity: Father, Son and Holy Spirit. One
£ | behave. (Y2) +Consider that questions of the reliability of scripture are complex - influenced by authorship, but also three. (Y3 Aut2)
8 | “Link events of Holy Week with Christian audience, purpose, genre, translation and history. *Consider similarities and differences between
‘O | beliefs about Jesus. (Y2 Spr2) *Recognise there are differences within Christianity, such as versions of the Bible. religious texts in the Abrahamic faiths. (Y4 Aut2)
-g +Link concepts and vocabulary of
‘incarnation’, ‘sacrifice’, ‘resurrection’
and ‘salvation’. (Y2 Spr2)
Sacrifice Sacrifice Sacrifice
« Christians believe Jesus sacrificed his | * Many Christians believe Jesus was a person of the Trinity, God in human form, sent to guide and | « Christians believe Jesus was the Ultimate Sacrifice,
life to save the people he loved. (Y2) save God’s people. bringing people back to God'’s presence. (Y4)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
3 « Stories from sacred texts teach people | * Teachings from sacred texts help some people make moral decisions. * Teachings from sacred texts can inspire people’s
> about right and wrong. (Y2) Human Context actions, e.g. sacrifice, charity and service. (Y4)

Human Context

* Expression of belief can be seen locally, nationally
and internationally (local focus — places of worship
or contribution to local community). (Y4)

Grange Primary Academy
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YCOI" 3: Autumn 2

What Is the Trlnllg? How Have Arlists Used SHmbollsm ko Express

Trlnllg?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

+ Christians welcome new members into the
church by Baptising them in the name of the
Father, and of the Son and of the Holy Spirit.
Baptism often happens to babies, but older
people can also choose to be Baptised. (Y1 Aut1)

« Jesus as the incarnation of God. (Y1 Aut2)

* The Christian Bible has two parts. The Old
Testament includes stories about how the world
began (Genesis), God’s relationship with people
(Noah, Exodus), histories, prophesies, songs and
rules (Y3 Spr1). The New Testament contains
stories about Jesus, and stories that he told
(parables). (Y2 Spr1)

» The Bible is organised into books, chapters and
verses. Many Christians use it in their daily lives.
(Y3 Aut1)

+ Jesus was crucified on Good Friday and
Christians believe that he was resurrected on
Easter Sunday. (Y2 Spr2)

« Christianity is a monotheistic religion, which means belief in one God.

» Some Christian theologians describe the three persons of God as the Trinity. God is
one but also three. They cannot be separated. Not all Christians believe God is Trinity
(such as Quakers).

» The three persons of God are God the Father (creator), God the Son - (Jesus, the
incarnation of God and saviour) and God the Holy Spirit (God Within, the Helper, the
friend). The three persons of the Trinity have individual significance but are one
whole.

» Many Christians try to make sense of this idea of ‘one but three’ using the Bible.

* The Story of Jesus’ Baptism (Matthew 3:13-17) reveals God the father as a ‘voice
from heaven’, God the Son as the person of Jesus and God the Holy Spirit as being
‘like a white dove'.

* Pentecost is celebrated on the Sunday fifty days after Easter Sunday. Christians
remember when, after Jesus' ascension, the Holy Spirit came down to the disciples.
The Holy Spirit was described as sounding like a strong wind and looking like tongues
of flame. The disciples were filled with the Holy Spirit and could speak other
languages.

» Many artists have been inspired by their Christian faith in their artwork.

» Some artists have tried to make sense of God as Trinity through their artwork, some
are inspired by words from the Bible and others use their own ideas.

« Biblical reference to sacrifice. (Y4 Aut2)

« Biblical reference to charity. (Y4 Spr1&2)

» The Bible and Christian diversity. (Y5 Spr2)
 Prophecy of Messiah in Art. (Y5 Sum1)

+ Gospel narratives of resurrection. (Y6 Aut1)

Theologians:

+Link events of Holy Week with Christian beliefs
about Jesus. (Y2 Spr2)

«Link concepts and vocabulary of ‘incarnation’,

As Theologians, pupils will:
«Interpret the Bible to try to understand the concept of God as Trinity: Father, Son and
Holy Spirit. One but also three.

*Recognise that the Trinity is inherently mysterious, and Christians try to make sense of

Theologians:

*Consider how beliefs shape how some people see
the world. (Y3 Spr2 &Sum?2)

«Consider how believers interpret sacred text. (Y3

VCs

« Christians believe Jesus sacrificed his life to save
the people he loved. (Y2)

Human Context

« Different groups express their beliefs in different
ways. (Y2)

» Many Christians believe Jesus was a person of the Trinity, God in human form, sent to
guide and save God’s people.

Human Context
» Some people express religious symbolism through creative arts, others don't.

2| ‘sacrifice’, ‘resurrection’ and ‘salvation’. (Y2 Spr2) it in different ways. Spr2 & Sum2)

cg’ *Consider how some Christians might interpret As Social Scientists, pupils will: «Consider questions of reliability of religious sources.

B | Biblical text. (Y3 Aut1) «Identify similarities and differences in how artists have tried to express the Trinity. (Y3 Spr2 & sum2)

& | +Infer how Christian beliefs developed based on Social Scientists:

| events. (Y3 Autl) «Recognise that conversations about religion and
belief are complex in relation to Abrahamic (Y5
Sum1) understandings of Messiah.

«Explain how belief has been expressed in similar and
different artistic forms within Christianity. (Y5 Sum1)
Sacrifice Sacrifice Sacrifice

« Christians believe Jesus was the Ultimate Sacrifice,
bringing people back to God’s presence. (Y4)

Human Context

« Expression of belief can be seen locally, nationally
and internationally (local focus — places of worship
or contribution to local community). (Y4)

Grange Primary Academy
The best in everyone™
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Year 3: Spring |

How Do People Make Moral Decisions?
Chrlsho.nll’g & Humanlsm

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

* Not all people believe in God or choose to
follow rules laid down by religion. This is a non-
religious worldview. Humanists are one group
of people who do not believe in God (Y1 Spr2).

* The Christian Bible has two parts. The Old
Testament includes stories about how the
world began (Genesis), God's relationship with
people (Noah, Exodus), histories, prophesies,
songs and rules. (Y3 Aut1)

« Philosophical ideas about freedom: (1)
Freedom governed by physical laws and

« Philosophers try to make sense of the world by asking questions and analysing arguments.

» Humans have tried to make sense of the world in lots of ways from when they were first able to
think. Religious belief and reasoning is one of those ways of making sense of the world.

« Philosophical Question 1: How do people make moral decisions?

* Morality is our understanding of right and wrong behaviour. Humans have tried to express ideas
of morality through rules — both social and religious.

+ Usually, we have a choice about whether we should follow social and religious rules but breaking
them may have consequences.

* In the Old Testament, God gave the Jewish people a set of rules called The Ten
Commandments. These are important in Christianity too. Believers might worry that God will not
be happy if they break the rules.

* In the New Testament, Jesus gave his followers a new commandment, “Love one another. As |

* Reasonable to believe? (Y3 Sum2)

* Meaning of ‘truth’, evidence and
reasoning. (Y4 Aut1)

« Attitudes to poverty and justice. (Y4 Spr1)

« Is belief in God rational? (Y5 Sum2)

« Are religion and science in conflict? (Y6
Aut2)

« Life’s purpose, self and soul. (Y6 Spr2)

but have huge human significance. (Y2)

Grange Primary Academy

_°z' responsibilities, (2) Freedom should be have loved you, so you must love one another”. (John 13:43-35)
£ [ governed by reason. (Y2 Aut2) « Philosophical Question 2: Is acting with love always a good way to behave?
S « Acting with love can cause problems. Humans sometimes have good intentions, but things can
2 go wrong and have bad outcomes.
3 + A person who believes in God is called a theist, a person who does not believe in God is called
e an atheist, a person who is not sure about God's existence is called agnostic. These are all
different worldviews.
* Humanism is one example of a non-religious worldview. Humanists believe that they have one
life and should make the best of it and that the purpose of life should be to be as happy as
possible. This includes making other people around them happy.
» Many humanists use the symbol of the Happy Human to represent their beliefs.
» Many humanists believe that people should chose to be good without God’s influence on their
lives. Their guiding principle is that they should seek happiness and make others happy.
* Philosophical Question 3: Does utilitarianism always work?
« Utilitarianism considers what will make the most people happy. Three principles of utilitarianism
are: (1) Happiness is the most important thing. (2) Actions are right if they promote happiness,
wrong if they result in unhappiness. (3) Everyone’s happiness counts equally.
Philosophers: As philosophers, pupils will: Philosophers:
= *Think about what it means to ‘know’ something. «Identify philosophical questions. Consider that people have different
5 (Y2 Aut2) Decide if a Christian belief about morality makes sense and give reasons why. answers to questions about the world and
£ | *Connect the story of the enslaved Jewish people | *Recognise that ideas of right and wrong are difficult to define. seek answers in different places. (Y4 Spr1)
B | being freed with ideas of right and wrong. (Y2 «Consider that people have different answers to questions about the world. Humanists believe «ldentify logical arguments. (Y4 Aut1)
‘O | Aut2) they can still be “good without God.” *Recognise that claims of truth based on
é’ «Ask questions about stories and practices. (Y2) faith are difficult to examine logically. (Y4
»Consider how we can find out about something Aut1)
using our senses. (Y2 Sum1)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
« Stories from sacred texts teach people about * Teachings from sacred texts help some people make moral decisions. * Teachings from sacred texts can inspire
':’J’ right and wrong. (Y2) « Ideas of ‘morality’ and responsibility are complex. people’s actions, e.g. sacrifice, charity
> | * Concepts such as freedom are hard to define » Ideas about what is true can be critically examined using logic and reasoned argument. and service. (Y4)

» Most human beings have a sense of
moral justice. (Y4)

Lo
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Year 3: Spring 2

Where Do Islamic Beliefs Come From?

Islam

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Followers of Islam are called
Muslims. The place of worship is
called a mosque and the Qur'anis a
special book. (Y2 Aut1)

Many stories in the Old Testament
are special to Jewish people and
Christians, like Genesis (Y1 Spr1) and
Exodus. (Y2 Aut2)

The stories about Jesus'’ life and
teaching in the New Testament are
only special to Christians. (Y2 Spr1)

Christians believe that Jesus was the
incarnation of God. Incarnation
means 'God with a body’. (Y1 Aut2)

The Bible is organised into books,
chapters and verses. The Bible was
written by many different authors and
contains many different types of
writing, inspired by God. (Y3 Aut1)

» Monotheism means belief in one
God. (Y3 Aut2)

« A prophet is a chosen messenger of
God. (Y3 Spr1)

« Like Christianity, Islam is a monotheistic religion. The Arabic word for God is ‘Allah’.

* Muslims believe Islam is the religion Allah has chosen for humanity.

* Islam shares many of the same stories as early Judaism and Christianity. Muslims believe Jesus was
a prophet but not the son of God.

* Muslims believe Islam reached its completion through the Prophet Muhammad in present-day Saudi
Arabia, in the years 610-632.

» Makkah was an important city for trade routes and religion, but the city was ruled by different tribes
and had lots of corruption. The Kaaba was an important religious building in Makkah. Some people
believed in one God and believed the Kaaba was God's house. Lots of other groups had different
beliefs and filled the Kaaba with idols to worship lots of different gods.

* Muhammad was born around the year 570. He became an honest and successful trader. He married a
businesswoman, Khadija. He became rich and used his wealth to help the poor.

* Muhammad believed there was only one God and didn't like how the Kaaba, a holy building, was being
used to keep idols of false gods.

* Muslims believe that, when he was 40, Muhammad was visited in a cave by the Angel Jibril (Gabriel).
The angel commanded him to read three times. Muhammad couldn’t read but, on the third command,
he was able to read and remember the words. Muhammad was being told to share God’s message of
oneness to the people. This is called the Night of Power.

* Muhammad was visited many times and the words he was given were eventually written down in the
Qur'an. The Qur'an is sacred and considered to be the actual words of God.

» Muhammad began sharing the messages from God quietly at first, but gradually began to challenge
peoples’ worship of idols. He began gaining followers. Muhammad was considered a wise and moral
leader and prophet; he was popular and successful.

* The leaders in Makkah did not like what Muhammad said, as it challenged their power and lifestyles.
They began attacking Muslims. The leaders in Makkah forced Muhammad to leave, and many
Muslims followed him.

« Eventually, Muhammad and his followers returned to Makkah and took charge. He forgave the people
who had attacked the Muslims. All the idols were removed from the Kaaba and it was restored to a
house of worship of one God.

* By the time Muhammad died in 632, the entire population of Makkah were Muslim and Islam had
become the main religion in the region.

« Out of respect, Muslims perform Wudu before touching the Qur'an, keep it on a high shelf above all
other books and do not put it on the floor. A Qur'an stand is often used.

» Muhammad'’s wisdom was also written down in the Sunnah and Hadith. These are useful, respected
guides to Muslims on how to live their lives.

« Islamic expression of belief. (Y3 Sum1)
- Sacrifice in the Qur'an. (Y4 Aut2)

* Islamic beliefs about poverty and self-
sacrifice. (Y4 Spr1&2)

« Islamic diversity. (Y4 Sum1)

- Islamic beliefs about life’s purpose. (Y6
Sum1)
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Year 3: Spring 2

Conhnued...

Where Do Islamic Beliefs Come From?

Islam

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Theologians:

+Consider how some Christians might
interpret Biblical text. (Y3 Aut1)

«Infer how Christian beliefs developed
based on events. (Y3 Aut1)

«Consider that questions of the reliability of

As theologians, pupils will:
«Infer how Islamic beliefs developed based on events.

*Understand the significance of the Qur'an being considered the word of God revealed to
Muhammad as the Final Prophet.

*Recognise there are differences within Islam, such as Sunni and Shi'a.

Theologians:

*Recognise how believers might interpret
different texts in different ways. (Y4 Aut2)

«Identify similarities and differences within and
between the Abrahamic faiths. (Y4 Aut2)

«Identify the influence of historical events on

VCs

« Christians believe Jesus sacrificed his life
to save the people he loved. (Y2)

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

Human Context

* People express their beliefs through
special objects, buildings, worship,
celebrations and rites of passage. (Y2)

* In Islam, submission to the will of Allah can involve commitments of time, money and effort.

Knowledge & Meaning
» Teachings from sacred texts help some people make moral decisions.

Human Context

« Individual expression of belief can impact everyday life - this can show diversity within, as well
as between, worldviews.

» Some people express religious symbolism through creative arts, others don't.
« Person, Time and Place: Muhammad (Muslim), about 1400 years ago, Makkah (Saudi Arabia).

g scripture are comple, influenced by the d.evelpp.me.n.t of Islam.. (Y4 Sum1 ), .
€| authorship, audience, purpose, genre, . Ident|fy similarities and differences within
B| translation and history. (Y3 Aut1) Islamic schools of thought. (Y4 Sum1)
i ) g . +Consider how beliefs might influence a
4 | -Recognise there are differences within Muslim'’s life, how they view the world and
A | Christianity, such as versions of the Bible. other people.(Y4 Sum1)

(Y3 Aut1) |

Sacrifice Sacrifice Sacrifice

* In Islam and Christianity, personal self-
sacrifice in the form of action and charity is
important. (Y4)

Knowledge & Meaning

« Teachings from sacred texts can inspire
people’s actions e.g. sacrifice, charity and
service. (Y4)

Human Context

» Expression of belief can be seen locally,
nationally and internationally (local focus -
places of worship or contribution to local
community). (Y4)

« Events in history and human conflict have
impacted (Islamic) diversity. (Y4)

C:} Grange Primary Academy
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YCOI" 3: Summer

How Do Muslims Express Their Beliefs in Their Doilg Lives? (1)

- ISle

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Followers of Islam are called
Muslims. The place of worship is
called a mosque, and the Qur'an
is a special book. (Y2 Aut1)

* Muslims believe Islam reached
its completion through the
Prophet Muhammad in present-
day Saudi Arabia, in the years
610-632, after the Night of
Power. (Y3 Spr2)

» The Qur'anis sacred and
considered to be the actual
words of God, as told to Prophet
Muhammad. (Y3 Spr2)

* There is lots of diversity in how Islam is practised.

» Some Islamic diversity comes from different family traditions and culture in different parts of the world, or
in different communities.

» Some Islamic diversity is due to interpretation of the words in the Qur'an.
« ljtihad is the struggle to understand and interpret meaning of the Qur'an's words in today’s context.

» The Qur'an teaches modesty in dress, and this is interpreted in many ways by individuals and communities,
particularly in an individual's choice of hijab.

» Wearing a hijab has significance to some Muslim women, such as Ibtihaj Muhammad.

» There are many reasons why Muslim women personally choose to wear or not wear Hijab.
» For Muslim women, wearing a hijab can be inspiring and challenging in the UK today.

« The Qur'an teaches Muslims about the Oneness of God (Tawhid).

» Tawhid is expressed in the words of the call to prayer and whispered in a baby’s ear.

« Sacrifice in the Qur'an. (Y4 Aut2)

« Islamic beliefs about poverty and self-
sacrifice. (Y4 Spr1&2)

« Islamic diversity. (Y4 Sum1)

« Islamic beliefs about life’s purpose. (Y6
Sum1)

Social Scientists:

*Use correct vocabulary to name
items and celebrations important

As Social Scientists, pupils will:

*Recognise that the Islamic belief in Allah as one is called Tawhid and is expressed in different ways
including the Call to Prayer, whispered in a baby’s ear and the Shahadah.

Social Scientists:

*Describe similarities and differences in how
people contribute to society in Islam and

VCs

* Christians believe Jesus
sacrificed his life to save the
people he loved. (Y2)

Human Context

* People express their beliefs
through special objects,
buildings, worship, celebrations
and rites of passage. (Y2)

« Different groups express their
beliefs in different ways. (Y2)

* In Islam, submission to the will of Allah can involve commitments of time, money and effort.
Human Context

« Individual expression of belief can impact everyday life, this can show diversity within, as well as between,
worldviews.

» Some people express religious symbolism through creative arts, others don't.

g in Hindu Dharma. (Y2 Sum2) «Consider evidence of the influence of the Five Pillars of Sunni Islam on daily life. Christianity (locally and nationally). (Y4

£ | -Link beliefs with evidenceinthe | «Recognise that there is diversity within Islamic schools of thought e.g. Sunni and Shi'a and in ljtihad, Spr2)

2| community. (Y2 Sum2) interpretation of text. Describe ways beliefs about giving impact

| *ldentify how artefacts and «Identify how belief can be expressed in similar and diverse ways depending on individual worldview within peoples’ choices in everyday life,

B | practices are used in everyday Islam. community and society. (Y4 Spr2)
life to show belonging. (Y2 *Recognise that individual and community
Sum2) action can shape beliefs. (Y4 Spr2)
Sacrifice Sacrifice Sacrifice

* In Islam and Christianity, personal self-
sacrifice in the form of action and charity
is important. (Y4)

Human Context

« Expression of belief can be seen locally,
nationally and internationally (local focus -
places of worship or contribution to local
community). (Y4)

+ Events in history and human conflict have
impacted (Islamic) diversity. (Y4)
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YCOI" 3: Summer 2

How Do Muslims Express Their Beliefs in Their Doilg Lives? (2)

- ISle

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Followers of Islam are called Muslims. The
place of worship is called a mosque, and the
Quran is a special book. (Y2 Aut1)

» The Qur'an is sacred and considered to be the
actual words of God. (Y3 Spr2)

* Muslims believe Islam reached its completion
through the Prophet Muhammad. (Y3 Spr2)

* Muhammad didn’t like how the Kaaba, a holy
building in Makkah, was being used to keep
idols of false gods. He spread the word of
Islam and restored the Kaaba to a house of
worship of one God. (Y3 Spr2)

* The Qur'an teaches Muslims about the
Oneness of God (Tawhid). (Y3 Sum1)

« ljtihad is the struggle to understand and
interpret meaning of the Qur'an's words in
today'’s context (e.g. hijab decision). (Y3
Sum1)

+ Sunni and Shi'a Muslims are of the same religion but express some things in different ways.
These can be called different ‘schools of thought'.

« Many Sunni Muslims express their beliefs by following the Five Pillars of Sunni Islam
(obligations). These impact daily life in different ways.

* The first pillar of Sunni Islam is the Shahadah, the declaration of faith (Tawhid).

* The second pillar of Sunni Islam is Salah, to pray five times a day.

* The third pillar of Sunni Islam is Zakat, to give 2.5% of your wealth to help others and make the
world more equal.

* The fourth pillar of Sunni Islam is Sawm, to fast during the holy month of Ramadan.

« Iftar is a shared family meal that is eaten after sunset during Ramadan, to break that day's
fast. Tradition and cultures around the world shape the way Iftar is practised around the world.

« The fifth pillar of Sunni Islam is Hajj, a once in a lifetime pilgrimage to Makkah, to the Kaaba.

* Not all Muslims are able to make the pilgrimage. They may be physically unable or not able to
afford it, so sometimes one person may go on behalf of others. Other Muslims may go more
than once.

« Sacrifice in the Qur'an. (Y4 Aut2)

« Islamic beliefs about poverty and self-
sacrifice. (Y4 Spr1&2)

« Islamic diversity. (Y4 Sum1)

« Islamic beliefs about life’s purpose. (Y6
Sum1)

Disciplinary

Social Scientists:

Use correct vocabulary to name items and
celebrations important in Hindu Dharma. (Y2
Sum2)

«Link beliefs with evidence in the community.
(Y2 Sum2)

«Identify how artefacts and practices are used
in everyday life to show belonging. (Y2 Sum2)

As Social Scientists, pupils will:

«ldentify how belief can be expressed in similar and diverse ways depending on individual
worldview within Islam.

*Recognise that the Islamic belief in Allah as one is called Tawhid and is expressed in different
ways including the Call to Prayer, whispered in a baby’s ear and the Shahadah.

«Consider evidence of the influence of the Five Pillars of Sunni Islam on daily life.

*Recognise that there is diversity within Islamic schools of thought e.g. Sunni and Shi'a and in
litihad, interpretation of text.

Social Scientists:

+Describe similarities and differences in how
people contribute to society in Islam and
Christianity (locally and nationally). (Y4
Spr2)

*Describe ways beliefs about giving impact
peoples’ choices in everyday life,
community and society. (Y4 Spr2)

*Recognise that individual and community
action can shape beliefs. (Y4 Spr2)

VCs

Sacrifice

+ Christians believe Jesus sacrificed his life to
save the people he loved. (Y2)

Human Context

« People express their beliefs through special
objects, buildings, worship, celebrations and
rites of passage. (Y2)

« Different groups express their beliefs in
different ways. (Y2)

Sacrifice

* In Islam, submission to the will of Allah can involve commitments of time, money and effort.

Human Context

« Individual expression of belief can impact everyday life, this can show diversity within, as well
as between, worldviews.

» Some people express religious symbolism through creative arts, others don't.

Sacrifice

« In Islam and Christianity, personal self-
sacrifice in the form of action and charity
is important. (Y4)

Human Context

« Expression of belief can be seen locally,
nationally and internationally (local focus -
places of worship or contribution to local
community). (Y4)

* Events in history and human conflict have
impacted (Islamic) diversity. (Y4)
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YCOI" 4: Autumn I

What Do We Mean by Trulh?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

* Scientists know that the universe
started from a tiny, incredibly hot
point, which then got bigger to
become the vast universe (Big Bang
Theory). Many Christian and Jewish
people believe that God caused the
Big Bang. (Y1 Spr2)

« Philosophical ideas about freedom:

» Knowledge is an awareness of something as true based on experience, education or evidence. Belief
is something someone thinks is true without proof. Opinion is a view based on experience, but without
sure knowledge.

» To make decisions about if we know, believe or have an opinion on something, we might use evidence
and reasoning.

 Empirical evidence is based on observation and data. Scientists look for empirical evidence.
Theoretical evidence is based on experience or opinion but is not proved (yet). Philosophers may need
to use theoretical evidence.

» The Blind Men and the Elephant, and Plato’s
cave in Hindu and Buddhist Dharma. (Y5 Aut1
& Y5 Spr1)

» Where do | stand? (Y5 Sum2)

- Are religion and science in conflict? (Y6 Aut2)

()] (1) Freedom gove.rn.e.d. by physical » Many worldviews make claims about their idea of truth. It is possible for different people to experience
-E laws and responsibilities, (2) Freedom truth in different ways, it depends on their perspective or greater knowledge.
5 should be governed by reason. (Y2 « The story of The Blind Men and the Elephant is often used to explain the idea of truth in religion or
'3 Au't2) o belief in Hindu Dharma and other worldviews. We are all limited by our own experience.
S Philosophical ideas about moral « Plato was an Ancient Greek philosopher who thought deeply about truth and existence. He said that
(n | decision making: (1) Acting with love, our senses can be tricked, so might not be reliable in showing us the truth.
(2_) Utilitarianism. _(Y3 Spr1) * Plato’s Cave is a story to explain how we are limited by our experience and find it hard to think outside

* Hindu understanding of Brahman as that experience.

:Efoﬂt'?j;ii;esagm ?;(E:teizsaesd » Some of the themes from Plato's Cave might apply to our thinking about religion and belief. Prophets
g : o and religious people may be like the escaped prisoner who has a higher knowledge; non-believers may
repr.es.entatlons of deities. (Y2 $9m1) be the prisoners who refused to leave the cave.

' ?Yh?slztl::t;\;)concept of God as Trinity. « In history, people who try to share what they believe to be their greater knowledge of the truth

sometimes get in to trouble. Jesus was executed for claiming he was the Son of God. Plato's teacher
(Socrates) was forced to drink poison because the government didn't like what he was teaching.

Philosophers: As philosophers, pupils will: Philosophers:

«ldentify logical arguments. (Y3 Sum2) « Discuss our understanding of the concepts of knowledge, belief and opinion. *Begin to decide whether religious reasoning is
| °Decide if a belief makes logical sense | + Consider philosophical ideas of truth, doubt and reality. expressed clearly and suggest more than one
5| @andgivereasons why. (Y3 Sum2) « Understand some reasons why people answer philosophical questions in different ways. point of view. (Y4 Spr1)
£ | *Recognise that claims of truth based « Begin to decide whether religious reasoning is clearly expressed. «Explain different philosophical answers to
8. onfaith are difficult to examine « Connect strongly-held beliefs with human behaviour including a willingness to die for the sake of questions about God's existence. Explain
= logically. (Y3 Sum2) ‘truth’. some philosophical approaches to the
& | *Consider that people have different abstract concept of God's existence. (Y5 Sum)

answers to questions about the world +Explain if an argument for God'’s existence
and seek answers in different places. seems logical. (Y5 Sum2)
(Y3 Sum2)

Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning

* Ideas about what is true can be * People can interpret Truth in different ways (Plato’s cave), humans are limited by experience. * Many human beings see they have
wn | critically examined using logic and « Teachings from sacred texts can inspire people’s actions, e.g. sacrifice, charity and service. responsibilities to others and the world. (Y5)
s reasoned argument. (Y3) « Buddhist Dharma seeks to end suffering

through reaching enlightenment. (Y5)
« Evidence for God's existence is contested but
still sought. (Y5)
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YCOI" 4: Autumn 2

Whal‘ Does Sacrifice Meon?
Chrlshonil‘g/ I udaism/ Islam

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

« Jesus as the incarnation of God. (Y1 Aut2)

» Adam and Eve's mistake meant that they and all
humans were separated from God (the Fall). (Y1
Spr1)

« Christians believe that Jesus’ death on Good

Friday was important. It was part of God's plan to

bring salvation to his followers. Humans had

been divided from God after Adam and Eve's
mistake. Jesus’ death allows all human sin to be
forgiven. Some Christians see Jesus as a bridge
between humanity and God. (Y2 Spr2)

The Christian Bible has two parts. The Old

Testament includes stories about how the world

began (Genesis), God's relationship with people

(Noah, Exodus), histories, prophesies, songs and

rules (Y3 Spr1). The New Testament contains

stories about Jesus, and stories that he told

(parables). (Y2 Spr1)

In the Exodus story, Moses followed God's

commands and freed the Jewish people from the

Egyptians who had enslaved them (Y2 Aut2).

Muslims believe Islam reached its completion

through the Prophet Muhammad. The Qur'an is

sacred and considered to be the actual words of

God, as told to Prophet Muhammad. (Y3 Spr2)

» Monotheism means belief in one God. (Y3 Aut2)

- A prophet is a chosen messenger of God. (Y3
Spr1)

« Sacrifice has different meanings. One meaning is to give something up for the sake of someone or
something else.

« Ritual sacrifice can involve offering something to God to keep things right with God. It may be performed
as a way of saying sorry to God and gaining a temporary ‘covering’ or forgiveness for sins. Throughout
history, humans have sacrificed food, precious objects, animals or people.

« In ancient Jewish tradition, scripture required the ritual spilling of an animal’s blood, which would then be
burnt.

* In the Bible, the Torah and the Qur'an, Abraham (lbrahim) had two sons. One by his wife Sarah, called
Isaac, and one by Hagar, called Ishmael.

» The Bible and the Torah tell the story of Abraham and Isaac. God tested Abraham by asking him to
sacrifice his son, Isaac. Abraham was willing but God stopped him at the last moment. Abraham was
rewarded by God.

* Isaac was an ancestor of Moses, who freed the Israelites in Egypt and is an important figure in Judaism
and Christianity.

» The Qur'an tells the story of Ibrahim and Ishmael. God tested Ibrahim by asking him to sacrifice is son.
Muslims believe this son was Ishmael. Ibrahim was willing, but God stopped him at the last moment.
Ibrahim was rewarded by God.

» Muslims treat Ishmael as a prophet and believe he was an ancestor to Muhammad.

» Muslims remember the story of Ibrahim’s willingness to sacrifice Ishmael at Eid-ul-Adha.

+ Because of their links to Abraham, Judaism, Christianity and Islam are often called the ‘Abrahamic faiths’.
The faiths share some stories and are all monotheistic.

» Christianity teaches that Jesus became the Ultimate Sacrifice. After his sacrifice, humans only needed to
repent, and animal sacrifice was no longer needed.

+ Jesus'’ sacrifice is remembered by many Christians on Good Friday. Traditionally, some Christians
perform a pilgrimage in Jerusalem to remember the events of his crucifixion.

» Many churches all over the world try to replicate this in Stations of the Cross, which are 14 images
showing Jesus’ suffering. On Good Friday, many Christians visit these and use them as a focus for prayer.

« Biblical reference to charity. (Y4
Spr1&2)

« The Bible and Christian diversity. (Y5

Spr2)

Prophecy of Messiah. (Y5 Sum1)

« Gospel narratives of resurrection. (Y6

Aut1)

Islamic beliefs about poverty and self-

sacrifice. (Y4 Spr1&2)

* Islamic diversity. (Y4 Sum1)

Islamic beliefs about life’s purpose.

(Y6 Sum1)

.

.

Disciplinary

Theologians:

» Link concepts and vocabulary of ‘incarnation’,
‘sacrifice’, ‘resurrection’ and ‘salvation’. (Y2 Spr2)

» Consider how some Christians might interpret
Biblical text. (Y3 Aut1)

« Infer how Islamic beliefs developed based on
events. (Y3 Spr2)

As Theologians, pupils will:

» Recognise how believers might interpret different texts in different ways.

« Identify the influence of historical events of Easter on Christian worldviews.

+ |dentify similarities and differences within and between the Abrahamic faiths.

+ |dentify how beliefs in God as most important might influence a person’s life, how they view the world and
other people.

Theologians:

+Describe the influence of historical
events on Islamic (Y4 Sum1) and
Christian (Y5 Aut2) worldviews.

*Describe theological similarities and
differences within and between
worldviews. (Y4 Sum1 & Y5 Aut2)

Sacrifice

» Most Christians believe Jesus was a person of
the Trinity, God in human form, sent to guide and
save God's people. (Y3)

« In Islam, submission to the will of Allah can
involve commitments of time, money and effort.
(Y3)

Human Context

» Some people express religious symbolism
through creative arts, others don't. (Y3)

Sacrifice

« Historically, the Abrahamic faiths required sacrifice of animals to honour God. Abraham was honoured by
God for his willingness to sacrifice his son on God’s command.

« Christianity teaches that Jesus was the ultimate Sacrifice, bringing people back to God’s presence.

Human Context

« Expression of belief can be seen locally, nationally and internationally (local focus - places of worship or
contribution to local community).

C:} Grange Primary Academy

\f The best in everyone™

Sacrifice

* In Islam and Christianity, personal self-
sacrifice in the form of action and
charity is important. (Y4)

* In Hindu Dharma, fulfilling your duty
may involve personal sacrifice. (Y5)

Human Context

* Religious worldviews have significant
impact on arts and culture. (Y5)
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Year &: Spring |

How Do People Think Abou Poverly, Jushice and Sacrigicer’ — Chridianiky /
Isdom / Humaniem

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* The Christian Bible has two parts. The Old Testament
includes stories about how the world began
(Genesis), God's relationship with people (Noah,
Exodus), histories, prophesies, songs and rules. (Y3
Spr1)

« Ritual sacrifice and Abraham/Ibrahim’s sacrifice as
told in the Torah and Bible/Qur’an. (Y4 Aut2)

» The New Testament contains parables, which tell
Christians how to act. (Y2 Spr1)

* In the New Testament, Jesus gave his followers a
commandment, “Love one another. As | have loved
you, so you must love one another”. (Y3 Spr1)

« Christianity teaches that Jesus became the Ultimate
Sacrifice. After his sacrifice, humans only needed to
repent; animal sacrifice was no longer needed. (Y4
Aut2)

* Muslims believe Islam reached its completion
through the Prophet Muhammad. The Qur'an is
sacred and considered to be the actual words of God.
(Y3 Spr2)

* The third pillar of Sunni Islam is Zakat, to give 2.5% of
your wealth to help others and make the world more
equal. (Y3 Sum2)

» Humanism is a non-religious worldview (Y1 Sp2).
Humanists believe that they have one life and the
purpose of it should be to make themselves and
others as happy as possible. (Y3 Spr1)

* Poverty means being extremely poor. Absolute poverty means not having enough of one
or more of the things we need to live: food, water, clothing and shelter. Relative poverty is
not having enough compared with the people around you (dependent on where and when
you live).

« Justice is the principle of fairness, the idea that things are morally right and fair.

» Some people might say that it is not morally right and fair that some people live in poverty
and believe that they should make personal sacrifices to help them.

+ Self-sacrifice can be practised every day in small ways, like giving up small comforts or
wants for other people. Self-sacrifice can be a big thing, like soldiers risking their lives to
defend others.

« Many Christians follow the teachings of Jesus in the Bible and believe they should help
other people. They believe that doing this will please God.

» Many Muslims follow the teachings of the Qur'an and the example of Prophet Muhammad
and believe they should show care for others. They believe doing this will please Allah.

» Some religious people seek to please God because they hope for a reward in the future,
like going to heaven.

« Altruism means doing good things without expecting a reward. Being altruistic means to
be selfless. Many people - religious and non-religious - think that they should help where
they see injustice in the world. They perform acts of self-sacrifice because it is the right
and moral thing to do.

» Humanists don't have a sacred text or teachings to tell them what to do. They rely on their
own judgement about what is right and just in society, and what will make people happy.

» Some humanists seek human happiness by choosing to follow an agreed set of Ten
Commitments. These are a moral way of living life. Humanists do not do things because
they think they will be rewarded in heaven; most humanists do not believe there is
anything beyond this life.

* Philosopher Loren Eiseley wrote ‘The Star Thrower’, which points out that small actions
can have impact on individuals even if the whole task seems overwhelming.

« Biblical reference to charity. (Y4 Spr2)
 The Bible and Christian diversity. (Y5
Spr2)

Prophecy of Messiah. (Y5 Sum1)

« Gospel narratives of resurrection. (Y6
Aut1)

Islamic and Christian contribution to
society. (Y4 Spr2)

* Islamic diversity. (Y4 Sum1)

Islamic beliefs about life’s purpose. (Y6
Sum1)

Disciplinary

Philosophers:

+Decide if a Christian belief about morality makes
sense and give reasons why. (Y3 Spr1)

*Recognise that ideas of right and wrong are difficult
to define. (Y3 Spr1)

*Understand some reasons why people answer
philosophical questions in different ways. (Y4 Aut1)
*Begin to decide whether religious reasoning is clearly

expressed. (Y4 Aut1)

As Philosophers, pupils will:

«Describe different philosophical answers to questions about poverty, justice and sacrifice.

+Begin to decide whether religious reasoning is expressed clearly and suggest more than
one point of view.

«Consider ethical and moral ideas about poverty and justice from differing viewpoints,
considering why there are differences.

Philosophers:

+Explain Buddhist answers to ethical
questions. (Y5 Spr1)

Grange Primary Academy
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Year &: Spring |

Conhnued...

How Do People Think Abou Poverly, Jushice and Sacrigicer’ — Chridianiky /
Isdom / Humaniem

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

VCs

Sacrifice
* In Islam, submission to the will of Allah can

involve commitments of time, money and effort.

(Y3)

» Historically, the Abrahamic faiths required
sacrifice of animals to honour God. Abraham
was honoured by God for his willingness to
sacrifice his son on God's command. (Y4)

Knowledge & Meaning

* Teachings from sacred texts help some people
make moral decisions. Ideas of ‘morality’ and
responsibility are complex. (Y3)

Human Context

« Individual expression of belief can impact
everyday life, this can show diversity within, as
well as between, worldviews. (Y3)

Sacrifice

* In Islam and Christianity, personal self-sacrifice in the form of action and charity is important.
Knowledge & Meaning

* Teachings from sacred texts can inspire people’s actions, e.g. sacrifice, charity and service.

» Most human beings have a sense of moral justice.

Human Context

« Expression of belief can be seen locally, nationally and internationally (local focus - places
of worship or contribution to local community).

Sacrifice

* In Hindu Dharma, fulfilling your duty may
involve personal sacrifice. (Y5)

* Christians believe Jesus fulfilled the
prophesies of the Old Testament of the
coming of a Messiah, a saviour. (Y5)

Knowledge & Meaning

* Many human beings see they have
responsibilities to others and the world.
(Y5)

+ Evidence for God's existence is contested
but still sought. (Y5)

Human Context

* Religious worldviews have significant
impact on arts and culture. (Y5)

C> Grange Primary Academy
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Year &: Spring 2

How Do People Contribute to Sociel'g?
Islam / Chrisl’ianlbﬂ

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

» One meaning of sacrifice is to give something up for
the sake of someone or something else. (Y4 Aut2)

* Christians believe that Jesus’ death on Good Friday
was important. It was part of God's plan to bring
salvation to his followers. Humans had been divided
from God after Adam and Eve’s mistake. Jesus’
ultimate sacrifice allows all human sin to be forgiven.
(Y2 Spr2 & Y4 Aut2)

* Society is a group of people who live and interact together. (Reviewed from History)

» Many people believe they have a responsibility to contribute to how society works
together. This may involve making sacrifices for the good of others.

* In addition to Zakat, many Muslims also give voluntarily because it helps others and
pleases Allah. This is called Sadaqga.

» Some Muslims show their commitment to charity in the community by supporting or
volunteering for charities.

« Islamic Relief is a charity begun by Dr Hany El-Banna and others in Birmingham in

« The Bible and Christian diversity. (Y5 Spr2)

* Prophecy of Messiah. (Y5 Sum1)

- Gospel narratives of resurrection. (Y6 Aut1)

- Islamic diversity. (Y4 Sum1)

« Islamic beliefs about life’s purpose. (Y6
Sum1)

moral decisions. (Y3)

Human Context

+ Individual expression of belief can impact everyday life,
this can show diversity within, as well as between,
worldviews. (Y3)

« Expression of belief can be seen locally, nationally and internationally (local focus —
places of worship or contribution to local community).

* Person, Time and Place: Dr Hany El-Banna (Muslim), 1980s, Birmingham.

* Person, Time and Place: Edith Cavell (Christian), 1865-1915AD, England and

9| Many Christians follow the teachings of Jesus in the 1984. It is an international charity that helps people in need in 45 countries across
‘5 | Bible and believe they should help other people. They the world. Guided by teachings from the Qur'an and the prophet Muhammad's
S| believe that doing this will please God. (Y4 Spr1) example in the Sunnah, the charity runs on principles of sincerity, excellence,
7 IS Muslims believe Islam reached its completion through compassion, social justice and custodianship.
8| the Prophet Muhammad. The Quran is sacred and + Christianity teaches that Christians should help people in need, whoever they are, as
o | considered to be the actual words of God, as told to in the story of the Good Samaritan.
Prophet Muhammad. (Y3 Spr2) « The Bible suggests different types of giving, such as tithes (10% of income),
* Many Muslims follow the teachings of the Qur'an and offerings (voluntary giving over 10%), and alms (private donations to people in need).
the example of Prophet Muhammad and should show « There are many examples of local, national and international Christian charities, e.qg.
care for others. They believe doing this will please Tearfund, CAP, local churches.
Allah. (Y4 Spr1) . . . - Edith Cavell (1865-1915) was a Nurse who had a strong Christian faith and believed
* The third pillar of Sunni Islam is Zakat, to give 2.5% of in helping people. After war broke out in Europe in 1914, she travelled to Belgium and
your wealth to help others and make the world more treated all soldiers, on both sides of the war. She helped soldiers to escape and was
equal. (Y3 Sum2) arrested and shot by the other side.
—n| Social Scientists: As Social Scientists, pupils will: Social Scientists:
S | -Consider evidence of the influence of the Five Pillars of +Describe similarities and differences in how people contribute to society in Islam and | +Seek evidence of lived religion in our local
£ | sunnilslam on daily life. (Y3 Sum1) Christianity (locally and nationally). area. (Y4 Sum2)
% «Identify how belief can be expressed in similar and *Recognise ways beliefs about giving impact peoples’ choices in everyday life, Describe ways beliefs impact peoples’
W | diverse ways depending on individual worldview within community and society. choices in everyday life, community and
O | Islam. (Y3 Sum1) «Recognise that individual and community action can shape beliefs. society. (Y4 Sum2)
Sacrifice Sacrifice Sacrifice
* In Islam, submission to the will of Allah can involve « In Islam and Christianity, personal self-sacrifice in the form of action and charity is * In Hindu Dharma, fulfilling your duty may
commitments of time, money and effort. (Y3) important. involve personal sacrifice. (Y5)
* In Islam and Christianity, personal self-sacrifice in the Knowledge & Meaning * Christians believe Jesus fulfilled the
form of action and charity is important. (Y4) » Teachings from sacred texts can inspire people’s actions, e.g. sacrifice, charity and prophesies of the Old Testament of the
3 Knowledge & Meaning service. coming of a Messiah, a saviour. (Y5)
> | « Teachings from sacred texts help some people make Human Context Knowledge & Meaning

» Many human beings see they have
responsibilities to others and the world. (Y5)

Human Context

* Religious worldviews have significant
impact on arts and culture. (Y5)

Belgium.
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YCOI" 4: Summer

How Have People and Evenls in Hisforg Shaped Tslamic D'wersihj? -

ISle

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

* Followers of Islam are called
Muslims. The place of worship is
called a mosque, and the Qur'an is
a special book. (Y2 Aut1)
Muslims believe Islam reached its
completion through the Prophet
Muhammad in present-day Saudi
Arabia, in the years 610-632, after
the Night of Power. (Y3 Spr2)

The Qur'an is sacred and
considered to be the actual words

* Prophet Muhammad is often called ‘The Seal of the Prophets’ because his work completed Allah’s
message to the people.

« The Qur'an says "“Hold fast to God's rope all together; do not split into factions” (Qur'an 3:103).

* During Muhammad's lifetime, there was unity in Islam. After Muhammad died, people disagreed over who
should lead. This led to a split in Islam.

* The Sunni Muslims believed the most worthy should lead after Muhammad. They chose Abu Bakr,
Muhammad'’s friend, to lead them. Sunni Muslims regard Abu Bakr as the first Rightly Guided Caliph.

» The Shi‘a believed that Ali, the cousin of Muhammad, should lead next as he was from Muhammad's
family. Shi'a Muslims do not recognise the authority of Abu Bakr or the next three caliphs.

« Ali became leader. For Sunni Muslims, he was the fourth caliph. For Shi'a Muslims, he was the first Imam.

« After Ali and his successor died, there was a complete split. Sunni Muslims and Shi‘a Muslims followed

- Islamic beliefs about life’s purpose. (Y6
Sum1)

,g of God, as told to Prophet different leaders.
£ Muhammad. (Y3 Spr2) * Islam continued to spread under the Sunni and Shi'a leaders, but the wider it spread the more the two
B | + Aprophet s a chosen messenger schools of thought began to differ.
a of God. (Y3 Spr1) « Shi'a Muslims recognised Husayn as their leader after the death of Ali and his successor. Husayn was
3 | - History: The Early Islamic murdered. This is remembered today at Ashura.
o Civilisation was an empire, led by « Sufi Islam developed as a personal and spiritual approach to connecting with Allah.
the caliph. (Y4 Spr) « All the diverse Muslim groups agree on some things, such as the oneness of Allah and daily prayers, but
they practise and understand other things differently.
« Diversity of Islamic expression may be shown in: prayer, observance, worship, tradition and celebration.
« Although men have dominated much of Islamic history, women also had an important role.
« Muhammad'’s first wife, Khadija, supported him financially and emotionally. When he doubted his abilities,
she helped him see what Allah wanted him to do. Muhammad was devoted to her, even after she died.
« Aisha survived after Muhammad'’s death and narrated Hadith and was an early scholar of Islam.
Muhammad said Muslims could learn half the faith from her.
« Hafsa helped in compiling the Qur'an and keeping it safe.
 Khawlah bint al-Azwar was a female warrior in the early battles of Islam.
Theologians: As theologians, pupils will: Theologians:
- - Infer how Islamic beliefs developed | <Identify the influence of historical events on the development of Islam. Describe the influence of people and
5 based on events. (Y3 Spr2) «|dentify similarities and differences within Islamic schools of thought. historical events on divisions in the
£ | *Understand the significance of the «Consider how beliefs might influence a Muslim’s life, how they view the world and other people. Christian Church. (Y5 Spr2)
2| Quranbeing considered the word +Describe theological similarities and
g of God revealed to Muhammad as Social Scientists: differences within Christian worldviews. (Y5
a the Final Prophet. (Y3 Spr2) «ldentify causes, similarities and differences within Islamic forms of expression. Spr2)
*There are differences within Islam, «Link the influence of individuals with change within Islamic communities. *Describe how beliefs might influence a
such as Sunni and Shi‘a. (Y3 Spr2) Christian’s life. (Y6 Aut1 & Sum1&2)
Human Context Human Context Human Context
* Individual expression of belief can « Expression of belief can be seen locally, nationally and internationally (local focus — places of worship or « Events in history in different places have
impact everyday life, this can show contribution to local community). impacted (Christian) diversity. (Y5)
3 diversity within, as well as « Events in history and human conflict have impacted (Islamic) diversity. * Religious worldviews have significant
> between, worldviews. (Y3) impact on arts and culture. (Y5)

» Some people express religious
symbolism through creative arts,
others don't. (Y3)
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YCOI" 4: Summer 2

How Has Rellglon ond Bellef Shaped Our Local Area? (Local

FOCUS)

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

* Local study. (Y2 Aut1)

+ Geography: Local, national, global
scale. (Y1)

* Global religion data can be used to understand the representation of religion across the world.

» The National Census takes place every ten years in England and Wales. Households are legally
required to provide the answers to questions about things like religious identity.

+ National religion data from the Census reveals that Christianity is the most widely represented religion
in England and Wales. Islam is the next largest represented religion. This can be compared with
international (global) data.

* Local data can tell us about who lives in our local community.

 We can find out how local data is reflected in our local community by looking for evidence of lived
religion in our area, e.g. buildings, schools, shops, celebrations and charity.

» Denominations of Christianity in local area.
(Y5 Spr2)

Disciplinary

Social Scientists:

* Recognise evidence of belief in the
local community. (Y2 Aut1)

« Identify how beliefs impact peoples’
choices of in everyday life, including
local special places. (Y2 Aut1)

+Describe similarities and differences
in how people contribute to society
in Islam and Christianity (locally and
nationally). (Y4 Spr2)

*Recognise ways beliefs about giving
impact peoples’ choices in everyday
life, community and society. (Y4
Spr2)

*Recognise that individual and

community action can shape beliefs.

(Y4 Spr2)

As Social Scientists, pupils will:

Consider what data can tell us about religion locally, nationally and internationally.
*Recognise that the reliability of data must be considered.

+Seek evidence of lived religion in our local area.

*Describe ways beliefs impact peoples’ choices in everyday life, community and society.
*Recognise that individuals, community and society can shape beliefs.

Social Scientists:

*Explain similarities and differences of forms
of expression within Hindu Dharma (locally
and nationally). (Y5 Aut1)

*Explain ways beliefs impact choices in
individuals’ lives, community and society. (Y5
Aut1)

VCs

Human Context

* Individual expression of belief can
impact everyday life, this can show
diversity within, as well as between,
worldviews. (Y3)

Human Context
« Expression of belief can be seen locally, nationally and internationally (local focus — places of worship
or contribution to local community).

Human Context

« Events in history in different places have
impacted (Christian) diversity. (Y5)

* Religious worldviews have significant impact
on arts and culture. (Y5)
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YCOI" 5: Au}umn I

How Are Hindu Beliefs Expressed in ngbolism and Worship?— Hindu Dharma

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

» Brahman as the ultimate reality; Brahman
expressed through deities, particularly Brahma,
Vishnu and Shiva; murtis as representations of
deities (and the Trimurti as representations of
Brahma, Vishnu and Shiva); and deities taking
the form of different avatars. (Y2 Sum1)

* The story of The Blind Men and the Elephant is
often used to explain the idea of truth in
religion or belief in Hindu Dharma and other
worldviews. We are all limited by our own
experience. (Y4 Aut1)

» Hindu Dharma has a different conceptual understanding of ‘God’ than the Abrahamic faiths.

« There are Hindus all over the world, and they believe different things and practise their faith in
lots of different ways.

» Hindu Dharma is a pantheistic religion. This is a belief that '‘God' exists in, and is the same as,
everything — an ultimate reality — known as Brahman.

+ Brahman is ultimately unknowable; one Hindu interpretation of the story of the Blind Men and
the Elephant suggests humans can begin to make sense of Brahman by examining different
aspects of Brahman.

« In the Upanishads, Sage Yajnavalka said that the many gods (deities) in Hindu Dharma are all
ways of manifesting (or showing) Brahman.

» Murtis are representations of the deities. They are symbolic and represent what the deity -
and that aspect of Brahman - is like. They help Hindus focus their worship.

« Different Hindu communities place importance on different deities.

« Trimurti means 'three forms' and includes Brahma (Creator) , Vishnu (Preserver) and Shiva
(Destroyer). They each show some of the aspects of the Brahman.

» Worship is important to many Hindus as a way of connecting with the reality of Brahman
within themselves.

« Hindu worship is rich in symbolism, many Hindus find meaning in the objects, words and
actions they use.

» Worship at home takes many forms. Different people may focus on different deities and have
a shrine in their home.

 Hindu worship at work may include shrines in a shop or business.

» Many Hindus worship in the Mandir. These can vary in size and design, and they may be
dedicated to particular deities that are important in that community.

« Hindu sacred text and Dharma. (Y5 Aut2)

« Hindu Community. (Y6 Sp1)

« Hindu understanding of life’s purpose. (Y6
Sum1)
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YCOI" 5: Au}umn I

Conhnued...

How Are Hindu Beliefs Expressed in ngbolism and Worship?— Hindu Dharma

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Social Scientists:

*Seek evidence of lived religion
in our local area. (Y4 Sum2)

As Social Scientists, pupils will:
*Recognise that ‘religion’ and ‘God’ mean different things in Dharmic and Abrahamic faiths.
*Recognise that conversations about religion and belief are complex.

Social Scientists:

*Begin to evaluate similarities and
differences of forms of expression within

seen locally, nationally and
internationally (local focus —
places of worship or
contribution to local
community). (Y4)

| -Describe ways beliefs impact «Explain similarities and differences of forms of expression within Hindu Dharma (locally and nationally). Hindu worldviews (locally, nationally and
= peoples’ choices in everyday . . L i ) ) globally). (Y6 Spr1)
k= - . : +Explain ways beliefs impact choices in individuals’ lives, community and society. . N . .
= | life, community and society. *Describe how beliefs impact choices in
‘G | (Y4Sum2) individuals’ lives, community and society.
_g (Y6 Spr1)
*Explain how the context of individuals,
community and society can shape beliefs.
(Y6 Spr1)
Knowledge & Meaning Knowledge & Meaning Human Context
* People can interpret Truth in « Evidence for God’s existence is contested but still sought. « Diversity within groups leads to diversity
different ways (Plato’s cave), Human Context of expression (local, national, global). (Y6)
humans are limited by « Religious worldviews have significant impact on arts and culture. * Places and celebrations have significance
experience. (Y4) to individuals and communities in Hindu
& | Human Context Dharma. (Y6)
> . Expression of belief can be
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YCOI" 5: Au}umn 2

HOW DOCS SOCFC& TCXI? Help Hindus Undersfond Dharma? -

Hindu Dharma

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

« Brahman as the ultimate reality;
Brahman expressed through deities,
particularly Brahma, Vishnu and
Shiva; murtis as representations of
deities (and the Trimurti as

* To many Hindus, dharma is understood as duty.
+ A person's dharma depends on who they are.

» Many Hindus think that, to complete their dharma, they must consider duty to themselves, their family,
the world around them, God and other people.

* Hindu Community. (Y6 Spr1)

« Hindu understanding of life’s purpose. (Y6
Sum1)

« Buddhist understanding of Dharma. (Y5
Spr1)

*Recognise of how believers might
interpret different texts in different

+Describe different interpretations of the Ramayana.
«Consider if sources of Hindu sacred text are reliable.

0>J representations of Brahma, Vishnu » The Ramayana helps Hindus understand how dharma is different for different people.

‘.g and Shiva); and deities taking the » The important characters of Rama, Sita, Ravana and Bharata can help Hindus consider different

5] form of different avatars. (Y2 Sum1) perspectives of the story and how the characters do, or do not, fulfil their dharma.

g « The Ramayana is a story about « Fulfilling one’s dharma can include living a life of virtue, which can involve personal sacrifices.

55’ Prince Rama, an avatar of Vishnu the | - Sita is an interesting female character who divides opinion. Some say that if she is too dependent on
Preserver, and his wife Sita. It tells Rama, whereas some see her as a female role model.
h‘_’W Rama rescued Sita from the « A person's dharma depends on which stage of life they are at. Ancient Hindu teachings suggest there
wicked demon, Ravana. There are are four stages of life called ashramas. These are student, householder, retirement and sacred pilgrim
lots of versions of the story. (Y2 (traveller).
Sum2)

Theologians: As Theologians, pupils will: Theologians:

«Interpret Biblical text. (Y5 Spr2)
«Describe the influence of people and

VCs

* In Islam and Christianity, personal
self-sacrifice in the form of action
and charity is important. (Y4)

Knowledge & Meaning

« Teachings from sacred texts can
inspire people’s actions, e.g.
sacrifice, charity and service. (Y4)

* Most human beings have a sense of
moral justice. (Y4)

+ In Hindu Dharma, fulfilling your duty may involve personal sacrifice.

Knowledge & Meaning
» Many human beings see they have responsibilities to others and the world.

Human Context
* Religious worldviews have significant impact on arts and culture.

g ways. (v4 AUTZ). _ «Describe the influence of historical events on worldviews. historical events on divisions in the
£ ':gﬂen;'rfé:fxibﬁlt'?rf];:lr;ggsaase'?;os;,s «Describe theological similarities and differences within and between worldviews. Christian Church. (Y5 Spr2)
% |ife[') how theygview the worIdF;nd *Describe how beliefs about Dharma might influence a Hindu'’s life, how they view the world and other 'gﬁ;‘;:gi,g?i\;v:gl('ggprrz'?ht influence a
.g other people. (Y4 Aut2) people.
Sacrifice Sacrifice Sacrifice

* In many worldviews, personal self-
sacrifices or living a good life have
beneficial, future consequences. (Y6)

Knowledge & Meaning

«Different belief systems influence ideas of
life’s meaning and purpose. (Y6)

C:} Grange Primary Academy
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Year 5: Spring |

How Do Buddhists Explain Suffer'mg in the World?— Buddhism

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

« Brahman as the ultimate reality;
Brahman expressed through deities,
particularly Brahma, Vishnu and
Shiva; murtis as representations of
deities (and the Trimurti as
representations of Brahma, Vishnu
and Shiva); and deities taking the
form of different avatars. (Y2 Sum1)

» About 2500 years ago in Nepal and India, Siddhartha Gautama was a privileged child, shielded from
the horrors of the world. When Siddhartha left the protection of his home, he saw suffering for the first
time. He saw a sick man, an old man, a dead man and a Holy man, who had nothing but was content.

« Siddhartha left his home to become a monk to try to understand why there was suffering in the world
and began the spiritual journey of an ascetic (someone who chooses self-discipline and hardship).

+ Siddhartha meditated beneath the Bodhi Tree and reached finally enlightenment. He became the
Buddha, which means enlightened one. The Buddha spent his life sharing his wisdom with others.

» Many Buddhists do not understand God in the same way as Abrahamic faiths do. Some Buddbhists feel

« Philosophical ideas of life’s purpose. (Y6
Spr2)
« Buddhist ideas of life’s purpose. (Y6 Sum1)

g * The story of The Blind Men and the the idea of a creator God is not relevant to humanity. Some say this means that Buddhism is not
] Elephant is often used to explain the strictly a religion but a philosophy.
S idea of truth in religion or belief in » The Buddha developed teachings and a philosophy for life that many Buddhists use today, in different
i Hindu Dharma and other worldviews. forms, in their own search for understanding.
"_—35 We are all limited by our own « The Buddha taught Four Noble Truths: (1) Suffering inevitably exists in life because life isn’t perfect.
w» | experience. (Y4 Aut1) (2) Suffering is caused by our desire for things to be as we want them. (3) Suffering can be ended if
* Plato’s Cave is a story to explain how people stop wanting things. (4) Ending suffering can be achieved by following the Eightfold Path.
we are limited by our experience and « The Eightfold Path (the middle way) is a philosophical approach to life with eight guiding principles
find it hard to think outside that with the aim of ending suffering and reaching enlightenment. The Eightfold Path has three elements of
experience. (Y4 Aut1) morality, meditation and wisdom (the Threefold Way).
» Western philosophy has less focus on meditation but does examine morality and knowledge.
» Some of the themes from Plato's Cave might apply to our thinking about religion and belief. The
Buddha may be like the escaped prisoner who has a higher knowledge; others may be the prisoners
who refused to leave the cave.
Philosophers: As Theologians, pupils will: Philosophers
*Recognise that ideas of right and +*Describe the influence of historical events on Buddhist worldviews. *Begin to evaluate some philosophical
wrong are difficult to define. (Y3 Spr1) | Describe theological similarities and differences within and between worldviews. approaches to abstract concepts such as
| *Understand some reasons why people | +Describe how Buddhist beliefs might influence a person’s life, how they view the world and other meaning and existence. (Y6 Spr2)
5| answer philosophical questions in people.
£ | different ways. (Y4 Aut1)
_T_i_ Describe different philosophical As Philosophers, pupils will:
| answers to questions about poverty, «Explain the Buddha’s philosophical answers to questions about the world.
A | Justice and sacrifice. Consider ethical | «Explain the Buddhist answers to ethical questions and show awareness of diversity of opinion.
and moral ideas about poverty and
justice from differing viewpoints,
considering why there are differences.
(Y4 Spr1)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
* People can interpret Truth in different | < Many human beings see they have responsibilities to others and the world. «Different belief systems influence ideas of
ways (Plato’s cave), humans are « Buddhist Dharma seeks to end suffering through reaching enlightenment. life’s meaning and purpose. (Y6)
| imited by experience. (Y4) « Evidence for God's existence is contested but still sought. «Philosophers cannot prove what happens after
= | + Teachings from sacred texts can we die so seek explanations, some of which

inspire people’s actions, e.g.
sacrifice, charity and service. (Y4)

Human Context
* Person, Time and Place: Siddhartha Gautama (The Buddha), about 2500 years ago, Nepal and India.

consider body and soul as separate. (Y6)

*Ideas of what happens after we die give
meaning to human action on earth. (Y6)




Year 5: Spring |

How Do Sikhs Think About Equolitg and Service bo Others? —

Sikhi

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

* Hindu Dharma has a different
understanding of ‘God’ than the
Abrahamic faiths. (Y5 Aut1)

* The story of The Blind Men and the
Elephant is often used to explain the
idea of truth in religion or belief in

« Sikhi originated about 500 years ago in the Punjab region of India.

» Guru Nanak challenged aspects of Islam and Hindu Dharma, rival religions in the area.
« At a time of inequality and unrest, Nanak taught equality and service to others.

« A follower of Sikhi is called a Sikh, which means learner.

* Sikhs believe in One God, symbolised by the Ik Onkar.

* There are ten human Gurus (meaning teacher) whose teachings are respected in Sikhi.

« Philosophical ideas of life’s purpose. (Y6
Spr2)
« Sikh ideas of life’s purpose. (Y6 Sum1)

_°2’ Hindu Dharma and other worldviews. » The eleventh Guru is the Guru Granth Sahib, a collection of wisdom of the Gurus in the form of a book.
e We are all limited by our own It is treated with great respect as ‘the living Guru’ and kept in the Gurdwara.
S experience. (Y4 Aut1) « Today, many Sikhs live by three principles: (1) Remembering God. (2) Honest work. (3) Sharing what
A | * Amonotheistic religion means belief you have.
a in one God. (Y3 Aut1) * Believing in the oneness of humanity means treating everyone as equals, regardless of their religion or
background.
« Equality is expressed in the langar where all are welcome to sit and eat together in the Gurdwara
(often on the floor).
» Sewa means selfless service; it develops compassion as a way of serving God.
« Sikh Environment Day is celebrated on 14" March. It marks the Sikh New Year and honours Guru Har
Rai (the seventh Guru). Many Sikhs engage in Sewa to the Earth.
Philosophers: As Theologians, pupils will: Philosophers
*Recognise that ideas of right and +*Describe the influence of historical events on Sikh worldviews. *Begin to evaluate some philosophical
wrong are difficult to define. (Y3 Spr1) | Describe theological similarities and differences within and between worldviews. approaches to abstract concepts such as
| *Understand some reasons why people | +Describe how Sikh beliefs might influence a person’s life, how they view the world and other people. meaning and existence. (Y6 Spr2)
’5 answer philosophical questions in
£ | different ways. (Y4 Aut1) As Philosophers, pupils will:
8| *Describe different philosophical «Explain the Guru Nanak's philosophical answers to questions about equality and service to others.
3 | answersto questions about poverty, «Explain some Sikh answers to ethical questions and show awareness of diversity of opinion.
A | iustice and sacrifice. Consider ethical
and moral ideas about poverty and
justice from differing viewpoints,
considering why there are differences.
(Y4 Spr1)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
* People can interpret Truth in different | « Many human beings see they have responsibilities to others and the world. «Different belief systems influence ideas of
ways (Plato’s caye). Humans are « Sikh teachings suggest there is a oneness of humanity as creations of God, so all people are equal. life’s meaning and purpose. (Y6)
G| limited by experience. (Y4) «Philosophers cannot prove what happens after
= | + Teachings from sacred texts can we die so seek explanations, some of which

inspire people’s actions, e.g. sacrifice,
charity and service. (Y4)

Human Context

« Person, Time and Place: Guru Nanak (AD 1469-1539) — the Punjab region of India (now partially in
India and Pakistan) at a time of unrest between Hindus and Muslims.

consider body and soul as separate. (Y6)

+Ideas of what happens after we die give
meaning to human action on earth. (Y6)

C:> Grange Primary Academy
\f The best in everyone™

—— M ®  Parof united Leaming



Year 5: Spring 2

How Have People and Evenls in Hisl‘org Shoped Chrisian Diversil'g? -

Chrisl'ianlbﬂ

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built
Upon

Substantive

* The Christian Bible has two parts. The Old
Testament includes stories about how the
world began (Genesis), God'’s relationship
with people (Noah, Exodus), histories,
prophesies, songs and rules (Y3 Spr1). The
New Testament contains stories about
Jesus, and stories that he told (parables).
(Y2 Spr1)

* The Bible is organised into books,
chapters and verses. The Bible was written
by many different authors and contains
many different types of writing, inspired by
God. (Y3 Aut1)

« Christianity is a monotheistic religion,
which means belief in one God.

» Some Christian theologians describe the
three persons of God as the Trinity. God is
one but also three: the Father (creator),
Son (Jesus) and Holy Spirit. They cannot
be separated. Not all Christians believe
God is Trinity (such as Quakers). (Y3 Aut2)

* Local area religion data. (Y4 Sum2)

+ History: Ancient Rome expanded gradually
from 753 BC until it peaked around AD
100; it declined from 3 century, was split
in two (east and west) in AD 395 and the
west collapsed in AD 476. At its peak, the
Roman Empire covered a huge area across
Europe, Asia and Africa. (Y5 Aut)

+ History: Roman religion evolved to
incorporate new beliefs as the empire
expanded (e.g. Greek gods). (Y5 Aut)

« History: Many Christians were persecuted
in the Roman Empire from the 1t century
AD, until Emperor Constantine declared
tolerance for all beliefs. (Y5 Aut)

* In the New Testament (Matthew 28 16-20), Jesus gave his followers the Great Commission. This
was the request/order to baptise people and teach people of all nations to obey God. This
influenced early Christians.

» The early spread of Christianity is demonstrated in Paul’'s missionary journeys (Romans 15 22-29).

* The conversion of Emperor Constantine (270-337) to Christianity helped the spread through the
Roman Empire.

« Divisions began within the Christian Church.

* There were divisions in theology. In 325, Emperor Constantine called a council at Nicaea
to discuss the wording of the Nicene Creed, including what it said about Trinity. Divisions
about the importance of Jesus in the Trinity remained.

* There were geographical divisions. There were two centres of power: Rome in West and
Constantinople (Istanbul) in the East. They were far apart and found it hard to stay
connected.

* There were divisions in language. Rome used Latin; Constantinople used Greek.

* There were different thoughts about who should be in charge. Should it be the western
Pope or the eastern Patriarch?

» There were divisions in what was considered the true faith. Both sides thought they were
expressing the correct beliefs and the other was spreading lies.

* These divisions eventually led to the Great Schism — separation of churches - in 1054. The Pope
(Leo IX) led the Catholic Church in the west and the Patriarch led the Eastern Orthodox Church in
the east.

« Catholicism dominated most of Europe, including Britain.

« From 1054 to the 16t century, the Catholic Church in Europe had become corrupt. Some people
began to seek reform of the Catholic Church. This was collectively known at the Reformation.
There were Protestant movements.

« Martin Luther (1483-1546) was a German Theologian who influenced the Reformation. He
disagreed with corruption and translated the Bible into German.

« There were Protestant movements in England, which had been officially Catholic.

» When Henry VIIl wanted a divorce, he had to request permission from the Catholic Pope. He denied
the request. Henry VIl created the Church of England in 1534 with the monarch as the Head. This is
called Anglicanism.

* There is huge diversity within Christianity in the UK today, these groups are called denominations
and have arisen due to different views about power, expression of faith and theology.

« Locally, we might see evidence of Christian diversity in our community.

+ Diversity of expression in Christianity.
(Y5 Sum1)

- Gospel narratives of resurrection. (Y6
Aut1)
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Year 5: Spring 2

Conhnued...

How Have People and Evenls in Hls|;or5 Shaped Chriskian

Dlverslty? - Chrishan&g

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built
Upon

Theologians:

«|dentify the influence of historical
events on the development of Islam. (Y4
Sum1)

+ldentify similarities and differences
within Islamic schools of thought. (Y4
Sum1)

Consider how beliefs might influence a
Muslim’s life, how they view the world
and other people. (Y4 Sum1)

*Describe different interpretations of the
Ramayana. (Y5 Aut2)

Disciplinary

As Theologians, pupils will:
«Interpret Biblical text.

*Describe the influence of people and historical events on divisions in the Christian Church.

*Describe theological similarities and differences within Christian worldviews.
*Describe how beliefs might influence a Christian’s life.

Theologians:

*Explain how the Gospels connect with
Christian beliefs and discuss their
reliability. (Y6 Aut1)

*Explain the influence of belief in historical
events on Christian worldviews. (Y6 Aut1)

Explain theological similarities and
differences within Christian worldviews.
(Y6 Aut1)

Human Context

* Expression of belief can be seen
locally, nationally and internationally
(local focus - places of worship or
contribution to local community). (Y4)

« Events in history and human conflict
have impacted (Islamic) diversity. (Y4)

VCs

Human Context
- Events in history in different places have impacted (Christian) diversity.
» Religious worldviews have significant impact on arts and culture.

Human Context

» Diversity within groups leads to diversity
of expression (local, national, global). (Y6)

* Places and celebrations have significance
to individuals and communities in Hindu
Dharma. (Y6)
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YCOI" 5: Summer

How Has Behef in Jesus as the Messiah ImpacEed Art and Music? -

Chrishanﬂ;g

Required Prior Knowledge Knowledge to Be Explicitly Taught How Knowledge Will Be Built Upon

« Jesus is the incarnation of God. (Y1 Aut2) * The book of Isaiah in the Old Testament included prophesies of a coming ‘Messiah’. » Where do | stand? — Spiritual expression through

« Jesus is one of the Trinity. (Y3 Aut2) * Most Jewish people are still waiting for the promised Messiah. art. (Y5 Sum2)

« Christians believe that Jesus’ death on Good | * The New Testament claims Jesus as fulfilment of prophesies of the Messiah. People * Gospel narratives of resurrection. (Y6 Aut1)
Friday was important. It was part of God's who believed this to be true divided from the Jewish people who didn't and became the « Christian beliefs about life’s purpose. (Y6 Sum1)
plan to bring salvation to his followers. (Y2 first Christians. « Islamic beliefs about life’s purpose. (Y6 Sum1)
Spr2) * ‘Christ’, comes from the Greek translation of Messiah, Khristos.

* Jesus was the Ultimate Sacrifice. (Y4 Aut2) « Christianity teaches that Jesus, through his Ultimate Sacrifice, has saved his people and

q>: » Worship is treating something as more will return to complete the Old Testament prophesies.
5| important than anyone else, like the way « In Islam, Jesus (or Isa), is considered a prophet and the Messiah promised to the
5| somepeople treat the king or royalty. Praise Israelites, who will return at the end of times. Muslims do not believe Isa was the Son of
2| is the saying of well done for something. God.
S Christian praise often happens through song | |, cpyristianity, belief in Jesus as the Messiah is very important. It as inspired art and
A and music. Prayer is the act of talking and music across the centuries
listening to God. (Y1 Sum2) ) o - ) I .

. . . » Many people find spiritual expression in creative activities such as art and music.

» Muslims believe Islam reached its ., L ) ) . L
completion through the Prophet » Handel's ‘Messiah’, was wrltten' by George Frederick Handel in 1741. It is inspired by and
Muhammad. The Qur'an is sacred and uses words from the Bible and is still performed today.
considered to be the actual words of God, as | * Art that has been inspired by the Christian concept of Jesus as the Messiah is displayed
told to Prophet Muhammad. (Y3 Spr2) in churches, public places and sometimes accompanies Handel's music.

+ A prophet is a chosen messenger of God.

(Y3 Spr1)
Theologians: As Social Scientists, pupils will: Social Scientists:
= | *Interpret Biblical text. (Y5 Spr2) *Recognise that conversations about religion and belief are complex in relation to *Begin to evaluate similarities and differences of
G | *Describe how beliefs might influence a Abrahamic understandings of Messiah. forms of expression within Hindu worldviews
£ | Christian’s life. (Y5 Spr2) «Explain how belief has been expressed in similar and different artistic forms within (locally, nationally and globally). (Y6 Spr1)
2| Social Scientists: Christianity. +Describe how beliefs impact choices in individuals’
2 *Identify similarities and differences in how «Explain ways beliefs impact choices in individuals’ lives, community and society. lives, community and society. (Y6 Spr1)
Q| artists have tried to express the Trinity. (Y3 «Describe how individuals, community and society can shape beliefs. *Explain how the context of individuals, community
Aut2) and society can shape beliefs. (Y6 Spr1)

Sacrifice Sacrifice Sacrifice

* Christians believe Jesus was the Ultimate « Christianity teaches that Jesus fulfilled the prophesies of the Old Testament of the * In Christianity, belief in Jesus’ death and
Sacrifice, bringing people back to God’s coming of a Messiah, a saviour. resurrection is important as it brings people to
presence. (Y4) Human Context salvation. (Y6)

v | Human Context « Events in history in different places have impacted (Christian) diversity. Human Context

“>) * Expression of belief can be seen locally, - Religious worldviews have significant impact on arts and culture. + Diversity within groups leads to diversity of
nationally and |n'ternat|ona.lly (!ocal focus — - Person, Time and Place: George Frederick Handel (German), 1685-1759AD, UK. expression (local, national, global). (Y6)
places of worship or contribution to local
community). (Y4)

« Events in history in different places have
impacted (Christian) diversity. (Y5)
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YCOI" 5: Summer 2

Where Do I Stand?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

 The way a person looks at the
world is called their

« Everyone inhabits a personal worldview. It is their own unique way of experiencing, interpreting and interacting

with the world.

* Gospel narratives of resurrection. (Y6 Au1)
« Different philosophical views of life’s

Disciplinary

«Interpret Biblical text. (Y5 Spr2)

*Describe how beliefs might
influence a Christian’s life. (Y5
Spr2)

Social Scientists:

«|dentify similarities and
differences in how artists have
tried to express the Trinity. (Y3
Aut2)

*Explain how belief has been
expressed in similar and
different artistic forms within
Christianity. (Y5 Sum1)

*Engage in conversations about the complexities of religion and belief.

*Explore how belief can be expressed in similar and different artistic forms.
+Explain ways beliefs impact choices in individuals’ lives, community and society.
*Express a consciousness of what influences their own worldview.

Philosophers:
*Philosophers explore how and whether things make sense.

+Philosophers engage with conversations about the human quest for knowledge and meaning.

°>’ worIdV|:ew. W? all ‘inhabit a « Our personal worldview changes as we experience new things. purpose. (Y5-6 CB Spr2)
'*E' \gﬁélgﬁf&e\"éhg;hofr Ti?:pw « Our personal worldview is influenced by many different things such as family, events, community, time and « Christian beliefs about life’s purpose. (Y6
[~} lace.
+ | experiences. (Y2 Aut1) place i - . Sum). ) .
g . Some peole choose o * Our personal worldview will influence how we think and respond to the world. « Islamic beliefs about life’s purpose. (Y6
5’, belongpto grganised religious » Some people's individual worldview is influenced by religious or non-religious belief. Sum)

groups. This can be a shared « Artistic expression can be a good way to explore and express a personal worldview.

religious Worldview. (Y2 Aut1)

Theologians: As Social Scientists, pupils will: Social Scientists:

*Begin to evaluate similarities and
differences of forms of expression within
Hindu worldviews (locally, nationally and
globally). (Y6 Spr1)

*Describe how beliefs impact choices in
individuals’ lives, community and society.
(Y6 Spr1)

*Explain how the context of individuals,
community and society can shape beliefs.
(Y6 Spr1)

Philosophers:

*Begin to evaluate some philosophical
approaches to abstract concepts such as
meaning and existence. (Y5-6 CB Spr2)

VCs

Human Context

* Expression of belief can be
seen locally, nationally and
internationally (local focus —
places of worship or
contribution to local
community). (Y4)

+ Events in history in different
places have impacted
(Christian) diversity. (Y5)

Knowledge & Meaning
«Different belief systems influence ideas of life’s meaning and purpose.

Human Context
« Events in history in different places have impacted diversity.

* Religious worldviews have significant impact on arts and culture.

* Person, Time and Place: Pupil’'s developing consciousness of their own personal worldview.

Knowledge & Meaning

«Different belief systems influence ideas of
life’s meaning and purpose. (Y6)

Human Context

« Diversity within groups leads to diversity of
expression (local, national, global). (Y6)

C:} Grange Primary Academy
\f The best in everyone™

—— M ®  Parof united Leaming




YCOI" 6: Au}umn I

Whg Is the Resurrection Significonl for Chrishians? -

Chri.sl'ianllﬂ

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

» The Christian Bible has two parts. The Old Testament includes
stories about how the world began (Genesis), God's relationship
with people (Noah, Exodus), histories, prophesies, songs and
rules. (Y3 Spr1)

* The New Testament contains stories about Jesus, and stories
that he told (parables). (Y2 Spr1)

« The Bible is organised into books, chapters and verse. (Y3 Aut1)

* The Bible was written by many different authors and contains
many different types of writing, inspired by God. (Y3 Aut1)

« Jesus is the incarnation of God (Y1 Aut2) and one of the Trinity.
(Y3 Aut2)

» The New Testament claims Jesus as fulfilment of prophesies of
the Messiah. People who believed this to be true divided from
the Jewish people who didn't and became the first Christians.
(Y5 Sum1)

* Christians believe that Jesus’ death on Good Friday was
important. It was part of God's plan to bring salvation to his
followers. (Y2 Spr2)

« Jesus was the Ultimate Sacrifice. (Y4 Aut2)

» The Gospels are four books of the New Testament that share different
versions of the narrative of Jesus' life, death and resurrection.

» The Gospel narratives of the resurrection have similarities and
differences: Matthew 28: -10; Mark 16: 1-8; Luke 24: 1-10; John 20: 1-
18.

» Most Christians would argue that the Gospel differences are not
materially significant and are due to time, perspective and narrator. The
similarities in substance of Jesus' resurrection are what is important.

« If it were concluded that the Gospel narratives were unreliable, that
Jesus' resurrection was a fiction, the consequences for Christian belief
are devastating. Paul claimed this in 1 Corinthians 15:14, “And if Christ
has not been raised, our preaching is useless and so is your faith.”

« Christianity is built upon the idea of Jesus, the Messiah, as ultimate
sacrifice. His resurrection brings salvation and brings sinners back to
God after the Fall.

« For a Christian, Christ’'s death means forgiveness and everlasting life in
God's presence.

« Christ's death and resurrection is significant to individual Christians.

« Christian understanding of life’s purpose. (Y6
Sum1)

Disciplinary

Theologians:

« Link concepts and vocabulary of ‘incarnation’, ‘sacrifice’,
‘resurrection’ and ‘salvation’. (Y2 Spr2)

«Describe different interpretations of the Ramayana. (Y5 Aut2)

«Interpret Biblical text. (Y5 Spr2)

+Describe the influence of people and historical events on
divisions in the Christian Church. (Y5 Spr2)

«Describe how beliefs might influence a Christian’s life. (Y5 Spr2)

As Theologians, pupils will:

«Explain how the Gospels connect with Christian beliefs and discuss their
reliability.

«Explain the influence of belief in historical events on Christian
worldviews.

«Explain theological similarities and differences within Christian
worldviews.

*Explain how beliefs in Jesus’ resurrection might influence a Christians
life, how they view the world and other people.

Theologians:

«Explain how the Genesis text connects with beliefs
and discuss the reliability of the source. (Y6 Aut2)

*Explain that religious texts can be interpreted in
different ways by different believers. (Y6 Aut2)

«Explain theological similarities and differences
within and between worldviews. (Y6 Aut2)

*Explain how beliefs about creation and science
might influence a person’s life, how they view the
world and other people. (Y6 Aut2)

VCs

Sacrifice

* In Hindu Dharma, fulfilling your duty may involve personal
sacrifice. (Y5)

« Christians believe Jesus fulfilled the prophesies of the Old
Testament of the coming of a Messiah, a saviour. (Y5)

Knowledge & Meaning

» Many human beings see they have responsibilities to others and
the world. (Y5)

- Evidence for God's existence is contested but still sought. (Y5)

Human Context

- Events in history in different places have impacted (Christian)
diversity. (Y5)

* Religious worldviews have significant impact on arts and
culture. (Y5)

Sacrifice
« In Christianity, belief in Jesus’ death and resurrection is important as it
brings people to salvation.

Knowledge & Meaning

«Different belief systems influence ideas of life’s meaning and purpose.

+Ideas of what happens after we die give meaning to human action on
earth.

Human Context
- Diversity within groups leads to diversity of expression (local, national,
global).

Sacrifice

« In many worldviews, personal self-sacrifices or
living a good life have beneficial, future
consequences. (Y6)

Knowledge & Meaning

*Philosophers cannot prove what happens after we
die so seek explanations, some of which consider
body and soul as separate. (Y6)

Human Context

« Diversity within groups leads to diversity of
expression (local, national, global). (Y6)

* Places and celebrations have significance to
individuals and communities in Hindu Dharma. (Y6)
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YCOI" 6: Au}umn 2

Are Religion and Science in Conflict?
Chrisl’ianlbﬂ

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

» The book of Genesis contains the story of
creation. It says that God made the world
from nothing in six days and that he
rested on the seventh day. (Y1 Spr1)

Scientists know that the universe started
from a tiny, incredibly hot point, which
then got bigger to become the vast
universe (Big Bang Theory). Many
Christian and Jewish people believe that
God caused the Big Bang. (Y1 Spr2)

.

* The Old Testament story of Creation is found in Genesis 1:1 - 2:3. It says that God made the world from
nothing in six days and that he rested on the seventh day.

« Understanding the genre of writing of Genesis might change our understanding and analysis of it. It could
be seen as a poem, a historical report or a story.

« Very few Christians see Genesis as a literal, historical account of the creation of the world.

» Thomas Aquinas (1225-1274) put forward the 'first cause argument'. This is the idea that everything must
have been caused by something else.

» Many Christians believe that God was the 'first cause', and caused the Big Bang.
» The Intelligent Design Argument was first associated with Socrates (470-399 BC) but argued and added

» Where do | stand? (Y5 Sum2)

* Philosophical ideas about life’s
purpose. (Y6 Spr2)

* Religious ideas about life’s purpose.
(Y6 Sum)

* Religious worldviews have significant
impact on arts and culture. (Y5)

% - Knowledge is an awareness of something tbo by g]ar)y otgers((i)ve': thg ydear§. It Zugges:‘s that t(?e gomplgx fgn((:jtionality of the world looks like it has
£ as true based on experience, education or e.e.n esigned, and what is designe 'mL.JST a\./e a designer, i.e. o. . . .
= evidence. Belief is something someone * William Paley (1745-1805), was a Chr]stlan phl'losopher V\{hO explalined. the_deS|gn arggment using the_
.g thinks is true without proof. Opinion is a ‘Watchmaker Analogy’. A design implies a designer, intelligent design implies an intelligent designer, i.e. a
v | view based on experience, but without creator deity.
sure knowledge. (Y4 Aut1) « Paley did not have the scientific understanding and evidence that we have today. He is a product of his
» We need to consider evidence and time.
reasoning to decide if something is » Charles Darwin's theory of natural selection and evolution showed that life on Earth did not have a
knowledge, belief or opinion. (Y4 Aut1) creator; living thinggs change and evolve due to natural processes.
» Many worldviews make claims about their | - Richard Dawkins (1941-) is an evolutionary biologist. In The Blind Watchmaker (1986), he said
idea of truth. (Y4 Aut1) evolutionary processes are not guided by a designer.
Darwin'’s theory of natural * Pope Francis is the head of the Catholic Church. He is able to reconcile his religious faith in God as
selection and evolution. (Y6 Aut2) creator with scientific explanations for the origins of the world. Through theological interpretation, he
does not see conflict with science.
Theologians: As Theologians, pupils will:
*Explain how the Gospels connect with *Explain how the Genesis text connects with beliefs and discuss the reliability of the source.
g‘ Ch."iSt.i?n beliefs and discuss their «Explain that religious texts can be interpreted in different ways by different believers.
= rellabfllty. (\_(6 Aut1) o *Explain theological similarities and differences within and between worldviews.
% .E\);s:]i'sn;:%mgjt?;ﬁivgfﬂzs::;;n F\'(S;i:ﬁ; *Explain how beliefs about creation and scientific evidence might influence a person’s life, how they view
2 : the world and other people.
0O | -Explain theological similarities and
differences within Christian worldviews.
(Y6 Aut1)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
« Evidence for God's existence is contested | <Different belief systems influence ideas of life’s meaning and purpose. *Philosophers cannot prove what
w | butstill sought. (Y5) Human Context happens after we die so seek
g Human Context - Diversity within groups leads to diversity of expression (local, national, global). explanations, some of which consider

body and soul as separate. (Y6)

+ldeas of what happens after we die give
meaning to human action on Earth. (Y6)
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Year 6: Spring |

In What Diverse Wags Do Hindus Build o Sense of Communil‘g?— Hindu

Dharma

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

» Brahman as the ultimate reality; Brahman
expressed through deities, particularly
Brahma, Vishnu and Shiva; murtis as
representations of deities (and the Trimurti
as representations of Brahma, Vishnu and
Shiva); and deities taking the form of
different avatars. (Y2 Sum1).

Diwali is a five-day family and community
celebration of harvest, light and good
defeating evil. It is celebrated by cleaning
the house; decorations; mandalas; lighting
Diya lamps; fireworks; food and sweets.
Lakshmi, the Goddess of wealth, is
worshipped. (Y2 Sum2)

Diwali remembers the story of Rama and
Sita found in the Ramayana. The Ramayana
is a story about Prince Rama, an avatar of
Vishnu the Preserver, and his wife Sita. It
tells how Rama rescued Sita from the
wicked demon, Ravana. There are lots of
versions of the story. (Y2 Sum2)

+ Hindus connect in diverse ways through celebrations and festivals, at home and in the wider
community. How a community celebrates depends on where they are in the world.

« At Diwali, many Hindus spring clean homes, give gifts and sweets, buy new clothes, decorate
homes, watch fireworks, light Diya lamps and create rangoli patterns.

* Holi is the festival of spring, colour and new life. Holi celebrates the story of Vishnu and the
legend of Holika and Prahlad.

« Celebrations of Holi are expressed through bonfires, putting grain in the fire and, on the next
day, throwing coloured powder and water. Many Hindus share food and presents.

« Pilgrimage is a journey of religious significance.

 For many Hindus, the River Ganges has spiritual significance, and many Hindus make
pilgrimages to significant places associated with the river.

* The Ganges runs through northern India and Bangladesh. The river has huge significance in
Indian and Hindu culture.

» Some believe the Ganges flowed from heaven to purify humans. Sometimes, the river is
referred to as 'mother' or 'she’.

« Kumbh Mela is a 55-day festival that takes place every twelve years. At the festival, pilgrims
visit and bathe in the Ganges, and take bottles of the river water back to loved ones.

+ Hindu pilgrims may visit important temples near the river.

+ Hindu understanding of life’s purpose. (Y6
Sum1)

Social Scientists:

*Recognise that individual and community
action can shape beliefs. (Y4 Spr2)
«Explain similarities and differences of forms

As Social Scientists, pupils will:

*Begin to evaluate similarities and differences of forms of expression within Hindu worldviews
(locally, nationally and globally).

*Describe how beliefs impact choices in individuals’ lives, community and society.

Social Scientists:

*Begin to evaluate similarities and
differences of forms of expression between
and within worldviews (locally, nationally
and globally). (Y6 Sum1)

impact on arts and culture. (Y5)

*Places and celebrations have significance to individuals and communities in Hindu Dharma.

| of expression within Hindu Dharma (locally «Explain how the context of individuals, community and society can shape beliefs. _ U o
o | and nationally). (Y5 Aut1) +Describe how beliefs impact choices in
é «Explain ways beliefs impact choices in individuals’ lives, community and society.
% individuals’ lives, community and society. (Y5 (Y6 Sum1)
wn | Autl) *Explain how the context of individuals,
o +Explain ways beliefs impact choices in community and society can shape beliefs.
individuals’ lives, community and society. (Y5 (Y6 Sum1)

Sum1)

*Describe how individuals, community and

society can shape beliefs. (Y5 Sum1)
" Human Context Human Context
K>) « Religious worldviews have significant -Diversity within groups leads to diversity of expression (local, national, global).
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Year 6: Spring 2

What Do Phllosophers Teach Us About Llfe's

PU.I"POSG?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

How Knowledge Will Be Built Upon

Substantive

: Humans are classified as
mammals (animals). (Y1 Sum1)

« History: In the Early Islamic
Civilisation, knowledge and wisdom
were central. The House of Wisdom
was built in Baghdad and scholars
from all backgrounds came to study
and learn from each other there. Ibn
Sin was an early Islamic doctor. (Y4
Spr)

* History: Knowledge of Ancient Greece,
and importance of knowledge and
wisdom in Athens. (Y3 Sum)

» Some philosophers claim humans are the only animal who have an understanding that they will one
day die and that this makes people question life’'s meaning.

« Philosophers cannot prove what happens after we die, so seek explanations.

+ Some philosophers see the soul (or mind) and body as different types of things.

« Ibn Sina (980-1025) was an early Islamic philosopher, who argued our souls (minds) are separate from
our bodies using the ‘Flying Man’ thought experiment.

» Other philosophers have argued that the soul (or self) ends with the body.

* Socrates (470-399 BC) was an Ancient Greek philosopher who lived in Athens, who believed in the idea
of a soul that lives in our bodies and goes to heaven when we die.

« Plato (428-348 BC) was another Ancient Greek philosopher, who also believed in the idea of an eternal
soul that would exist beyond the physical body.

« Plato’s ideas influenced many Christians, who may accept that life on Earth may not be great, but there
is something better to come for the soul.

« Hypatia (370-415) was a Greek philosopher. She believed that the soul would return to a divine being,
like God or gods.

+ Democritus (460-370 BC) was a Greek Philosopher who suggested life is given meaning by the pursuit
of pleasure.

* The pursuit of pleasure is known as hedonism. Some hedonists have seen this as intellectual pleasure,
others see it as a physical pleasure.

« Friedrich Nietzsche (1844-1900), a German philosopher, said people are never satisfied. This prevents
us finding meaning in life. This is known as nihilism.

« Simone de Beauvoir (1909-86) was a French Philosopher who challenged the idea of a divine plan. She
argued humans are born free, without a divine plan. This freedom is both a blessing and a burden.
Following human desire means we should not restrict others’ freedom to do so.

« Different worldviews have different
understanding of life’s purpose. (Y6 Sum)

Disciplinary

Philosophers:

*Explain different philosophical
answers to questions about God's
existence. (Y4 Aut1)

*Explain the Buddha's philosophical
answers to questions about the world.
(Y5 Spr1)

As Philosophers, pupils will:

* Begin to evaluate some philosophical approaches to abstract concepts such as meaning and
existence.

* Begin to analyse if an argument is logical and show awareness of divergent opinions.

+ Use appropriate evidence to support or counter an argument.

* Begin to explain connections between beliefs and behaviour.

VCs

Knowledge & Meaning

«Different belief systems influence
ideas of life’s meaning and purpose.
(Y5 Sum2)

Knowledge & Meaning
«Different belief systems influence ideas of life’'s meaning and purpose.

+Philosophers cannot prove what happens after we die so seek explanations, some of which consider
body and soul as separate.

«Ideas of what happens after we die give meaning to human action on earth.
Human Context
*Person, Time and Place: Diverse philosophers through time.

Knowledge & Meaning

«Different belief systems influence ideas of
life's meaning and purpose. (Y6)

+ldeas of what happens after we die give
meaning to human action on earth. (Y6)

Grange Primary Academy
The best in everyone™

Q&
Part of United Leaming

—N_ e




YGOI" 6: Summer I 8( 2

In this u,niE teachers should select the worldviews to focus on in depH’x, depending on the local context.

How Is an Underskanding of Lige's
Purposs Reglecked in People’s Lives?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

Substantive

» The way a person looks at the world is called their worldview.
We all inhabit a worldview, which is shaped and changed by
our life experiences. (Y2 Aut1)

» Some people choose to belong to organised religious groups.
This can be a shared religious Worldview. (Y2 Aut1)

» Some philosophers see the soul (or mind) and body as
different types of things. Some consider the soul (or self) to
continue after the body dies. Other philosophers have argued
that the soul (or self) ends with the body. (Y6 Spr2)

Hindu Dharma:

» Brahman as the ultimate reality; Brahman expressed through
deities, particularly Brahma, Vishnu and Shiva; murtis as
representations of deities (and the Trimurti as representations
of Brahma, Vishnu and Shiva); and deities taking the form of
different avatars. (Y2 Sum1)

» To many Hindus, dharma is understood as duty. A person's
dharma depends on who they are and what stage of life they
are at. Ancient Hindu teachings suggest there are four stages
of life called ashramas. These are student; householder;
retirement and sacred pilgrim (traveller). (Y5 Aut2)

Christianity:

» The New Testament claims Jesus as fulfilment of prophesies
of the Messiah. People who believed this to be true divided
from the Jewish people who didn’t and became the first
Christians. (Y5 Sum1)

« Christians believe that Jesus’ death on Good Friday was
important. It was part of God's plan to bring salvation to his
followers. (Y2 Spr2)

- Jesus was the Ultimate Sacrifice. (Y4 Aut2)

* There is diversity within Christian Worldviews, including the
Catholic, Protestant and Anglican Churches. (Y5 Spr2)

« Many worldviews consider that we all have a soul — the essence of you - that lives beyond the body.
» What people believe happens to the soul when the body dies may influence the choices people make in their lives.

« In practice, many people believe they should do good things because they are right, not because they are thinking about what
will happen when their body dies.

Hindu Dharma:
* Purusharthas are four Hindu goals for living.
* The first Purushartha is dharma, to fulfil personal duties.
 The second Purushartha is artha, working for honest success and to be able to provide for a family.
* The third Purushartha is kama, to enjoy life.
« The fourth Purushartha is moksha, which is to break out of cycle of reincarnation (samsara) so the soul (atman)
can reach oneness with the divine (moksha).

« Fulfilling dharma is individual to each person, so will be inherently diverse.

« In the Bhagavad Gita (an epic poem that takes place on a battlefield), Prince Arjuna must fulfil his dharma as a warrior by
battling unjust members of his family. Arjuna has a conversation with Lord Vishnu, expressing his fear of death. Arjuna is told
it is “like going to sleep, taking off your clothes and putting on new ones”.

+ Samsara is the cycle of death and rebirth, with the aim of reaching moksha (oneness with God).

* These beliefs have a significant impact on how Hindus live their lives, especially that living a good life will lead to a better
next life.

Christianity:

« Many Christians believe that, in the presence of God, their actions in life will be judged. Some Christians think this will happen
when they die, others that everyone will be judged at a future ‘judgement day’, and others that there is a personal judgement
followed by a final judgment.

« Heaven could be the result of good deeds. Some see this a literal place of paradise where a divine God rules eternally. Others
think of heaven more as the reward of being with God.

« Hell could be the result of bad deeds. Some see this as a literal place of fire, pain and punishment. Others that it is a
psychological state, the harm we do ourselves through division from God.

» Medieval art depicted graphically the idea of soul tortured in hell. Many Christians ask, would a loving God do this to his
people?

« In Catholicism, purgatory is considered a place in between heaven and hell, where a sinful soul can be purged.
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YGOI" 6: Summer I 8( 2

How Is an Underehanding of Lige's
Purpose Refbcbd in People's Lives?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

Islam:
» Muslims believe Islam reached its completion

God, as told to Prophet Muhammad. (Y3 Spr2)
« A prophet is a chosen messenger of God. (Y3
Spr1)

Judaism:

a day of rest. (Y1 Sum1)

» Shabbat is remembered differently across
different Jewish traditions and by individual
families. Some families have more strict rules
than others. (Y1 Sum1)

Substantive

may clean the house to prepare for Shabbat.
Some Jewish families have very strict rules
about what counts as work. They count

on as work. This means they need to prepare
food in advance. (Y1 Sum1)

Buddhist:

» The Buddha taught Four Noble Truths: 1.
Suffering inevitably exists in life because life

things. 4. Ending suffering can be achieved by
following the Eightfold Path. (Y5 Spr1)

* The Eightfold Path (the middle way) has three
elements of morality, meditation and wisdom
(the Threefold Way). (Y5 Spr1)

through the Prophet Muhammad. The Qur'an is
sacred and considered to be the actual words of

+ Shabbat is a weekly Jewish celebration involving

» Many Jewish families believe they should do no
work during Shabbat, as it is a day of rest. They

shopping, cooking, driving or even turning things

isn't perfect. 2. Suffering is caused by our desire.
3. Suffering can be ended if people stop wanting

Islam:

* Most Muslims believe in life after death. They believe they must live morally in submission to the will of Allah. If this is life’s purpose, then it
influences what happens after death.

« Islam teaches humans have free will and will be held responsible for their intentions and actions on Earth. These are recorded and taken
into account on the ‘Last Day’ or ‘Day of Judgement'.

« A person’s soul is believed to be judged based on what they did in their lifetime. The soul is then given a new body - bright or dark —
depending on their deeds. Pure souls will be bright and be rewarded. Impure souls will be dark and be punished, the soul will then wait,
knowing its fate, until the last day.

» Muslims believe that the Angel Israfil will blow the trumpet and all creation will be destroyed. The second trumpet blow is the resurrection.
Some think this will be physical, so bodies need to be buried. Most Muslims think it is the soul that is taken to the afterlife.

* In Islam, Jannah (Paradise) is a beautiful place with material rewards for a good life.

* In Islam, Jahannam, (Hell) is a place of suffering and pain, and where those who reject the teachings of the prophets go. This is described
as a fiery place of torture, but many Muslims believe the language of the Qur'an to be symbolic to deter people from committing sin.

» Some Muslims think that hell is only temporary, and that the forgiving Allah will eventually allow all people to heaven.

Judaism:

« Jewish teachings are unclear on what happens after death.

» Many Jewish people believe what is important is how a person lives their life and what happens after death should be left to God. Good
deeds should be done for their own sake.

« In the Mishnah it says: “Be not like servants who serve their master for the sake of receiving a reward”. (Ethics of the Fathers 1:3).

» Some Jewish people believe there is some kind of life after death, as the idea of a soul that will return to God is mentioned in some
traditions.

» Some Jewish people believe there will be some kind of eventual judgement when good deeds will be rewarded and bad deeds will be
punished, but how is not clear.

» Many in Orthodox Judaism consider that if there is to be judgement, they must follow the rules set down in sacred text strictly including
observing Shabbat and keeping the 613 Mitzvot (Jewish laws).

» Many in Orthodox Judaism are still awaiting the Messiah when the world will be different.

* Many in Progressive Judaism see the Jewish laws as in need of interpretation for a modern age, while still needing to live a moral life.

Buddhist:

* There is huge diversity in Buddhism.

« Many Buddbhists believe that the Buddha taught that we are in a cycle of rebirth because we have attachments in life through bad actions.
* Good actions in life can lead to a higher level of rebirth.

« Being human is a gift, if it is wasted your next cycle of rebirth may be a lower level of rebirth.

« Buddhists aim to break the cycle of rebirth and attain Nirvana through enlightenment.
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YGOI" 6: Summer I 8( 2

How Is an Underehanding of Lige's
Purpose Refbcbd in People's Lives?

Required Prior Knowledge

Knowledge to Be Explicitly Taught

Humanism:

« Humanism is a non-religious worldview (Y1 Sp2). Humanists
believe that they have one life and the purpose of it should be to
make themselves and others as happy as possible. (Y3 Spr1)

» Some humanists seek human happiness by choosing to follow an
agreed set of Ten Commitments. These are a moral way of living
life. Humanists do not do things because they think they will be
rewarded in heaven; most humanists do not believe there is
anything beyond this life (Y4 Spr1).

Humanism:
* Humanism is a worldview that suggests we have one life.

» Some humanists suggest we cannot remember before we were born and death will be like that too. No soul will live on
because the essence of us is dependent on the physical systems of our body and brain.

» Humanists advocate for living the best life we can, as we don't get a second chance.
» Many humanists believe we have a responsibility to look after the world for future generations.

the world. (Y5)

» Buddhist Dharma seeks to end suffering through reaching
enlightenment. (Y5)

- Evidence for God's existence is contested but still sought. (Y5)

v
2 | sikhi: ~ (alternative option to Buddhism):
g + Another religious group is Sikhi. A follower of Sikhi is called a « In Sikh teachings, the soul must be reincarnated through many cycles of life in order to purify itself, becoming one with
i Sikh and their place of worship is called a Gurdwara. (Y2 Aut1) Waheguru and escaping from the cycle of death and rebirth (mukti).
'g « Sikhi originated about 500 years ago in the Punjab region of India. | * The cycle of life and death can take animal or human form, but only in the human form can a soul understand right and wrong
2] (Y5 Spr1 Additional) and decide on ‘intentional action’.
+ Sikhs believe in One God, symbolised by the Ik Onkar. (Y5 Spr1 « Good actions, right choices and remembering God can be rewarded with merit and followed to avoid punishment.
Additional) . . * The Guru Granth Sahib teaches: “Those who meditate on God attain liberation. For them, the cycle of birth and death has
* There are ten hum'an‘Gurus (meanln.g.teacher) whose teachings been completed.”
are respected in Sikhi. (Y5 Spr1 Additional) A ) . L ) . ) .
« The eleventh Guru is the Guru Granth Sahib. a collection of » Many Sikhs believe they can gain merit in life and achieve mukti by following the teachings of the Gurus and the Three
wisdom of the Gurus in the form of a book.l(YS Spr1 Additional) Principles of Sikhi: (1) Remembering God, (2) Honest Work and (3) Sharing what you have.
« Today, many Sikhs live by three principles: (1) Remembering God,
(2) Honest work and (3) Sharing what you have. (Y5 Spr1
Additional)
Social Scientists: As Social Scientists, pupils will:
2| <Recognise ways beliefs about giving impact peoples’ choices in *Begin to evaluate how ‘religion’ and ‘belief’ mean different things depending on people’s religious or non-religious worldview.
g everyday life, community and society. (Y4 Spr2) «Recognise that conversations about religion and belief can be controversial.
B | -Describe how beliefs impact choices in individuals’ lives, +Begin to evaluate similarities and differences of forms of expression between and within worldviews (locally, nationally and
g community and society. (Y6 Spr1) globally).
A | “Explain how the context of individuals, community and society can [ «pescribe how beliefs impact choices in individuals'’ lives, community and society.
shape beliefs. (Y6 Spr1) Explain how the context of individuals, community and society can shape beliefs.
Sacrifice Sacrifice
* In Hindu Dharma, fulfilling your duty may involve personal +In many worldviews, personal self-sacrifices or living a good life have beneficial, future consequences.
sacrifice. (Y5) Knowledge & Meaning
o Knowledge & Meaning «Different belief systems influence ideas of life’'s meaning and purpose.
g + Many human beings see they have responsibilities to others and «Philosophers cannot prove what happens after we die so seek explanations, some of which consider body and soul as

separate.
+ldeas of what happens after we die give meaning to human action on earth.
Human Context

- Diversity within groups leads to diversity of expression (local, national, global). C\>
\cr
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Progression: Substanive Knowleclge

Many Christians seek
to understand God

through stories about
Jesus and stories told

Many Christians
express God's
importance through
diverse prayer, praise
and worship.

There is evidence of
Christianity in local

communities. by him (parables)

Christianity

The Bible teaches Christians that
God was responsible for creating
the world and humans have a

How do
Christians
show God is

opsps. . Planned
responsibility to look after it. "‘:l;".,‘:;"‘ TR T
INCs
’ ontin Why are symbols
Adam and Eve broke God's rule, o) oo o rat dae
i i i some Jews) it
the first sin, separating humans SR h?;ﬂ;g’
from God. Shabibat?
What questions What do s Where do
. R does the from the Bible
Christmas is celebrated by many GG reweal about Bl G
L make us ask? what Ged s like?, G e
Christians to remember the
incarnation of Jesus Christ, a e e iy does Haw do people
. . e H er matter make maral
special gift from God who would werld far Christians? decisions?
be a saviour. Planned
tivith nd ‘What do How have
a(er:\ﬂne::i mmgﬁw sen:es teuu:l: artr;;s u::ed
. ontiny bout Hindu El to
People today have different T B e ST

How do

celebrations

give Hindus a Lile

beliefs and celebrate them in

different ways. We learn about\ Shimls
different religious festivals and
how they can be celebrated by

families.

Many Christians express
belonging through the
symbol of the Cross, the
Bible, the church as a place
of worship and actions,
such as baptism.

The history of the
writing and
construction of the
Bible influences
how different
people think about
it and interpret its
contents.

Spirit. The

&>

—_—

—_—
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Many Christians
believe God is
Trinity; One God as
Father, Son, Holy

significance of this
is often explored
through symbolism.

Easter reveals core
Christian beliefs about
Jesus' life, death and
resurrection and
humanity’s salvation.

Ritual animal sacrifice to make amends with God originates from ancient
Jewish tradition illustrated in the Biblical story of Abraham and Isaac.

Christianity teaches that Jesus' ultimate sacrifice means people now
need only repent for their sins to be forgiven.

Many Christians see injustice in the suffering of others and believe they
should make personal sacrifices both to please God and help others.

Many Christians believe that the Old Testament
prophecy of a Messiah (Isaiah) is fulfilled in
Jesus Christ’s ultimate sacrifice. Handel's
Messiah and other art works seek to express the
spiritual significance of this belief.

What do
wWe mean
by truth?

and science in \

e Despite differences in the Gospel narratives of
mean? e the resurrection of Christ, the belief is key in
o da — —— Christian Theology as Jesus' defeat of death
think about events in his ways do Hindus i i iliati i
e T R brlrjgs salvapon and a re_cqnmlllatlon'wnh God to
and sacrifice? believers. Without the religious ‘truth’ of
o o peopte — v do resurrection Christianity becomes ‘meaningless’.
contribute to
octey? sefforig? Upee prposes
I [ The Genesis account of creation can be
T text belp Hindus il interpreted in different ways. Despite historical

understanding
of life’s purpose
reflected in

TIslamic diversity? Dharma?

debate about the origins of the world, most
Christians now do not consider Genesis a

MH;:"MS ) Hmh:aifmndu people's Lives?

an S . - . .

belief shaped expreszed in historical, factual account. Most Christians
our area? worship?

reconcile their belief in a ‘creator God’ with

tey Stage modern scientific explanations.
3

Many Christians believe that their actions in life
will be judged. In practice, most Christians
believe they should find purpose in life through
doing good things because they are right, not
just for the reward in Heaven.

2021 Census data
reveals 46.2% of the
population identify
as ‘Christian’.

Many Christians turn
to Biblical teachings
for moral guidance.

Christianity spread and diversified due to the influence of
different people and events including: the Great Commission,
Roman Empire, Nicene Creed, Great Schism, Martin Luther,
Henry VIII, local representation.
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Progression: Substanive Knowleclge

Many Sunni Muslims express their beliefs by following the Five Pillars of Sunni Islam (obligations). These
4 impact daily life in different ways.: The Shahadah (declaration of faith - Tawhid);, Salah (prayer), Zakat (charity),
Sawm (fasting during Ramadan), Hajj (pilgrimage to Makkah).

Islamic diversity may be due to traditions and culture or interpretation of the Qur'an. ljtihad is the struggle to
understand the Qur'an's words in today’s context.

, . o ) . ) o . Ritual animal sacrifice to make amends with
The Qur'an teaches modesty in dress, and this is interpreted differently particularly in an individual's choice of God originates from ancient Jewish tradition

hijab. Wearing a hijab has significance to some Muslim women, such as Olympic fencer Ibtihaj Muhammad. illustrated in the Biblical story of Abraham and

Isaac and the similar Qur'anic story of Ibrahim
and Ishmael. Many Muslims remember this
story at Eid-ul-Adha.

(How do Where is Judaism, Christianity and Islam are often
‘What do . . .
There may be evidence of o shaw God is retigion in our How/do we mean where do e called the Abrahamic faiths, tracing common
actlvitles al " them 2 Muslim by truth? A . : .
Islam in local communities. s and :e ?mm community E’iﬁrj‘: Christians? lineage and beliefs, such as monothelsm_, back
i iy are symoe e i s T ot ave e more than 3000 years to Abraham/Ibrahim.
some Jewish daily life? ey and science in .. . N .
famles during iy i iy Messiah impscts confie? Many Muslims see injustice in the suffering of
Shabbat? i .
e S - - e others and believe they should follow the
What questions ‘What B es How How have In at diverse . ’
doas the fram the Eible e people think abaut avents in histery waus do Hindus teachings of the Qur'an and the example of
creation sicry iveal about come from? Bt shaped Chiistian o] Muhammad and make personal sacrifices both
o da s to please God and help others.
o made nowiopega | rowioperle oo
the world? decisions? society? 5:&:?,,:? ‘lff:f: ;:r:::,t
ot hi har le
activities and How have How have w does sacred .
People today have different o] by does artists sed it o o Case study: Dr Hany El-Banna and Islamic
beliefs and celebrate them “Freion. o christians? expeess Ty i sty “Drarmet ﬂf"'l';'ﬂﬂ"dhs Relief charity.
B's purposs
in different ways. We learn Haw d How has How are Hindu
w da Aekrntion Lzsl.lves’
about different religious \ peaple g(ru:en:.e.::;:- e e expresmiiin -
festivals and how they can belanging? cur e worship? ) L
be celebrated by families. Most Muslims believe in life after death. They
Key 5‘“9‘3 believe they must live morally in submission to
the will of Allah. If this is life’s purpose, then it
influences what happens after death.
. - - . . 2021 England and Wales Census For many Muslims this is a motivation to follow
Islam is a monotheistic religion, which Muslims data reveals 6.5% of the : : , : B
) . : . T : . o, the teachings in the Qur'an and live a good life.
believe reached its completion through revelations population identify as ‘Muslim’. ‘ _ ‘
received by the Prophet Muhammad in present-day In practice, most Muslims believe they do good
Saudi Arabia, in the years 610-632. These During the life of Muhammad there was unity within Islam. After his death, things because they are right, not just for the
revelations were later written down and form the disagreements over succession led to diversity within the religion, including Sunni, reward in Jannah (paradise).
Qur'an (considered the word of Allah). Shi'a and Sufi schools of thought.
Prophet Muhammad'’s wisdom is also respected in Khadija, Aisha and Hafsa are important women who influenced the development of
the form of the Sunnah and Hadith. early Islam. Khawlah bint al-Azwar was a female warrior in the early battles of Islam.
The city of Makkah and the Kaaba (God's house) are Diversity of Islamic expression may be shown in: prayer, observance, worship,
important places in Islamic history. tradition and celebration.
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Progression: Substanive Knowleclge

Judaism

People today have different
beliefs and celebrate them
in different ways. We learn
about different religious
festivals and how they can
be celebrated by families.

Shabbat is a weekly ‘day of rest’
linked with God’s example in the
story of creation. Shabbat is

marked in many Jewish families

through diverse symbolic
artefacts and practices.

Planned
activities and
enhanced
continuous
provision

Planned
activities and
enhanced
continuous
provision

/

Many Jewish people express
belonging through the symbol
of the Star of David, wearing of

There may be evidence
of Judaism in local
communities.

Some Jewish families express the
importance of freedom through
remembering the story of Moses and the
Exodus of the enslaved Hebrews from

Egypt in practices at Passover including
the Seder meal.

How do
Christians Where is Why is the
What do
show God is fﬂm‘c our AT resurrection
important to ) by truth? significant for
them? community? Christians?
are symbols
impartant to What does what doss How has "“‘;ff Ave religion
some Jewish it mean to Mes:l:hm as c:s and science in
_fun;lhi:;:gmg be frea? arti? pa conflict?
What questions What do stories Where do How do How have Inwhat diverse
does the from the Bible Tslamic beliefs people think about events in history ways do Hindus
creation story reveal about come from? poverty, justice shaped Christian build a sense of
make us ask? whaot God is Like? : and sacrifice?
o e ot e Howdopsple  Howdoperle i osoas
er er make m contribute to
the world? for Christians? decidona? explain ‘teach us about
3 suffering? Life's purpose?
Why does ‘What de our How have How have people How does sacred
Christimas matter senses tell us artists used and events in text help Hindus
o Chrictians? about Hindu symbalism to shaped understand How is an
: worship? express Trinity? Tslamic diversity? Dharma? understanding
of life’s purpose
How do reflected in

the kippah and/or tallit, the
Torah, the synagogue as a

place of worship.

celebrations
give Hindus a

What is
the Bible?

The Torah teaches Jewish
people that God was
responsible for creating the

religion and
belief shaped
our area?

How are Hindu
beliefs
expressed in

worship?

2021 England and
Wales Census data
reveals 0.5% of the

world and humans have a

responsibility to look after it.

Adam and Eve broke God's
rule, the first sin, separating

humans from God.

population identify as
‘Jewish’.

&>

—_—
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Key Stage
3

yo

Ritual animal sacrifice to make amends with
God originates from ancient Jewish tradition
illustrated in the Biblical story of Abraham and
Isaac.

Judaism, Christianity and Islam are often
called the Abrahamic faiths, tracing common
lineage and beliefs, such as monotheism, back
more than 3000 years to Abraham/lbrahim.

Jewish teachings on what happens after death
are unclear. Many Jewish people believe what
is important is how a person lives their life and
what happens after death should be left to
God. Good deeds should be done for their own
sake.

There are differences in interpretation within
Judaism such as Orthodox and Progressive
schools-of-thought.



Progression: Substanive Knowleclge
\&

Many Hindus believe Brahman (Ultimate Reality) is in everything and everyone. The aum symbol is widely
used to represent Brahman and in mediation.

Murtis are representations of the deities. They have symbols that represent what the deity - and that aspect

of Brahman - is like. They help Hindus focus their worship. Trimurti means 'three forms' and includes Many Hindus connect in diverse ways through

Brahma, Vishnu and Shiva. They each show some of the aspects of the Brahman.

Hindu

Dharma

Hindu worship takes many forms in the home or mandir and may include puja, appealing to all the senses.

celebrations and festivals, at home and in the wider
community. How a community celebrates depends
on where they are in the world. Local Hindu
communities may connect through celebrations of
Diwali and Holi.

Some Hindus make pilgrimages to places of
spiritual significance.

What do Where do r:_"mmrri:cll:n
There may be evidence o Haw do e T stand? st for Case study: The Ganges runs through northern
of Hindu Dharma in enhanced express = India and Bangladesh. The river has huge
continuous why are symbols their 9 g
local communities. provision btz Delefer, e How has hetief Dol significance in Indian and Hindu culture. The
somea sacrifice . .
il s mean? Messlah Impacts canfiict? Kumbh Mela is a 55-day festival that takes place
: every twelve years on the river.
What questions Where do How do How have Inwhat diverse
does the Tslamic beliefs people think about events in history ways do Hindus
creation story come from? poverty, justice shaped Christian build a sense of
make us ask? : and sacrifice?
How da What do
Haw: do people How do people et . . X .
s make moral contrinute to i (Fhiasophers Many Hindus believe that a person must fulfil their
decisions? society? " . .
e d suffering? il personal dharma, they may do this by pursuing
activities and —— How have How have people How daes sacred Purusharthas, four Hindu goals for living. The aim
enhanced ATy artists used and events in text help Hindus . b k f h | f . .
continuous istnas e symbolism o history shaped understand How is an is to break out of the cycle of reincarnation
provision waorship? express Trinity? Tslamic diversity? Dharmg? understanding
of lfe's purpose. 4— (Samisara) so the soul (atman) can reach oneness
. el How ha H Hi peliectadE i ivi
People today have different ek celetrations hatie v B people's Lives? with the divine (moksha).
: they belang? AL the Bible? belief shaped expressed in . o .
beliefs and celebrate them of eur area? worship? These beliefs may have a significant impact on

in different ways. We learn
about different religious
festivals and how they can
be celebrated by families.

sense
/ “mm’/

Many Hindus express belonging
through diverse family and
community celebrations including
Jatakarma, Raksha Bandhan and
Diwali.

2021 England and
Wales Census data
reveals 1.7% of the
population identify as
‘Hindu'.

Hindu Dharma is a pantheistic religion. This
is a belief that 'God' exists in, and is the
same as, everything’ — an ultimate reality,
known as Brahman.

Worship is important to many Hindus as a
way of connecting with the reality of
Brahman within themselves.

&>
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how a Hindu lives their life, especially that living a
good life will lead to a better next life.

Key Stage
3

Many Hindus believe their dharma includes duty to: themselves,
their family, the world around them, God and other people.

The Ramayana exemplifies how dharma is different for different
people.

A person's dharma depends on which stage of life they are at.
Ancient Hindu teachings suggest there are four stages of life
called ashramas. These are student, householder, retirement and
sacred pilgrim (traveller).



Progression: Substanive Knowleclge

There may be evidence
of Buddhism and Sikhi
in local communities.

Buddhism

Planned
activities and
enhanced
continuous
provision

Planned
activities and
enhanced
continuous
provision

/

People today have different
beliefs and celebrate them
in different ways. We learn
about different religious
festivals and how they can
be celebrated by families.

(Sikhi)

Spiritual journey of Siddhartha Gautama (the Buddha). *How do Sikhs think
*Y5 Sprl -

Alternative unit

about equality and
service?

The teachings and philosophy for life of the Buddha including the
Four Noble Truths and the Eightfold Path with the aim of ending
suffering and reaching enlightenment. The Eightfold Path has three
elements of morality, meditation and wisdom (the Threefold Way).

Guru Nanak taught equality, justice and service. His
followers became known as Sikhs, and Sikhi

Buddhists feel the i f i |
Some Buddhists feel the idea of a creator God is not relevant to developed around belief in One God.

humanity. Some say this means that Buddhism is not strictly a
religion but a philosophy. The teachings and wisdom of the ten human Gurus
are gathered in the Guru Granth Sahib, the eleventh
and eternal Guru, respectfully kept in the Gurdwara.
Sikhs today aim to live by three principles:

remembering God, honest work and sharing what you

‘What do
religion .C our o do o m“:l;' |2p:;:1$ have.
Muslim: truth? . . . . .
G community? Pl = Belief in the oneness of humanity and equality is
e rat doee s hat dose How naspatief shown in the langar, where everyone sits and eats
R e slally tfe? sacrfice Mession mpacts o together. Sewa, meaning selfless service, is an
Shacbats : important practice developing compassion as a way
What question: What do stori How da How ha In what dit i
Ui the From the Bible. e people think about vende i Witery v aormas  Of serving God.
creation story reveal about come from? poverty, justice ped Christian build a sense of
make us ask? whaot God is Like? : and sacrifice?
How da What do
does How do people How do people il e . . o
e Easter matter make moral contrinute to i (Fhiasophers NB. Option In Yr 6 Sum to include Buddhism.
far Christians? decisions? society? cuffering? Life's purpase?
- — = Many Buddhists believe that the Buddha taught that
‘What do How have How have How d red . .
e soncer tell s ariste used and evenis ‘et e Heels g Weareina cycle of rebirth because we have
al . . .
o Christians? cbout Hedu S e el TRl it S attachments in life through bad actions.
of life’s purpose
el How ha H Hind peliectadE i inli i
e celeons e ot o ere i poonio's Lvas? Gogd actions in life can lead to a higher level of
they belang? QV;L of “ the Bible? belief shaped expressed in rebirth.
belonging? our area? worship?

Being humanis a gift, if it is wasted then your next
cycle of rebirth may be lower.

Buddhists aim to break the cycle of rebirth and
attain Nirvana through enlightenment.
2021 England and Wales Census
data reveals 0.5% pf the
population identify as ‘Buddhist’
and 0.9% identify as Sikh.

NB. Option in Yr 6 Sum to include Sikhi.
Many Sikhs believe that Waheguru (God or eternal being) exists in everything.

The soul must be reincarnated through many cycles of life in order to purify itself and become one
with Waheguru and escape from the cycle of death and rebirth (mukti).

The cycle of life and death can take animal or human form, but only in the human form can a soul
understand right and wrong and decide on ‘intentional action’ (karma).

Many Sikhs believe they can gain merit and achieve Mukti by following the teachings of the Gurus
and the Three Principles of Sikhi: Remembering God, Honest Work and Selfless Service.
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Progression: Substanive Knowleclge

Humanism &
Non-Religion

Some people do not believe in
God and do not believe the world
was created by an outside power.

Humanists are one group of

people who do not believe in God.

They only look for a scientific
explanation of where the world
came from.

People today have different
beliefs and celebrate them in
different ways. We learn about
different religious and non-
religious festivals and how they
can be celebrated by families.

/V

Humanists rely on their own judgement about what
is right and just in society, and what will make
people happy. Some humanists choose to follow
an agreed set of Ten Commitments. These are a

There may be evidence
moral way of living life, including altruism.

of non-religion in local
communities.

explore their own

Humanists do not do things because they think worldview through art.

they will be rewarded in heaven; most humanists
do not believe there is anything beyond this life.

How do
Christians Where is Why is the
show God is religion in our ik ot Where do resurrection
Planned Important to Local [ay il e mean I stand? significant for
activities and ‘them? community? Muslims il Christians?
e whyare syras e
© uous are symbols
provision important to What does beliefs in What does How has belief Are religion
soma Jewish it mean to dally Life? sacrifice esus as the and science in
families during be free? frean? Messiah impacts canflict?
Shabbat? art?
What questions What do stories Where do How do How have Inwhat diverse
does the from the Bible Tslamic beliefs people think about events in history ways do Hindus
creation story reveal about come from? poverty, justice shaped Christian build a sense of
make us ask? whaot God is Like? : and sacrifice?
worsse S e onsepwre L s /
e e make m contribute to
the world? explain ‘teach us about
far Christians? decisions? society? suffering? life's purpase?
Planned
activities and Why does ‘What do our have How have people How does sacred
enhanced Christmas matter senses tell us artgts used and events in text help Hindus
continuous o Christlans? about Hindu s lism to history shaped understand How is an
provision - worship? Trinity? Tslamic diversity? Dharma? understanding
o e
How
How do How has How are Hindu q
penple shaw celebrations e religion and beliefs people’s Lives?
they belang? give Hindus o Bible? belief shaped expressed in
sense of our area? worship?

/ Key Stage
3

2021 England and Wales Census data
reveals 37.2% of the population
identify as ‘no religion’ (an increase of
12 percentage points since 2011).

Expressing belonging is an important
part of many people’s lives whether
they identify as religious or not.

A person who believes in God is called a theist, a person who does not believe in God is called an atheist, a
person who is not sure about God’s existence is called agnostic. These are all different worldviews.

Humanism is one example of a non-religious worldview. Humanists believe that they have one life, and the
purpose of life is be to be as happy as possible. This includes making other people happy.

Many humanists use the symbol of the Happy Human to represent their beliefs.
Many humanists believe that people should chose to be good without God’s influence on their lives.

C:> Grange Primary Academy
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Opportunity for pupils to

Charles Darwin's theory of natural selection
and evolution showed that life on Earth did
not have a creator; they change and evolve
due to natural processes.

Richard Dawkins (1941-) is an evolutionary
biologist (and atheist). In ‘The Blind
Watchmaker’ (1986), he said evolutionary
processes are not guided by a designer.

Many philosophers have argued that the body
and soul (or self) are separate and the soul
may live on in some way, possibly as part of a
divine plan (lbn Sina, Socrates, Plato,
Hypatia).

Others have argued that the soul (or self)
ends with the body and meaning (if there is
any) must be found in life e.g. Democritus
(hedonism) and Nietzsche (nihilism).

Simone de Beauvoir (1909-86) argued
humans are born free, without a divine plan;
that freedom is a blessing and a burden.

Many humanists advocate for living the best
life we can, as we don't get a second chance.

Many humanists believe we have a
responsibility to look after the world for
future generations.



Progression: Disciplinorg Knowledge

Theologians link that Christians and Jewish people share the same story of Theologians retell stories about
how the world was created by God, found in the Bible and the Torah. Jesus and link with Christian ideas
Theologians connect that the story teaches Christians and Jewish people about God and how to behave.
that they have a responsibility to look after God's creation. Theologians retell parables and
Theologians consider the belief that the Creation story shows that God had Zu%ges(tjvr\:hat thiy Leveal about
ThEOl.Ogg a special relationship with humans, but human beings make mistakes. odandhow to behave.

Theologians infer how Islamic beliefs

N 3-4 developed based on events.
Theologians understand the significance of
the Qur'an being considered the word of
God revealed to Muhammad as the Final

Year1-3

Planned

acvies and Prophet.
continuous . .
provision Theologians recognise there are

differences within Islam, such as Sunni and

Shi‘a.
. . from the Bible mic =
Theologians link the story of “ &%ﬁr&? Et:n;f:i!’r
the Nativity with Christianity. -
Theologians understand that _ e How do peogla Theologians interpret the Bible to try to
Christians believe Jesus was a for Christians? decisions? understand the concept of God as Trinity:
special baby, the incarnation of Furios and e at do our How have Father, Son and Holy Spirit. One but also
God. TN O femien el three.
provision TN worship? express Trinity?

Theologians recognise that Theologians recognise that the Trinity is

Christians show how important m"&::&..
Christmas is by getting ready e
during Advent.

Theologians link events of Holy Week with Theologians consider how some Christians might interpret Biblical text.
Christian beliefs about Jesus.

How do . . P
celebrations (TS inherently mysterious, and Christians try to
give Hindus a the Bble? L .

;i‘;:%, make sense of it in different ways.

Theologians infer how Christian beliefs developed based on events.
Theologians link concepts and vocabulary of
‘incarnation’, ‘sacrifice’, ‘resurrection’ and
‘salvation’.

Theologians consider that questions of the reliability of scripture are
complex influenced by authorship, audience, purpose, genre, translation
and history.

Theologians understand that beliefs about Easter

L Theologians recognise there are differences within Christianity, such as
are expressed in diverse ways.

versions of the Bible.
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Progression: Disciplino,rg Knowleclge

w Theologians describe the influence of historical events on Theologians interpret Biblical text.

Buddhist worldviews. Theologians describe the influence of people and historical events

' Theologians describe theological similarities and on divisions in the Christian Church.

differences within and between worldviews. Theologians describe theological similarities and differences within

Th@Ol.Ogg Theologians describe how Buddhist beliefs might influence Christian worldviews.

a person’s life, how they view the world and other people. Theologians describe how beliefs might influence a Christian’s life.

Year 4 — 6

Theologians explain how the Gospels connect
iy i the / with Christian beliefs and discuss their reliability.

resurrection
. by et sigiicant for Theologians explain the influence of belief in
; : : historical events on Christian worldviews.
Theolqglans recognise how bgllevers ) g bt s vow fos et —— _ . _ o
might interpret different texts in o : 2 sacrfice il av-::;ﬁ:’em Theologians explain theological similarities and
AT r mean? H

different ways. differences within Christian worldviews.

. . . . Wha vhat do How da In what diverse . . . . )
Theologians identify the influence of i i people think abaut events in history waye do Hindiie Theologians explain how beliefs in Jesus
historical events of Easter on ' & - e s e resurrection might influence a Christians life, how
Christian worldviews. . P o da s they view the world and other people.
Theologians identify similarities and - P conrite o e rionh e ot

X oo i suffering? Life's e . . .
differences within and between the — — Theologians explain how the Genesis text
H H 1 r ] How Ve w does sac . . . . .1
Abrahamic faiths. : e T . connects with beliefs and discuss the reliability of
) i shaped understant How is an

Theologians identify how beliefs in ' or prese Tr Telomic drversi Sty e the source.

God as most important might [ e How r et Theologians explain that religious texts can be

|nf|uerr1]ce a plfirsor(]js ||;:e. how tlhey ve Hind beie ehaped enpresseat i interpreted in different ways by different believers.

view the world and other people. our area? warship?

peop Theologians explain theological similarities and
Key gtﬂge differences within and between worldviews.
Theologians explain how beliefs about creation
and scientific evidence might influence a person’s
life, how they view the world and other people.
Theologians identify the influence of historical Theologians describe different interpretations of the Ramayana.

events on the development of Islam. Theologians consider if sources of Hindu sacred text are reliable.

Theqloglans' identify similarities and differences Theologians describe the influence of historical events on worldviews.
within Islamic schools of thought.
Theologians describe theological similarities and differences within and

Theologians consider how beliefs might between worldviews

influence a Muslim'’s life, how they view the
world and other people. Theologians describe how beliefs about Dharma might influence a
Hindu's life, how they view the world and other people.
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Progression: Disciplinorg Knowledge

Philosophy

Philosophers ask questions about the story of Moses. Philosophers suggest
a reason why a Jewish person might believe elements of the story.

Philosophers connect the story of the enslaved Jewish people being freed
with ideas of right and wrong. Philosophers consider why freedom is
important and how it is expressed in the Seder meal.

Philosophers think about what it means to ‘know’ something.

. . How do
Philosophers can think about i Al .
. 1w
whether the Genesis story of i mpartar <o » How do e e
. em? ks Musli -
Creation makes sense. enhanced. R e
. . ision important to ‘What d beliefs in what d
Philosophers ask questions about & B vy daly te? erie
things that are puzzling. i ey mean?
Philosophers look for answers to B o ey L P T
i i tion st eal about erty, justice
questions aboutfbellef about where creation story heveal dbout come from? e
the world came from.
. . . . does Haw do people How do people
Philosophers question if stories are MLl aster matter make moraL contrioute to
. . for Christians? decisions? society?
real or made up and link with what o
people might learn from a story. activities and What do our How Jve How have people
enhanced Christmas matter senses tell us artisty used and events in
continuous to Christians? about Hindu sy ta hiis shaped
‘pravision : worship? expresp Trinity? Tslamic diversity?

Philosophers ask questions about
practices from Hindu communities.

Philosophers consider how we can find
out about something using our senses.

Philosophers recognise how many Hindu
communities express their ideas about
Hindu Dharma through the senses.

How do
celebrations
give Hindus a

How has

religion and
belief shaped
our area?

Philosophers identify philosophical questions.

Philosophers decide if a Christian belief about
morality makes sense and give reasons why.

Philosophers recognise that ideas of right and
wrong are difficult to define.

Philosophers consider that people have different
answers to questions about the world.
Humanists believe they can still be ‘good

without God.’
C:f>
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Philosophers discuss concepts of knowledge, belief and opinion. Philosophers
consider philosophical ideas of truth, doubt and reality.

Philosophers understand some reasons why people answer philosophical questions in
different ways.

Philosophers begin to decide whether religious reasoning is clearly expressed.

Philosophers connect strongly-held beliefs with human behaviour including a
willingness to die for the sake of ‘truth’.

Philosophers explore how and whether things
make sense.

Where do rrection R . .
I stard? sigiicant for Philosophers engage with conversations about
the human quest for knowledge and meaning.
has belie
:ﬂj‘"msas ﬂ"e{ cl:rs:el?rf‘:;n
Messian i;‘w“’ canflict? X .
arss Philosophers begin to evaluate some
How have Inwhat divarse philosophical approaches to abstract concepts
events in history ways do Hindus . N
shaped Christian build 0 sense of such as meaning and existence.
vonda et da Phl_losophers begin to analyse if an argument is
hilosophers logical and show awareness of divergent
explain teach us about -
suffer Life's purpose? opinions.

How does sacred
text help Hindus
understand
Dharma?

Philosophers use appropriate evidence to
support or counter an argument.

Philosophers begin to explain connections
between beliefs and behaviour.

How are Hindu
beliefs
expressed in

worship?
Philosophers explain the Buddha's philosophical
answers to questions about the world.

Philosophers explain the Buddhist answers to
ethical questions and show awareness of
diversity of opinion.

Philosophers describe different philosophical answers to questions about
poverty, justice and sacrifice.

Philosophers begin to decide whether religious reasoning is expressed clearly
and suggest more than one point of view.

Philosophers consider ethical and moral ideas about poverty and justice from
differing viewpoints, considering why there are differences.
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Progression: Disciplino,rg Knowleclge

Social

Social scientists recognise that people look at the world in
different ways.

Social scientists recognise how Christians express God’s
importance in their lives.

Social scientists use vocabulary of ‘prayer’, ‘praise’ and
‘worship’ and recognise these are shown in different ways.

Social scientists connect correct vocabulary with religious
groups.

Social scientists recognise evidence of belief in the local
community.

Social scientists identify how beliefs impact peoples’
choices of in everyday life, including local special places.

Sciences

Year 1 -3

Social scientists recognise that
people look at the world in different
ways.

Social scientists link that many
Jewish people remember the story of
creation by resting on the seventh
day.

Social scientists recognise that
Jewish families celebrate Shabbat in
diverse ways.

Social scientists link artefacts, words
and practices during Shabbat as a
way of expressing belief and
belonging.

Social scientists recognise that people
look at the world in different ways.

Social scientists recognise that people
choose to belong to different groups.
Some people choose to belong to a
religion.

Social scientists link that Christian and
Jewish people use symbols, artefacts
and actions to show they belong.

\

How do
Christians

Social scientists use correct vocabulary to
name items and celebrations important in
Hindu Dharma.

Social scientists link beliefs with evidence in
the community.

Social scientists identify how artefacts and
practices are used in everyday life to show

belonging.
C"\f>
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show God is religion in our,
Planned impartant to Local ]
activities and them? community? Muslims
enhanced express
continuous Why are symbols their
P important o What doss beliefs in
some Jewish it mean to daily Life?
families during be frea?
Shabbat?
What questions What do stories
does the From the Bible Emf:ebjj"!rs
creation story reveal about come from?
make us ask? whaot God is Like? . and
does How do people reof
mﬂm Easter matter make maral y
: for Christians? decisions?
Planned
activities and ‘What do our How have P
enhanced o= senses tell us artists used
continuous to Christians? about Hindu symbalism to
provision : worship? express Trinity?
How do
How do Lebvas b
people show gtl\t! Hh;::i what is
7
they belang? ST the Bible?
belanging?

Social scientists identify
similarities and
differences in how
artists have tried to
express the Trinity.
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Social scientists identify how belief can be
expressed in similar and diverse ways
depending on individual worldview within
Islam.

Social scientists recognise that the Islamic
belief in Allah as one is called Tawhid and is
expressed in different ways including the Call
to Prayer, whispered in a baby’s ear and the
Shahadah.

Social scientists consider evidence of the
influence of the Five Pillars of Sunni Islam on
daily life.

Social scientists recognise that there is
diversity within Islamic schools of thought e.g.
Sunni and Shi‘a and in ljtihad, interpretation of
text.



Progression: Disciplino,rg Knowleclge

Social scientists recognise that conversations about religion and belief are

complex in relation to Abrahamic understandings of Messiah. Social scientists engage in conversations about the complexities of religion and belief.
Social scientists explain how belief has been expressed in similar and Social scientists explore how belief can be expressed in similar and different artistic
different artistic forms within Christianity. forms.

Social scientists explain ways beliefs impact choices in individuals’ lives, community and
society.

Social scientists explain ways beliefs impact choices in individuals’ lives,
Social community and society.

Social scientists describe how individuals, community and society can Social scientists express a consciousness of what influences their own worldview.

shape beliefs.

Sciences

Why is the

::":m Where do resurrection ) R ) R L. L.
e T stand? signicant for Social scientists begin to evaluate similarities
T ians: . . . .
and differences of forms of expression within
) o ) : what does P has et fre relgion Hindu worldviews (locally, nationally and globally)
Social scientists describe v ‘ sacrifice Messiah mpacts e : o i o
similarities and differences in ) : i Social scientists describe how beliefs impact
i i wha hat do How do How ha Inwhat di choices in individuals' lives, community and
how people cont'rlb.uteT to society : _ peopl e about cvenes i Hisory s o sires ot y
in Islam and Christianity (locally poverty usice shaped Chiistion build  sense of soclety.
and nationally). e s Social scientists explain how the context of
. . . . 1 s (i What ds g . .
Social scientists recognise ways : i s b individuals, community and society can shape
; o ;
beliefs about giving impact Society? suffering? Life's purpase? beliefs.
peoples’ choices in everyday life, what do cur : How have people How daas sacred
. . and events in text help Hindus
community and society. > it Hind history shaped understand How is an ) o ) o
_ o ) : press Tr Tslamic diversity? Dharma? ﬂf";‘}:j;:m Social scientists begin to evaluate how ‘religion
Social scientists recognise that o s o e i iy < and ‘belief’ mean different things depending on
individual and community action va i e e people's religious or non-religious worldview.
can shape beliefs. our area? worship?

Social scientists recognise that conversations

Key Stage about religion and belief can be controversial.
3
Social scientists begin to evaluate similarities

and differences of forms of expression between

Social scientists consider what data can tell us about religion Social scientists recognise that ‘religion” and ‘God’ and within worldviews (locally, nationally and
locally, nationally and internationally. mean different things in Dharmic and Abrahamic globally).
Social scientists recognise that the reliability of data must be faiths. Social scientists describe how beliefs impact
considered. Social scientists recognise that conversations choices in individuals’ lives, community and
iqi i society.
Social scientists seek evidence of lived religion in our local area. about religion and belief are complex. oo Iy o ik . ;
i ienti in similariti ocial scientists explain how the context o
Social scientists describe ways beliefs impact peoples’ choices in SF’C""" scientists explain S|m|Iar{t|es ?”‘4 . P P :
; ) ) differences of forms of expression within Hindu individuals, community and society can shape
everyday life, community and society. ; belief
Dharma (locally and nationally). eliers.

Social scientists recognise that individuals, community and society

can shape beliefs. Social scientists explain ways beliefs impact

choices in individuals’ lives, community and

ennriaty
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Disciplino,rg Knowledge (EYFS)

The tables below outline where the early foundations of disciplinary knowledge develops in EYFS and is deliberately practiced in KS1
or KS2. The curriculum has been sequenced so that the content is also reviewed in subsequent units (and may also be reviewed in
other subject areas like science and history). The types of conversation and methods and processes required to be scholarly within
the disciplines, as outlined on page 6, are universal across year groups. The tables below indicate how these disciplinary skills are
applied at an age-appropriate level to the specific substantive content of the United curriculum.

Theology (Beliefs) w

Theologians...

Philosophy (Thinking)
Philosophers...

Social Sciences (Living)
Social Scientists...

&

EYFS

Early Foundations

» Listen to simple stories and ask questions like
‘Who is that?’ or ‘What happened?’ or ‘Why is he
sad? (N3-4)

+ Answer ‘what’, ‘why’ and ‘how’ questions about a
text. (Rec)

Early Foundations

+ Start to work with other children to think of their
own ideas. (N3-4)

+ Begin to recognise when something is ‘not fair’ or
when someone has been unkind. (N3-4)

» Use talk to help work out problems, organise
thinking and activities, explain how things work and
why they might happen. (Rec)

« Begin to understand and discuss consequences of
our behaviour. (Rec)

Early Foundations

» Notice similarities and differences between
themselves and other people (clothes, food,
celebrations). (N3-4)

+ Talk about members of their immediate
family/community. (Rec)

» Draw on their experiences and what has been read
in class. (Rec)

C:} Grange Primary Academy
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Disciplino,rg Knowledge (KSI)

Theology (Beliefs) @
Theologians... v

Philosophy (Thinking)
Philosophers...

@

Social Sciences (Living)
Social Scientists...

&

» Link the story of the Nativity with Christianity.

« Understand that Christians believe Jesus was a special
baby, the incarnation of God.

» Recognise Christians show how important Christmas is
by getting ready during Advent.

» Link that Christians and Jewish people share the same
story of how the world was created by God, found in the

+ Can think about whether the Genesis story of Creation
makes sense.

» Ask questions about things that are puzzling.

* Recognise that people look at the world in different ways.

» Recognise that people choose to belong to different
groups. Some people choose to belong to a religion.

» Link that Christian and Jewish people use symbols,
artefacts and actions to show they belong.

» Link that many Jewish people remember the story of
creation by resting on the seventh day.

Y1 . » Look for answers to questions about belief about where » Recognise that Jewish families celebrate Shabbat in
Bible and the Torah. A
" hat th . hes Christi d the world came from. diverse ways.
onnect that the creation story teaches Christians an * Question if stories are real or made up and link with what + Link artefacts, words and practices during Shabbat as a
Jewish people that they have a responsibility to look after le miaht | P f ing belief and belonai
God's creation. people might learn from a story. way of expressing belief and belonging.
» Consider the belief that the Creation story shows that ’ Rec_ognlse how Christians express God's importance in
. - Lo their lives.
God had a special relationship with humans, but human , e, , .
beings make mistakes. *  Usevocabulary of ‘prayer’, ‘praise’ and ‘worship’ and
recognise these are shown in different ways.
» Ask questions about the story of Moses.
» Retell stories about Jesus and link with Christian ideas » Think about what it means to ‘know’ something.
about God and how to behave. «  Suggest a reason why a Jewish person might believe + Connect correct vocabulary with religious groups.
* Retell parables and suggest what they reveal about God elements of the story. * Recognise evidence of belief in the local community.
and how to behave. «  Connect the story of the enslaved Jewish people being - Identify how beliefs impact peoples’ choices of in
» Retell stories about Jesus and link with Christian ideas freed with ideas of right and wrong. everyday life, including local special places.
Y2 about God and how to behave. » Consider why freedom is important and how it is » Use correct vocabulary to name items and celebrations

» Link events of Holy Week with Christian beliefs about
Jesus.

» Link concepts and vocabulary of ‘incarnation’, ‘sacrifice’,
‘resurrection’ and ‘salvation’.

» Beliefs about Easter are expressed in diverse ways.

expressed in the Seder meal.

» Ask questions about practices from Hindu communities.

» Consider how we can find out about something using our
senses.

» Recognise how many Hindu communities express their
ideas about Hindu Dharma through the senses.

important in Hindu Dharma.
» Link beliefs with evidence in the community.

» Identify how artefacts and practices are used in everyday
life to show belonging.
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Disciplino,rg Knowledge (LKS2)

Theology (Beliefs)
Theologians...

e

Philosophy (Thinking)
Philosophers...

Social Sciences (Living)
Social Scientists...

iy

Consider how some Christians might interpret Biblical
text.

Infer how Christian/Islamic beliefs developed based on
events.

Consider that questions of the reliability of sacred text
are complex influenced by authorship, audience, purpose,
genre, translation and history.

Recognise there are differences within Christianity, such
as versions of the Bible.

Interpret the Bible to try to understand the concept of God

» Identify philosophical questions
» Decide if a Christian belief about morality makes sense
and give reasons why.

» Recognise that ideas of right and wrong are difficult to
define.

Identify similarities and differences in how artists have
tried to express the Trinity

Recognise that the Islamic belief in Allah as one is called
Tawhid and is expressed in different ways including the
Call to Prayer, whispered in a baby’s ear and the
Shahadah.

Consider evidence of the influence of the Five Pillars of

e as Trinity: Father, Son and Holy Spirit. One but also three. +  Consider that people have different answers to questions Sunni Islam on daily life.
» Recognise that the Trinity is inherently mysterious, and about the world. Humanists believe they can still be ‘good Recognise that there is diversity within Islamic schools of
Christians try to make sense of it in different ways. without God'. thought e.g. Sunni and Shi'a and in ljtihad, interpretation
« Understand the significance of the Qur'an being « Consider that people have different answers to questions of text.
considered the word of God revealed to Muhammad as about the world and seek answers in different places. Identify how belief can be expressed in similar and
the Final Prophet. diverse ways depending on individual worldview within
« There are differences within Islam, such as Sunni and Islam.
Shi'a.
» Consider how beliefs shape how some people see the
world.
. Rgcognlse how believers might interpret different texts in . Discuss our understanding of the concepts of knowledge,
different ways. ) . L . .
. ; N belief and opinion. Describe similarities and differences in how people
+ Identify the influence of historical events of Easter on - - N . - Lo o
Christian worldviews » Consider philosophical ideas of truth, doubt and reality. contribute to society in Islam and Christianity (locally and
P, o o » Understand some reasons why people answer nationally).
+ Identify similarities and differences within and between ) - : S ) o Lo
the Abrahamic faiths. philosophical questions in different ways. _ Recognise ways beliefs impact peoples’ choices in
« Identify how belief in God as most important might : i(;(():?un;(r:]t Satr\?vri}ﬁay-uilsdsbtzhjres f\z Irt?hr;usnsljg gf..rl?:ﬂﬁt" everyday life, community and society.
Y4 influence a person’s life, how they view the world and 9 9 : Recognise that individual and community action can

other people.

Identify the influence of historical events on the
development of Islam.

Identify similarities and differences within Islamic
schools of thought.

Consider how beliefs might influence a Muslim’s life, how
they view the world and other people.

» Describe different philosophical answers to questions
about poverty, justice and sacrifice.

» Begin to decide whether religious reasoning is expressed
clearly and suggest more than one point of view.

* Consider ethical and moral ideas about poverty and
justice from differing viewpoints, considering why there
are differences.

shape beliefs.

Consider what data can tell us about religion locally,
nationally and internationally.

Recognise that the reliability of data must be considered.
Seek evidence of lived religion in our local area.
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Disciplino,rg Knowledge (UKS2)

Theology (Beliefs) @
Theologians... v

Philosophy (Thinking)
Philosophers...

@

Social Sciences (Living)
Social Scientists...

iy

Describe different interpretations of the Ramayana.
Consider if sources of Hindu sacred text are reliable.
Describe theological similarities and differences within
and between worldviews.

Describe how beliefs about Dharma might influence a

Explain the Buddha's philosophical answers to questions
about the world.

Explain the Buddhist answers to ethical questions and
show awareness of diversity of opinion.

Explain different philosophical answers to questions
about God's existence.

Recognise that ‘religion’ and ‘belief’ mean different things
in Dharmic and Abrahamic faiths.

Recognise that conversations about religion and belief
are complex.

Explain similarities and differences of forms of
expression within Hindu Dharma (locally and nationally).

Explain ways beliefs impact choices in individuals’ lives,

e Hlndu.s life, h.ow they view _the v_vorld and other peoplg. Explain some philosophical approaches to the abstract community and society.
Describe the influence of historical events on worldviews. concent of God's existence . . L
Describe how Buddhist beliefs might influence a person’s Expl P h d whether thi K * Explain how belief has been expressed in similar and
life, how they view the world and other people. Eﬁp;rz wci)tvr\: (a:?)nv\zr:atigils ;%%Suﬂﬁeehiﬂzﬁ- Jest for different artistic forms within Christianity.
Interpret Biblical text. kngwglled e and meanin q + Describe how individuals, community and society can
Describe how beliefs might influence a Christian’s life. 9 9 shape beliefs.

» Express a consciousness of what influences their own
worldview.

Explain how the Gospels connect with Christian beliefs . L .
and discuss their reliability. * Begin to. evalt.Jat.e S|m|Iar|.t|es and dlfferenf:es of forms of
Explain theological similarities and differences within expression within worldviews (locally, nationally and
Christian worldviews. Begin to evaluate some philosophical approaches to globally).
Explain how beliefs in Jesus’ resurrection might influence abstract concepts such as meaning and existence. *  Describe how beliefs impact choices in individuals' lives,
a Christians life, how they view the world and other Begin to analyse if an argument is logical and show community and society.

v6 people. awareness of divergent opinions. * Explain how the context of individuals, community and

Explain how the Genesis text connects with beliefs and
discuss the reliability of the source.

Explain that religious texts can be interpreted in different
ways by different believers.

Explain how beliefs about creation and science might
influence a person’s life, how they view the world and
other people.

Use appropriate evidence to support or counter an
argument.
Begin to explain connections between beliefs and
behaviour.

society can shape beliefs.

Begin to evaluate how ‘religion’ and ‘belief’ mean different
things depending on people’s religious or non-religious
worldview.

Recognise that conversations about religion and belief
can be controversial.
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Opporlunihes for Personal Knowledge Explorahon bg Unil - Yeor |

In the Grange curriculum, personal knowledge is explored through different values in relation to the substantive and disciplinary elements of the
curriculum. It would be misleading to express these values in terms of a progression map because they represent an unpredictable, deeply subjective and
personal journey. The tables below show the embedded progressive opportunities for personal knowledge exploration in each unit and some of the
values associated with them (pupils may bring their own perspective to this).

Showing belonging through religious artefacts, places
and actions.

Christian beliefs about the Nativity story and incarnation.

matter to Christians?

Autumn 1 Autumn 2 Spring 1
SOCIAL SCIENCES THEOLOGY THEOLOGY
-~ I V. I I 7
g
g Christianity & Judaism Christianity Christianity & Judaism
How do people show they belong? Why does Christmas Who made the world?

Religious text as origin of story of Creation.

The Creator God and humans as stewards.

Personal Knowledge Exploration by Lesson

Values - Belonging

L1 — Pupils explore places they belong and how they
show belonging, this understanding is built through
the unit.

L2 - Reflecting on things that are special to Danny (a

Christian), pupils consider what things are special to
them and why.

Values — Service, Sacrifice, Celebration

L1 = Pupils link their knowledge of people who do
things to help others in society with the vocabulary
‘saviour’ and consider why a baby (Jesus) might be
unusual as a saviour.

L4 - Pupils reflect on how many people who are not
Christians also celebrate Advent and Christmas and
discuss what their families choose to celebrate.

L5 - Pupils discuss the meaning and emotions
connected with gift giving and receiving.

L5 - Pupils consider what evidence of Christmas
celebrations they might see in their local community
deciding which are connected with Christian beliefs.
L6 — Pupils discuss what their family chooses to
celebrate and how.

Values - Stewardship, Responsibility, Good Choices,
Forgiveness

L4 - Reflecting on the Biblical words describing the
world as “very good”, pupils share what they think is
very good in the natural world. Pupils consider what
might be good about some things many people don't
like in nature like slugs, nettles and spiders.

L5 — Pupils consider how humans have spoiled some
things in the natural world and write about ways
everyone can look after the world.

L6 — Linking with the story of Adam and Eve breaking
God'’s rule, pupils reflect on how it feels to make
mistakes and how they can put things right (or not).
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Opporlunihes for Personal Knowledge Explorahon

bg Unil = Year |

What questions does the story of creation make us ask?
Can we find any answers?

Asking questions and suggesting answers.

Humanist / scientific explanation of creation.

Why are symbols and artefacts important to some
Jewish families during Shabbat?

Some diverse ways that different Jewish families mark
Shabbat.

Spring 2 Summer 1 Summer 2
PHILOSOPHY SOCIAL SCIENCES SOCIAL SCIENCES
On 'I'
— v,
| -
S
Sy Humanism Judaism Christianity

How do Christians show God is important to them?

Prayer, praise and worship.

Personal Knowledge Exploration by Lesson

Values - Curiosity, Knowledge, Openness

* L1 - Pupils consider the concepts of possible and
impossible and apply these to their knowledge of the
Genesis creation story.

* L3 - Pupils connect the philosophical idea that
everything has a cause with their own understanding
of the effect of actions on the world.

» L4 - Reflecting on what is important to a humanist
character (Pheobe), pupils consider what is important
to themselves.

* L5 - Drawing on their learning about Danny’s
(Christian) and Sarah’s (Jewish) beliefs about where
the world came from, pupils consider alternative
(scientific and humanist) points of view.

Values — Belonging, Finding Meaning
L1 — Pupils reflect on the reasons why Sarah’s
Jewish family rest on Shabbat and what they like to

do to rest and relax.
¢ L2 - Pupils link the importance of preparing for
activities in their lives with how some Jewish
families prepare for Shabbat.
L4-6 - Pupils reflect on their own physical sensory
experiences taking part in a Shabbat meal.

Values — Authority, Respect, Compassion, Gratitude

* L1 - Pupils connect the ways that King Charles IlI
may be shown special respect in British society with
how different Christians respect God through
worship.

* L2 - Pupils connect their understanding of praise
and celebration of achievement with Christian praise
of God.

« L3 - Pupils reflect on how Danny says sorry and asks
for help not to make the same mistake again. Pupils
consider an example from their own lives.

* L4 - Pupils reflect on how Danny asks God for help.
Pupils consider who they might ask for help when
they have a problem.

* L5 - Learning about how Danny thinks it is important
to thank God, pupils consider when, how and why
they thank people in their lives.
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Opporlunihes for Personal Knowledge Explorahon bg Unil - Yeo,r 2

Where is religion in our local community?

Looking for evidence of lived religion in our local
community.

[Local Choice]

What does it mean to be free?

The significance of freedom in diverse Jewish practices
at Passover (Seder).

Autumn 1 Autumn 2 Spring 1
SOCIAL SCIENCES PHILOSOPHY THEOLOGY
TC 30 XX T
N
—
: ® n
Sy Judaism Christianity

What do stories from the Bible reveal about what God is
like?

Interpreting meaning in stories about Jesus and stories
told by him (parables).

Personal Knowledge Exploration by Lesson

Values - Belonging, Community

L1 - Pupils consider their own worldview (someone
they trust, worries, favourite food and happy place) in
comparison with Danny’s (a Christian) answers.

L5-6 — Pupils consider what they have learned about
different religious worldviews and look for evidence
in their local community (local visit).

Values — Freedom, Responsibility, Morality, Celebration

L1 - Pupils develop their understanding of freedom
in their own lives through philosophical ideas of
physical laws and responsibilities.

L2 - Pupils consider how some rules in their own
lives limit freedom but also protect other people’s
freedom.

e L3-4 - Pupils reflect on the importance of freedom to
the enslaved Jewish people in the story of Exodus
and how enslavement is morally wrong.

* L5 - Pupils reflect on how the symbolic significance

of food is important to many Jewish people at

Passover and times when they might share special

foods with their families.

Values — Good Choices, Forgiveness
L1 - Linking with the story ‘A Jewish Boy Gets Lost,
pupils talk about times they have been lost and how

it feels.

* L2 - Pupils think about what makes a good leader
and link with stories about Jesus as a leader.

* L3 - Pupils discuss what made the disciples wish to
follow Jesus and if Jesus is the kind of person pupils
would listen to.

* L5 - Pupils reflect on the story of the parable of The
Lost Son, talking about how they feel when they
make mistakes and upset someone, saying sorry and
how it feels to be forgiven.
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Opporlunihes for Personal Knowledge Explorahon bg Unil - Yeo,r 2

Why does Easter matter to Christians?

Beliefs about Jesus'’ life, death, resurrection and
salvation.

What do our senses tell us about Hindu worship?

Senses in Hindu worship at home and in the Mandir.

Spring 2 Summer 1 Summer 2
THEOLOGY PHILOSOPHY SOCIAL SCIENCES
: T b b
} .
o}
]
= Christianity Hindu Dharma Hindu Dharma

How do celebrations give Hindus a sense of belonging?

Celebrations of Jatakarma, Raksha Bandhan and Diwali.

Personal Knowledge Exploration by Lesson

Values — Authority, Empathy, Friendship, Service to
Others

L1 — Pupils link their understanding of fame and
celebrity with how people treated Jesus in
Jerusalem.

L2 - Pupils consider the ways that Jesus showed
love to both friends and enemies and what surprises
them about his actions.

L3 — Having learned about the events of Jesus’
death, pupils reflect on the emotional responses the
Disciples might have felt.

L4 - Pupils consider the emotions of the disciples in
response to Jesus’ resurrection.

L4 — Reflecting on what is important about Christian
beliefs about Easter, pupils sort images that might be
most important for them.

L6 — Pupils link the Christian belief of Jesus Christ as
a saviour with their own understanding of saviours in
modern life.

Values - Physical (spiritual) Experiences, Finding

Meaning

L3 - (additional) Reflecting on the symbolism of the
Trimurti, pupils choose and explain an object that
shows what is special about themselves.

L6 — Pupils use their senses to consider what the
physical experience of the home shrine is like and
how it makes them feel.

Values — Community, Belonging

« L1 - Pupils reflect on the ways Jasmine (a Hindu)
was welcomed when she was born and their own
personal birth stories.

« L2 - Pupils link their own (if relevant) experiences of
bother-sister relationships and how this may be
celebrated at Raksha Bandhan.

« L3 - Additional opportunity for pupils to design a
Rakhi for a person who is important to them,
considering the person in their design, as the Hindu
siblings did.

« L5-6 — Pupils reflect on their ideas of belonging,
enjoyment and community after learning about
different Hindu ways of showing belonging.
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Opporlunihes for Personal Knowledge Explorahon bg Unil = Year 3

How do people think about the Bible?

Origins, content, significance, construction and
interpretation of the Bible.

What is the Trinity?
How have artists used symbolism to express Trinity?

One God as Father, Son, Holy Spirit.

Significance of metaphor and symbolism.

Autumn 1 Autumn 2 Spring 1
THEOLOGY THEOLOGY & PHILOSOPHY
SOCIAL SCIENCES
5
§_’ Christianity Christianity Christianity & Humanism

How do people make moral decisions?

Rules and human choice.

Personal Knowledge Exploration by Lesson

Values — Knowledge, Reliability

* L3 and4 - Pupils consider what sources of
information and people they think are reliable
sources of information and why and apply ideas of
reliability to the Bible.

Values - Faith, Meaning, Expression, Creativity

* L3 - Pupils consider their preconceptions about what
Jesus might have looked like, examining different art
forms and scientific, genetic evidence of Jesus as a
Galilean man of Jewish descent.

* L4 - Pupils consider what the disciples might have
felt about their experience of being filled with the
Holy Spirit at Pentecost.

+ L5 - Reflecting on where the Christian boy in the
story ‘Maybe God is Like That Too’, saw the fruits of
the Holy Spirit in his life, pupils consider where they
might find love, joy, peace, patience, kindness,
goodness, faithfulness, gentleness and self-control in
their lives.

+ L6 - Pupils consider how they, as a contemporary
audience for religious art, might look at it differently
than someone living hundreds of years ago.

Values — Morality, Rules, Love, Consequences

» L1 - Learning about general concepts of morality and
immorality, pupils organise and justify their view of
what behaviours are most immoral.

* L2 - Pupils reflect on the purpose of rules and
consequences of breaking them. Using a simplified
wording of the Ten Commandments, pupils reflect on
which commandments might be good moral rules for
everyone, regardless of religion.

» L3 - Reflecting on Jesus’ New Commandment to
“love one another”, pupils think about how good
intentions can be challenging and have good and bad
consequences in different moral situations.

* L4 - Learning about the terms theist, agnostic and
atheist, pupils consider if they can tell a person’s
worldview by looking at them. This exercise
challenges pupil’s pre-conceptions with opportunities
for discussion.

* L5 - Pupils reflect on the Golden rule as a guide to
making moral decisions. Pupils share ways they try to
be good (most of the time).

» L6 — Pupils reflect on the morality of utilitarianism in
different situations.

Grange Primary Academy
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Opporlunihes for Personal Knowledge Explorahon bg Unil = Year 3

Where do Islamic beliefs come from?

History of Prophet Muhammad, revelation of the Qur'an,
significance of Makkah.

How do Muslims express their beliefs in their daily
lives? (1)

Expression of beliefs about Allah, Tawhid and lived
diversity of the hijab.

Spring 2 Summer 1 Summer 2
THEOLOGY SOCIAL SCIENCES SOCIAL SCIENCES
¢ ¢ ¢
m
—
g
Nt Islam Islam Islam

How do Muslims express their beliefs in their daily
lives? (2)

Expression of beliefs through the Five Pillars of Sunni
Islam. Lived diversity.

Personal Knowledge Exploration by Lesson

Values — Morality, Empathy, Leadership, Respect

L1 — After learning about what the city of Makkah
was like 1400 years ago, pupils consider what was
good and bad about it for the people.

L3 — Pupils reflect on the emotional impact of the
events of the Night of Power on Muhammad.

L4 - Pupils consider whether they would believe a
person who told them about the events of the Night
of Power, and what qualities Muhammad had that
meant people trusted him.

L6 — Opportunity for writing at length — Pupils reflect
on how Muslims show respect for the Qur'an as the
words of Allah, writing instructions for how some
Muslims do this.

Values - Identity, Commitment, Finding Meaning,

Empathy

* L1 - Pupils consider how there are differences and
similarities in the pupils in their class and link this with
diversity in Muslim communities; not all Muslims are
the same.

+ L2 - Pupils encounter images of many different
women and discuss their preconceptions, these are
challenged when it is revealed all the women are
Muslims, who make different choices about what to
wear.

* L3 - Through the case study of Ibtihaj Muhammad,
pupils learn about the personal importance of the hijab
and reflect on what they can learn from her example.

L4 - Pupils reflect on the importance and challenges
of wearing a hijab for many Muslim women,
considering what it is like to feel different to other
people. Pupils consider how they and the school
community could help Muslims feel comfortable
wearing a hijab.

* L6 — Pupils link the ways they might celebrate the birth
of a baby, the significance of the first words a baby
hears and how Muslim families honour the birth of a
babv.

Values — Identity, Commitment, Empathy

* L1 - Pupils ground their understanding of obligations
in their own life experience including the challenges
these might present.

* L5 - Pupils reflect on how they could support Muslim
pupils during Ramadan.

* L6 — In the light of their learning, pupils consider how
they feel about the obligations in their own lives.
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Opporlunihes for Personal Knowledge Explorahon bg Unil — Year &

Autumn 1

Autumn 2

Spring 1

Year 4

PHILOSOPHY

What do we mean by truth?

Plato’s cave, evidence and scientific reasoning.

THEOLOGY

'I':é:(*

Christianity/Judaism/Islam
What does sacrifice mean?

Abraham/Ibrahim in sacred text, Eid-ul-Adha, animal
sacrifice, Jesus as Ultimate Sacrifice.

PHILOSOPHY

TCH
Christianity / Islam /

Humanism

How do people think about poverty, justice and self-
sacrifice?

Meaning of poverty and relative poverty, justice and
everyday self-sacrifice.

Personal Knowledge Exploration by Lesson

Values - Critical thinking, Truth, Reasoning

« L1 - Pupils develop their understanding of the terms
knowledge, belief and opinion based on
philosophical examples and their own experiences.

* L2 - Pupils use their learning about different types
of evidence to support their arguments with critical
reasoning.

« L3 - Reflecting on the story of the Blind Men and the
Elephant, pupils challenge their own understanding
of ‘truth’.

* L4 - Pupils reflect on the reliability of our senses
and how their own senses might not be reliable
when watching a magic trick.

« L5 - Reflecting on the story of Plato’s Cave, pupils
think about how they might break free from their
‘cave’ and learn new things.

» L6 — Using their learning from the unit, pupils
develop arguments about the statement: People
should always tell the truth.

Values - Sacrifice

This is the first of three successive units building
knowledge of the meaning of sacrifice through each
of the disciplines. In this unit, pupils build an
understanding of religious sacrifice through a
theological study. There are no explicit opportunities
to discuss their personal knowledge development.

Pupils draw on this substantive knowledge in their
personal knowledge reflections in Spring 1
(philosophy) and Spring 2 (social sciences).

Values — Justice, Self-sacrifice, Altruism

» L1 - Pupils consider examples of justice and injustice
and being born into poverty is often seen as an injustice.

+ L2 - Building on their understanding of different types of
sacrifice (Aut2), pupils consider examples of self-
sacrifices people could make to help people in poverty.

+ L3 - Pupils consider some Christian Biblical guidance
on poverty and justice, how this might motivate them
and if everyone would agree.

L4 - Pupils reflect on some of the challenges of
following the teachings of Islam about poverty to people
living today.

+ L5 - Pupils reflect on the humanist commitment to
altruism and share what things they do in life to help
others without hoping for a reward.

« L6 - Reflecting on Loren Eisley's story, The Star Thrower,
pupils write about what small things they could do to
change the world a little and what motivates them to
help others.
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Opporlunihes for Personal Knowledge Explorahon bg Unil — Year &

How do people contribute to society?

Self-sacrifice in form of charity or community action.

How have people and events in history shaped Islamic
diversity?

Succession after Muhammad, conflict, Qur'anic
interpretation. Sunni, Shi'a, Sufi.

Spring 2 Summer 1 Summer 2
SOCIAL SCIENCES THEOLOGY SOCIAL SCIENCES
C ©
~
.
o
Nt Islam / Christianity Islam

How has religion and belief shaped our local area?

International, national and local data. Lived expression in

area.

Personal Knowledge Exploration by Lesson

Values — Community, Contribution, Sacrifice, Empathy

* L1 - Pupils develop their understanding of
contributing to society by observing Zain's (a
Muslim) actions.

* L2 - Reflecting on the Islamic examples of
contributing to society, pupils collectively reflect on
ways the class can contribute to society.

« L4 - Pupils reflect on what the story of the Good
Samaritan teaches about contributing to society.

« L5 - After learning about Edith Cavell's choices,
inspired by her Christian faith, pupils reflect on what
they would have done in her situation and why.

Values — Leadership, Authority

L2 - Pupils consider what qualities make a good
leader in their experience and how leaders are
chosen and link this with the disagreements about
choosing a leader after the death of Muhammad.

Values - Identity, Community

L1 - Pupils gather and share information about their
own religious or non-religious identity (drawing on
knowledge from previous units), including deciding if
they wish to share the information about themselves
or not.

L3 - Pupils reflect on what they learned from the
national religion data including what they predicted,
found interesting and what they found surprising.
L4-5 - Pupils apply their knowledge of religion and
their local area to consider the evidence they have for
their opinions.

L6 — Opportunity for writing at length - Pupils write a
report to inform people about their observations of
evidence of religion in the local area (including
opinion based on observations).
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Opporlunihes for Personal Knowledge Explorahon bg Unil - Year 5

Autumn 1

Autumn 2

Spring 1

Spring 1 [Alternative option]

Year 5

SOCIAL SCIENCES

3

Hindu Dharma

How are Hindu beliefs expressed in
artefacts and worship?

One supreme being, Brahman Trimurti,
avatars.

Diverse worship as form of expression.

THEOLOGY

3

Hindu Dharma

How does sacred text help Hindus
understand Dharma?

Diverse interpretations of the Ramayana.

THEOLOGY & PHILOSOPHY

L

Buddhism

How do Buddhists explain suffering in the
world?

Spiritual journey of Siddhartha Gautama,
enlightenment, Four Noble Truths, Eight-
fold path.

THEOLOGY & PHILOSOPHY

Sikhi
How do Sikhs think about equality and
service to others?

Teachings of Guru Nanak, equality and the
oneness of humanity, Sewa as selfless
service.

Personal Knowledge Exploration by Lesson

Values — Knowledge and Meaning

* L4 - Reflecting on how many Hindus
represent the qualities and purposes of
deities through symbolism, pupils
consider what objects they would
choose to symbolise themselves and
why.

Values - Duty , Family, Responsibility
L1-2 - Pupils reflect on the Hindu
concept of personal dharma or duty by

thinking about what duties they have in
life, when, where and towards who.
Pupils also reflect on what sacrifices
they might have to make to fulfil these
duties.

* L5 - Pupils consider the King's
conflicting dharma as a father and
husband and reflect on what they
would have done in his situation.

Lo
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Values - Knowledge, Suffering, Morality

« L1 - Pupils consider arguments for
staying inside or going outside the
palace walls in the story of The Prince
in the Palace.

» L3 - Considering the Four Noble
Truths, pupils consider how this could
be applied to a problem of suffering
today in a relatable pupil context.

« L4 - Pupils reflect on a time when they
didn’t get what they wanted and how it
felt. They consider how thinking about
the Four Noble Truths might have
helped. Pupils reflect on which of the
first four steps of the Eightfold Path
might be good to follow in their own
lives.

* L5 - Pupils reflect on which of the
steps of the Eightfold Path they think
would be hardest to follow and why.

Values — Knowledge, Suffering, Morality
« L1 - Pupils reflect on their experience
of equality and how they might
respond in the unequal society Guru
Nanak grew up in.
* L3 - Learning about the Sikh principle
of Honest Work, pupils consider what
kind of jobs they think help people in
the community and jobs they might do
in the future.
L4 - Reflecting on examples of
selfless service of some Sikhs, pupils
consider when they have done, or if
they could do, selfless things in their
lives including selfless services they
could do for the school and local

community.
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Opporlunihes for Personal Knowledge Explorahon bg Unil - Yeo,r 5

How have people and events in history shaped Christian
diversity?

Great commission, Roman Empire, Nicene Creed, Great
Schism, Martin Luther, Henry VIII, present.

How has belief in Jesus as the Messiah impacted art
and music?

Prophecy (Isaiah), fulfilment, New Testament, Ultimate
Sacrifice.

Global art and Handel’'s Messiah.

Spring 2 Summer 1 Summer 2
THEOLOGY SOCIAL SCIENCES PHILOSOPHY
—
E Christianity Christianity

Where do | stand?

An exploration of pupils’ personal worldviews, through
artistic expression.

(NATRE Spirited Arts link)

Personal Knowledge Exploration by Lesson

Values - Identity, Leadership, Protest, Reform
» L2 - Based on their learning about Christian beliefs,

pupils identify which beliefs expressed in the Nicene
creed they think are most important and compare
their answers with a partner.

* L4 - Pupils develop their understanding of the

modern terms protest and reform In the context of
the impact of Martin Luther and Protestant
movements on reforming the Catholic church.

+ L6 - Applying their knowledge from the unit, pupils

look for possible evidence of Christian diversity in
their local area.

Values — Spirituality, Creativity
L1 - Pupils explore their personal responses to

music, considering the meaning of the term spiritual.

» L4 - Pupils encounter ways that different people
experience spiritual responses and consider what
their own personal responses are and why, pupils
develop this further though learning about Handel's
spiritual response to the music he composed.

+ L5 - Considering Handel's intention of making his
audience ‘better’ through his music, pupils consider
how this might spiritually move an audience.

» L6 — Pupils reflect on different ways some people
(possibly themselves) express their spiritual beliefs
through art.

Values - Positionality, Self-awareness

+ L1 - Drawing on previous learning, pupils explicitly
explore what influences their personal worldview.

* L2-5 - Pupils reflect on what they learned through
their lessons to explore different responses to the
NATRE spirited art themes, explicitly reflecting on the
impact of their learning on their thinking.

+ L6 - Opportunity for writing at length about their
personal reflections on their artwork and how this
links to their learning.
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Opporlunihes for Personal Knowledge Explorahon bg Unil — Year 6

Why is the resurrection significant for Christians?

Different gospel narratives, truth claims, salvation.

Are religion and science in conflict?

Creation, interpretation, diversity of opinion.

Autumn 1 Autumn 2 Spring 1
THEOLOGY THEOLOGY SOCIAL SCIENCES
. T T 3
—
%
> Christianity Christianity Hindu Dharma

In what diverse ways do Hindus build a sense of
community?

Festivals and Pilgrimage.

Personal Knowledge Exploration by Lesson

Values — Knowledge and Meaning

« L6 - Pupils reflect on vocabulary and concepts from
the unit, arranging them according to their view of
their significance and explaining why.

Values — Knowledge, Conflict, Reconciliation

L4-5 - Learning about different scientific and
theological ideas about creation, pupils consider how
different people through time reconcile scientific
knowledge and religious beliefs to avoid conflict.

L5 — Additional opportunity for writing at length —
Pupils write a discussion text ‘Is the world designed?’
Reflecting on different arguments from their learning
and their own view.

L6 — Drawing on their learning from the unit, pupils
predict what Catholic Pope Francis believes about
the creation of the world and see if their
preconceptions were correct, reflecting on whether
there is anything that surprised them in his approach
to science and creation.

Values — Community, Spirituality, Adventure

« L1 - Reflecting on an exemplar case study, pupils
reflect on what communities they belong to, how they
show belonging and what it means to them.

L2 - Pupils observe a number of different ways some
Hindus build a sense of family, local and place of
worship community and reflect on the similarities
and differences in their own community experiences

from Lesson 1.

L3 - Learning about Hindu Holi celebrations, pupils
reflect on what the wider, non-Hindu, community
might gain from the celebrations happening in the UK
and what pupils personally might enjoy about them.
L4 — Pupils consider how they might feel or be part of
a global community.

+ L6 - Drawing on the significance of places and
rituals in Hindu pilgrimages to the Ganges, pupils
write about a place of significance to themselves.
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Opporlunihes for Personal Knowledge Explorahon bg Unil — Year 6

Spring 2

Summer 1 Summer 2

Year 6

PHILOSOPHY

What do philosophers teach us about life’s purpose?

Self and Soul.

SOCIAL SCIENCES

tHCHEO

Christianity / Hindu Dharma / Islam / Humanism / Judaism / [Sikhi]

How is an understanding
of life’s purpose reflected in people’s lives?

Diverse expression of purpose in lived worldviews.

[Local Choice]

Personal Knowledge Exploration by Lesson

Values — Purpose, Spirituality, Autonomy, Responsibility

L1 - Pupils share their preconceptions about the
concepts of purpose and a soul, before learning about Ibn
Sina’s ideas about body and soul. Pupils consider if they
are personally convinced by the idea.

L2 — Pupils consider their own view of what aspects of
being human are connected with the physical body and
which with the idea of a soul.

L3 — Pupils think critically about Plato’s idea of the soul
from different religious and non-religious perspectives.
L4 — Pupils reflect on their personal response to the idea
of seeking happiness pleasure in life in different ways
(hedonism).

L5 - Pupils consider some different arguments for and
against Simone de Beauvoir’s ideas about freedom and
responsibility, thinking about which they think are most
convincing and why.

L6 — Pupils draw on the ideas of different philosophers in
the unit to answer the question: ‘What do | think about
life's purpose?’ Pupils look back at their initial thoughts
about life’s purpose in Lesson 1 and consider how their
views have (or haven't) developed over the unit.

Values — Morality, Freedom of Choice, Responsibility, Justice, Consequences

Ly

_

L1 - Drawing on statements from many different worldviews (and Spr2) , pupils explicitly reflect on their
own ideas of life’s goals and purpose.

Pupils consider the difficulties of discussing controversial issues, and the British value of tolerance to
collectively agree guidelines for discussing controversial issues in this unit.

L2 - Pupils consider their preconceptions about the idea of ‘heaven’ and where these ideas might have
come from.

L3 - Pupils discuss possible consequences of actions, and their own value judgements and some human
actions relating these to some different Christian opinions about moral choices and consequences.

L4 - Pupils explicitly explore where some ideas of punishment and hell come from and whether hope of
reward or fear of punishment is a greater motivation in choosing how to behave.

L5 - Considering the Islamic concept of free will, pupils reflect on what a person might be thinking when
they choose to do a ‘good’ or ‘bad’ thing. Pupils reflect on the concept of conscience and whether their
behaviour changes when they know they are being watched (as a Muslim might believe they are observed
by Allah).

L6 — Learning about the concept of a forgiving Allah, pupils reflect on their own emotional experiences of
giving and receiving forgiveness and second chances.

L7 - Reflecting on Hindu Ashramas (stages of life), pupils consider how their goals might change
throughout their own lives before learning about the Hindu Purusharthas (goals).

L9 - Learning about humanist beliefs about altruism, pupils consider altruistic acts in their own lives.

L12 - Opportunity for writing at length - Pupils write a discussion text, ‘Does life have a purpose?’, including
drawing on their learning from at least three different worldviews and expressing their own view.
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Progression: Verlical Concepls

gl

Sacrifice

In Islam, submission to
the will of Allah can
involve commitments of
time, money and effort.

N 3-4

How do
Christians

Historically, the Abrahamic faiths required
sacrifice of animals to honour God. Abraham
was honoured by God for his willingness to
sacrifice his son on God's command.

Christianity teaches that Jesus was the
Ultimate Sacrifice, bringing people back to
God's presence.

What do

show God is
Flanned Thpartant to How do we mean
activities and pmgm? Muslims by truth?
enhanced express
continuous Why are symbols their
provision important to beliefs in what does
some Jewish daily Life? sacrifice
. . families during rean?
In Genesis, humanity was Shabbat?
divided from God by Adam What questions — How do
. . does the from the Bible people think about
and Eve’s disobedience. creation story reveal about it poverty, ustice
make us ask? hat God is Like? : and sacrifice?
does How do people How do people
mum Easter matter make maral contribute to
: far Christians? decisions? society?
Planned
activities and What do our How have How have people
enhanced senses tell us artists used and events in
continuous about Hindu symbalism to history shaped
provision worship? express Trinity? TIslamic diversity?
A
isti i c;:arwa::ns Roplig
Christianity teaches that Sens religion and
v belief shaped

Jesus was a special baby,
the incarnation of God, a
saviour.

Christianity teaches that

Jesus sacrificed his life to

save the people he loved.

our area?

Many Christians believe Jesus
was a person of the Trinity, God
in human form, sent to guide
and save God’s people.
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In Islam and Christianity,
personal self-sacrifice in
the form of action and
charity is important.

surrection
significant for '
Christions?

Are religion
b e and science in
7
P conflict?
How have
events in history

Inwhat diverse
ways do Hindus

shaped Christian build a sense of
diversity? community?
How do What do
i Al h
explain teach us about
suffering? Life's purpose?
How does sacred
text help Hindus :
understand How is an
Dharma? understanding
of life’s purpose
reflected in ‘
people’s Lives?
Key Stage
3

In Hindu Dharma, fulfilling your
duty may involve personal
sacrifice.

Grange Primary Academy

Christianity teaches that Jesus
fulfilled the prophesies of the
Old Testament of the coming of
a Messiah, a saviour.

In Christianity, belief in Jesus’ death
and resurrection is important as it
brings people to salvation.

In many worldviews, personal self-

sacrifices or living a good life have

beneficial, future consequences.



Progression: Verlical Concepls

Knowledge
& Meaning

Stories from sacred
texts teach some
people how to behave.

Concepts such as freedom are

hard to define but have huge
human significance.

Stories from sacred texts teach
people about right and wrong.

How do
[ Christions Where is
. =t
Planned 1:::;;::; retighon in our How do
activities and them? community? Muslims
enbanced express . e T
continuous Why are symbols their Ideas of ‘morality’ and responsibility
provision important to ‘what does beliefs in
some Jewish it mean to dally Life? are complex.
o,
- A Ideas about what is true can be
; o reieaEEy et critically examined using logic and
Stories help some T fram the Bl Tslarie belief
people understand make us ask? | what God is Uke? came from? reasoned argument.
the world. who nfhde Why does Haw do people
e = Easter matter make maral
far Christians? decisions?
Planped
activities and why What do our How have
enhanced Christ) matter senses tell us artists used
continuous to Chrlstians? about Hindu symbalism to
provision : worship? express Trinity?
do
wsdr?aw ‘,xdﬁmi what is
they belang? i e of the Bible?
befonging?
Stories from sacred Some people ask People use their
texts teach people how big questions and senses to try to
to behave. try to answer them understand the Teachings from sacred texts
using reason. world. help some people make moral
decisions.
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Pf‘OSF&SSiOﬂI Verlico,l COﬂCGPlS

People can interpret Truth in different ways

(Plato’s cave), humans are limited by experience. Buddhist Dharma seeks to end Different belief systems
Teachings from sacred texts can inspire people’s suffering through reaching influence ideas of life's meaning
actions e.g. sacrifice, charity and service. enlightenment. and purpose.

Knowledge
& Meaning

What do
wWe mean
by truth?

Where do resurrecti
I stand? significant fol
Christians?

what doss How hos bellef fre relgion Different belief systems influence
. i o and science in . i .
Teachings from sacred iy Messian impacts g ideas of life’s meaning and purpose.
tai)fc?f) Csan msspa:rce'?igple s m— —— T v— Philosophers cannot prove what
ons e.g. ririce, B, people think about events in history waus do Hindus i
charity and service poverty, s ice Shaped Crston bt e of happens_after we die so sgek ‘
: and sacrifice? diversity? communit,? explanations, some of which consider
Most human beings have a — How do wihat do body and soul as separate.
H i contribute to n A - .
sense of moral justice. society? s ey Ideas of what happens after we die

How have people How daes sacred

and events in text help Hindus )
history shaped understand How is an
TIslamic diversity? Dharma? understanding
of life’s purpose
reflected in
How has ow are Hi fe L
religion an beliefs Tl

expressed in
worship?

Key Stage
3

Evidence for God's existence is Many human beings see they
contested but still sought. have responsibilities to others
and the world.
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give meaning to human action on
earth.



Progression: Verlical Concepls

In Islam, submission to
the will of Allah can
involve commitments of
time, money and effort.

Person, Time and Place: Moses
(Hebrew), about 3400 years ago, Egypt.

Person, Time and Place:
Muhammad (Muslim), about
1400 years ago, Makkah (Saudi
Arabia).

Christians Where is
p retigion in
— o seds i o do
activities and them? communi Muslims
enhanced express
continuous ‘their
provisiog What does beliefs in
it mean to daily Life?
be free?
What do stories
Wwhere da
from the Bible Tslamic belief:
People show they creation story reveal about come from3

make us ask? what Ged is Like?

belong through special

objects, buildings, does How do
worship, celebrations i o
and rites of passage.
. What do our How have
People show their e T senses el us :;;E:‘;.:*:t
worship? express Tringty?

beliefs on their own
and in groups.

Person, Time and Place:
Jesus (Jewish), about 2000

years ago, Judea (Israel). Individual expression of belief

can impact everyday life, this
can show diversity within, as
well as between, worldviews.
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What is
the Bible?

Some people express religious
symbolism through creative
arts, others don't.
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Progression: Verlical Concepls

Events in history in different places  Person, Time and Place: George Frederick
have impacted (Christian) diversity.  Handel (German), 1685-1759AD, UK.

Person, Time and Place: Siddhartha Gautama (The
Buddha), about 2500 years ago, Nepal and India. Diversity within groups leads to
diversity of expression (local,

national, global).

wihy is the
resurrection
significant for
Christions?

Are religion
and science in

Places and celebrations have

Expression of belief can be By confict? significance to individuals and
seen locally, nationally and — communities in Hindu Dharma.
internationally (local focus > e :m‘;';h“r';m
- places of worship or T R i
contribution to local How do

How do ; . .
community). e Person, Time and Place: Diverse

explain
society? suffering?

philosophers through time.

How have people How daes sacred
and events in text help Hindus
history shaped understand

TIslamic diversity? Dharma?

How are Hind({
beliefs
expressed in
worship?

Person, Time and Place: Dr Hany El-Banna (Muslim),
1980s, Birmingham.

Person, Time and Place: Edith Cavell (Christian), 1865-
1915AD, England and Belgium.

Religious worldviews have significant

Events in history and human impact on arts and culture.

conflict have impacted
(Islamic) diversity.
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Progression in Verlical Concepls

Sacrifice Knowledge & Meaning Human Context
v | © There are lots of people who help us. *» People have senses. « People have differences and similarities expressed through clothes, food,
L>L_ « Some things are right and wrong. celebrations and special objects.
L « People must decide what is right and wrong. * People can be different but still belong.
« Christianity teaches that Jesus was a special baby, « Stories from sacred texts teach people how to behave. » People show they belong through special objects, buildings, worship,
«— | theincarnation of God, a saviour. « Stories help some people understand the world. celebrations and rites of passage.
> |+ In Genesis, humanity was divided from God by Adam [+ gome people ask big questions and try to answer them » People show their beliefs on their own and in groups.
and Eve’s disobedience. using reason. « Person, Time and Place: Jesus (Jewish), about 2000 years ago, Judea (Israel).
« Christianity teaches that Jesus sacrificed his life to » Stories from sacred texts teach people about right and « People express their beliefs through special objects, buildings, worship,
save the people he loved. wrong. celebrations and rites of passage.
; « Concepts such as freedom are hard to define but have « Different groups express their beliefs in different ways.
huge human significance. « Person, Time and Place: Moses (Hebrew), about 3400 years ago, Egypt.
* People use their senses to try to understand the world.
» Many Christians believe Jesus was a person of the * Teachings from sacred texts help some people make « Individual expression of belief can impact everyday life, this can show diversity
Trinity, God in human form, sent to guide and save moral decisions. within, as well as between, worldviews.
Q God's people. + Ideas of ‘morality’ and responsibility are complex. » Some people express religious symbolism through creative arts, others don't.
* InIslam, submission to the will of Allah can involve - Ideas about what is true can be critically examined using |+ Person, Time and Place: Muhammad (Muslim), about 1400 years ago, Makkah
commitments of time, money and effort. logic and reasoned argument. (Saudi Arabia).
« Historically, the Abrahamic faiths required sacrifice |+ People can interpret Truth in different ways (Plato’s cave), | + Expression of belief can be seen locally, nationally and internationally (local
of animals to honour God. Abraham was honoured by | humans are limited by experience. focus - places of worship or contribution to local community).
God for his willingness to sacrifice his son on God's |« Teachings from sacred texts can inspire people’s actions, |+ Events in history and human conflict have impacted (Islamic) diversity.
; con.'nm.anftl. _ e.g. sacrifice, charity and service. « Person, Time and Place: Dr Hany El-Banna (Muslim), 1980s, Birmingham.
* Christianity teaches that Jesus was the Ultimate * Most human beings have a sense of moral justice. « Person, Time and Place: Edith Cavell (Christian), 1865-1915AD, England and
Sacrifice, bringing people back to God’s presence. Belgium.
* In Islam and Christianity, personal self-sacrifice in the
form of action and charity is important.
* In Hindu Dharma, fulfilling your duty may involve » Many human beings see they have responsibilities to - Events in history in different places have impacted (Christian) diversity.
personal sacrifice. others and the world. « Religious worldviews have significant impact on arts and culture.
? « Christianity teaches that Jesus fulfilled the * Buddhist Dharma seeks to end suffering through reaching | . person, Time and Place: Siddhartha Gautama (The Buddha), about 2500 years
prophesies of the Old Testament of the coming of a enlightenment. ago, Nepal and India.
Messiah, a saviour. * Evidence for God's existence is contested but still sought. | . person, Time and Place: George Frederick Handel (German), 1685-1759AD, UK.
« In Christianity, belief in Jesus’ death and resurrection |+ Different belief systems influence ideas of life’'s meaning |+ Diversity within groups leads to diversity of expression (local, national, global).
is important as it brings people to salvation. and purpose. « Places and celebrations have significance to individuals and communities (in
« In many worldviews, personal self-sacrifices or living |+ Philosophers cannot prove what happens after we die so Hindu Dharma).
g a good life have beneficial, future consequences. seek explanations, some of which consider body and soul | . person, Time and Place: Diverse philosophers through time.
as separate.
+ Ideas of what happens after we die give meaning to
human action on earth.
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WHg Do We Need to Include Opporl'unihes for Wrthng in Rellgion & Worldviews?

“LikeracH is foundo,honal for success in school and laker [ife. Sludents who cannot reo,d, write and communicale
effechvelg are highlu unlikelu to access Hw cha”enging o,co,demic curricu,lu,m in school and more likelg lo ho,ve

POOI" educahona[ oukcomes across 0,” subjects."

Wriling al length in other areas of the curriculum provides opporlunilies for pupils lo:
*  masher bheir Target language.

* apply and consolidale their writing skills and knowledge of text bypes in new conlexts,

*  write for plenly of genuine purposeful reasons,

* learn o write as scholars of their subjec}.

Il provides opporlunihes for teachers lo:
® assess Pupils’ wrihng away from the Poin} of teaching,

® ensure Hwk Pupils) wrihng is of Hw same slandord in aH lessons as ik is in English [essons.

To |<eep slandards of communicohon high across H;e curriculum, opporlunihes for wrihng al lengH; have been included wiH;'m

religion & worldview lessons lo supporl Pupils in learning lo sPeo,|< ond wrile as scholors.

C:} Grange Primary Academy
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What Do These Wrihng ot Lenglh OPPorl'unihes ook Like?

+ Writing at length means having the chance to write full texts, as appropriate for the age of Text Types
pupils (e.g. for Year 1 pupils in autumn term, this might be a sequence of three or more

« R t/ I tion Text
sentences, building up to fully paragraphed, cohesive texts for Key Stage Two pupils). eport/ Information Tex

e Instruction
* These full texts will usually fall under one of six text types. .

. . ~ 2 The Writi
Discussion | ; EXVCZE'!‘Q

» They also incorporate the full writing process, whereby pupils are given time to plan, draft, * Recount

revise and edit their work to ensure it is of the highest standard. . Explanation @ : @
o

e Persuasion

Opportunities to Write at Length in Religion & Worldviey b Y4 «  Anoverview lists every opportunity for writing at length in

Vet Vearz Yeurs (TR 4 religion & worldviews for each year group.
Autumn 1 Autumn 1 How does sacred text
How dopeonls showtherbelongz | T eommontyr | Mo 10 people ik sbout e Bble? whdomememoroof  help Hindus understand Yo sievern conticr
i Additional: Pupis write an Additional: Pupils write a disc Dharma? pils wite a discussiontext . it i i
g st | ot | ot ottt | [t A writing task has been embedded into the lesson when it

Lesson2 Muslims sre similar and different. tomany Chistians today?”

Lesson 3 Lesson 1 Lesson 6

serves a genuine purpose to the subject (i.e. in consolidating
e i or assessing pupil knowledge or understanding of the

ense of communi

N ¥ lesson/ unit).

Embedded: Pupils write a
discussion text in
response to the question,

Spring 1
Who made the world?

Embedded: Pupils write a simple
report on what people could doto
look after the world

spring 1 Spring 2 spring 2
What do stories from the Bible. | Where do slamic belefs come from? | o i TR

Lesson § reveal about God?
£ i ey | A bt el | onton s onreenone | e e i ng! ‘ |
sz | g | " cr oundaion for & e of wriin ot Lt ut thore
o e NG the foundation for a piece of writing at length, but there is

Lessoné

What do our senses tell
us about Hindu worship?

b e v not sufficient time for creating this in the subject lesson (or

aped Islamic diversity?

P it does not serve a genuine purpose to the subject). In

answering the question, 'How have people
i e e R these instances, an additional opportunity for writing has

Embedded: Pupls writesn | ucqded: pupils wite a ciscussion text
explanation text about their

e o il s | | e e e been included that can be completed outside of the unit (if

o
e o havea pumose

enbedied Pupls wie s eprtcbout e the teacher chooses).

evidence of religion in their local rea
following alocal visit

@ \@m,m&mm s Each writing opportunity listed on the writing overview,

details the task, text type and lesson number it appears in.

sommert L ) .
Whnmsymg‘,ﬁ“dm&‘ Additional: Pupils write
g important o some Jewish fom instructions on how to

during Shabbat? \

set-up a Hindu home upils write @ report in the
shrine in the classroom.

Lesson 4

Additional: Pupils write a recount
their experience of a Shabbat mea)
Lesson &

C:} Grange Primary Academy
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Opporhmihes lo

Write ol LengH; in Religion & Worldviews

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Autumn 2
Autumn 1 Autumn 1 How does sacred text hel
Autumn 1 . I How do people think about the Autumn 1 . p Autumn 2
Where is religion in our local N Hindus understand - N . .
= How do people show they ., Bible? What do we mean by truth? 0 Are religion and science in conflict?
£ belong? community? Dharma?
= N . ) ‘ Additional: Pupils write a simple Addltlgnal. Pupils wm}e an Addltl.onal. Pupils write a discussion Embedded: Pupils write a Addlt.lonaIA Pupils write a dlsguss!on
Additional: Pupils write about X explanation text answering the text in response to the statement, : . - text in response to the question, ‘Is
< . R . explanation text about how two A . - . , discussion text in response - ,
something that is special to them. - S ] question, ‘Why is the Bible so People should always tell the truth’. L e the world designed?
Muslims are similar and different. R _— , to the question, ‘Sita -
Lesson 2 special to many Christians today? Lesson 6 ) L Lesson 5
Lesson 3 wimp or warrior?
Lesson 1
Lesson 6
. Spring 1
Spring 1 In what diverse ways do Hindus build
Who made the world? B
a sense of community?
Embedded: Pupils write a simple . Additional: Pupils write a report
report on what people could do to . . Spring 2 . .
Spring 1 Spring 2 reflecting on what community means
look after the world. ) " . " . How have people and
What do stories from the Bible Where do Islamic beliefs come Spring 2 Lo to them.
Lesson 5 . . events in history shaped
2 reveal about God? from? How do people contribute to society? L . N Lesson 1
£ Christian diversity?
Q. Spring 2 . . . . . . . . . .
w0y . Additional: Pupils write the Embedded: Pupils write Additional: Pupils write a report in the . . . ) Spring 2
What ques.tlons does the story of Biblical story of the healing at the instructions on how to show form of a fact file about Edith Cavell. Additional: Pupils write a What do Philosophers teach us about
creation make us ask? , report about the causes of e
pool. respect to the Quran. Lesson 5 ; life’s purpose?
the Great Schism.
. . Lesson 3 Lesson 6
Embedded: Pupils write about the Lesson 3 - . . . .
- . Additional: Pupils write a biography of
most important thing the story of .
" a philosopher they have learned
creation teaches.
about.
Lesson 6
Lesson 5
Summer 1 Summer 1
What do our senses tell us about How have people and events in history
Hindu worship? shaped Islamic diversity?
Additional: Pupils write Additional: Pupils write an explanation
Summer 1 instructions on how to set-up a text answering the question, ‘How have
. Lo Summer 1 S Summer
Why are symbols and artefacts Hindu home shrine in the . . people and events in history shaped Summer 2 . . e
. X L How do Muslims express their L S How is an understanding of life’s
5 important to some Jewish classroom. beliefs in their daily lives? Islamic diversity? Where do | stand? urpose reflected in people’s lives?
E families during Shabbat? Lesson 4 Y ) Lesson 6 purp peop )
] . . . . Additional: Pupils write a report in Embeddgd: Pupils write an | Embedded: Pupils write a discussion
n | Additional: Pupils write a recount Summer 2 ) R Summer 2 explanation text about their - SN
; ) N . . the form of a fact file about Ibtihaj . " - text in response to the question, ‘Does
of their experience of a Shabbat How do celebrations give Hindus How has religion and belief shaped our spirited artwork. ; ,
X Muhammad. life have a purpose?
meal. a sense of belonging? local area? Lesson 6
Lesson 3 Lesson 12
Lesson 6
Additional: Pupils write a recount Embedded: Pupils write a report about
of how Simran and Vraj celebrated the evidence of religion in their local
Raksha Bandhan. area following a local visit.
Lesson 2 Lesson 6

Lo
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Impoct

/\ssessing impact is assess'mg how well Pupils have learned the requirecl knowledge from the implemenked curriculum.

H is not about loks of tests or mehculouslg comparmg pupils' outcomes al the start and end of each unil.

I]: PuPils can |(eeP up wth a weu—sequenced curriculum Hxal has Progression buiu in, erﬂ are making Progress!

The Gronge Curriculum has this progression built in, ond so feachers and subjecl leads just need lo be confidenf that pupils
are keeping up with ik,

This is done leough:

= Formalive assessmenl in lessons
There are opporfunihes for formahve assessment in the lesson slides Provided, and leachers should conhnua”g adapf their lesson clel'werﬁ bo
address misconcephons and ensure that Pupils are keeping up with the conlent.

Books and Pupil—conferencing

Ta“dng bo Pupils aboul their books allows teachers to assess how much of the curriculum conlent is secure. These conversalions are used most
eJ:J:echvelH bo delermine whether Pupils have a good understanding of the vertical concepks, and i H’seg can link recenHH Laughl content to leo,m'mg
from Previous uniks. (Theg should not be used to assess whether Pupils can recall informahon, as low-stakes quizzes con gaHter this informahon

more efficientlﬂ).
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